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Introduction to the Child-friendly Accountability Toolbox 
 
 
What is the Toolbox? 
 
The Toolbox is a set of practical tools that support you to implement Child-friendly Accountability 
(CFAcc) activities in the field. The Toolbox complements two other documents: 
 The CFAcc methodology, which provides readers with an overview of the CFA approach and 

underpinning principles (https://childfundalliance.org/member-resources/child-friendly-
accountability-initiative/key-documents/document/download/1671); and  

 The CFAcc Field Manual, which provides project managers with guidance on designing, 
managing, implementing and monitoring CFAcc projects. 
(https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-
documents/document/download/1673)    

 
Who is the Toolbox for? 
 
The Toolbox is for project staff responsible for implementing CFAcc activities, particularly those running 
action-training workshops (facilitators). The Toolbox provides project staff with the tools and guidance 
they need to carefully prepare CFAcc action-training workshops and other CFAcc activities. Ultimately, 
the success of CFAcc projects depends largely on the capacity of project staff to deliver well prepared 
and high quality trainings.  
 
What’s in the Toolbox? 
 
The Toolbox is divided into 20 Modules as follows:   
 

Preparatory Activities and Guidelines 

This section of the Toolbox provides guidance on general preparatory activities using a10-step process, 
guidance for training project staff in CFAcc before activity implementation starts and guidance for 
training members of the referral network on CFAcc and developing of standard operating procedures. 

Module 1: Preparatory Activities 

Module 2: Delivering Action-training Workshops for Project Staff 

Module 3: Delivering Action-training Workshops for Referral Networks 

 
(continues on next page) 

https://childfundalliance.org/resources/publications/tools-guidelines/child-friendly-accountability-methodology
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1671
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1671
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1673
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1673
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Guidelines for Preparing Action-Training Workshops 

This section of the Toolbox provides facilitators with practical guidance on how to prepare and deliver 
action-training workshops and on working with adult participants and vulnerable groups of child 
participants. 

Module 4:  Guidelines for Preparing an Action-training Workshop 

Module 5: Guidelines for Action-training Workshops with Adult Stakeholders 

Module 6: Guidelines for Action-training Workshops with Vulnerable Groups of Children 

Implementing Action-training Workshops and Other Resources for CFAcc Activities 

This section of the Toolbox provides facilitators with specific guidance for delivering different aspects of 
the action-training workshops, and working with child participants on analyzing child protection 
systems, engaging child protection stakeholders and taking action to respond to child protection gaps.  

Module 7: Introducing Communities to CFAcc  

Module 8: Introducing Key CFAcc Concepts to Children  

Module 9: Developing Public Information Campaigns 

Module 10: Identifying Child Protection Laws and Policies  

Module 11: Developing Child-friendly Versions of Laws and Policies  

Module 12: Mapping Child Protection Actors  

Module 13: Analyzing Child Protection Systems 

Module 14: Responding to Gaps in Child Protection  

Module 15: Preparing and Publishing Reports   

Module 16: Conducting Advocacy  

Module 17: Taking Direct Action  

Module 18: Reporting Back to Communities  

Module 19: Peer Outreach 

Module 20: Ice-breaker and team-building games 
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How to use the Toolbox 
 
You should use the Toolbox sequentially, as it is guide for the full series of CFAcc activities (see 
infographic on page 4). At the same time, you should use the Toolbox flexibly, adapting it to the local 
context, materials and culture as appropriate. Each Module provides the objective, target output and 
practical guidance for each activity, such as training activities, handouts, checklists, case studies and 
examples. Several Modules also contain an “Information Sheet” outlining the background information 
related to the content of each activity.  
 
The CFAcc methodology uses a cyclical approach, therefore CFAcc participants are likely to go through 
the activities in the Toolbox numerous times. As participants become increasingly familiar with the 
concepts and activities, you may leave out or shorten some aspects, using your own discretion. 
However, you should always ensure that the activities meet the evolving needs of the participants. Over 
time, participants themselves may be able to lead some of the CFAcc activities.  
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Module 1: Preparatory Activities 
Preparatory Activities and Guidelines 

Objective: To guide necessary preparation prior to beginning CFAcc activities 

 
 
You must complete the following ten preparatory steps prior to beginning CFAcc activities.  
 
Step 1 – Conduct a context assessment: This involves undertaking an assessment of the local 
context towards developing a holistic and context-specific CFAcc project and establishing  
baseline data for impact evaluation.  
 
Step 2 - Select project setting and local partner: This involves identifying the location of CFAcc 
activities (e.g., schools, alternative care institutions, places of work) and identifying and training 
an appropriate local partner or institution to support implementation of CFAcc activities. 
 
Step 3 – Undertake risk assessment: This involves undertaking a comprehensive assessment of 
potential risks (particularly relating to child safeguarding) and identifying relevant risk 
mitigation strategies. 
 
Step 4 – Connect with key adult stakeholders: This involves identifying, briefing and working to 
gain the support of local stakeholders for CFAcc activities. 
 
Step 5 – Identify a referral network: This involves identifying or establishing a functioning 
referral network to provide protective services to children and families in need, as identified 
during CFAcc activities. 
 
Step 6 – Identify psychosocial support: This involves identifying trained personnel to provide 
psychosocial support to children and families participating in CFAcc activities, as needed. 
 
Step 7 – Sign up to CFAcc web-based platform: This involves connecting the CFAcc staff and 
participants to the global CFAcc web-based platform to upload and access country-specific 
information. 
 
Step 8 - Select child participants: This involves identifying children to participate in CFAcc 
activities and obtaining informed consent, with parents or other appropriate 
caregivers/guardians. 
 
Step 9 – Establish internal feedback and complaints mechanism: This involves setting up an 
internal mechanism for participants in CFAcc activities to safely and confidentially provide 
feedback and suggestions for improving CFAcc projects. 
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Step 10 – Reconfirm child safeguarding measures: This involves a final review of child 
safeguarding procedures before implementing CFAcc activities to reduce potential risks to 
participating children. 
 
(See infographic on page 7.) 
 
STEP 1 – Conduct context assessment 
 
The objectives of the context assessment are: 

• For project staff to understand the social, cultural and political context in which they are 
implementing CFAcc projects, particularly as related to violence against children and protection 
of children; and  

• For project staff to establish baseline data to enable impact monitoring in later phases of the 
CFAcc process. 

 
You should conduct the context assessment in two stages: 

Stage 1: Macro level: Undertake a macro-level analysis of relevant national laws, policies, 
mechanisms and trends, socio-cultural norms and prevalence of violence against children. 
 
Stage 2: Local level: Study and map community informal laws and policies, key local and community 
perceptions of violence against children and protection of children.  

 
You should adapt the context assessment to the local context and build on existing resources and 
materials. As such, only limited guidance is provided below to allow flexibility. The tools below are 
suggestions, primarily focused on aspects of the context assessment that are particularly sensitive, 
namely with respect to collecting information regarding community and child perceptions on violence. 
 
Data sources for Stage 1: You can collect information regarding the relative normative framework and 
formal and informal child protection systems as follows:  
 
Desk review: This is a rapid desk review of credible sources, particularly comparing government sources 
to international organizations and nongovernmental sources. This should also include data collection on 
relevant laws and policies.  
 
Key informant interviews: This involves interviews with key informants to confirm trends identified in 
the desk review and to complete missing information. Types of informants include: 

• governmental child protection actors (national and local); 
• nongovernmental organizations (international, national and local), (e.g.,  religious leaders, 

community leaders, civil society actors); 
• international and regional organizations, (e.g.,  UN, AU, EU); 
• community members (e.g.,  adult members of the community, parents, teachers and children).  
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Data collection on community perceptions for Stage 2:  
 
Gathering information about children’s perceptions  
This process allows you to evaluate children’s perception of violence and protection. It involves 
interviewing a sample of 50 children (ages 12-17) in small groups of 5-8 individuals, representing boys 
and girls and relevant minority groups. Ideally this includes at least 3 groups of children who have had 
some contact with CFAcc activities and 3 groups who have not. Two project staff should jointly conduct 
all interviews (one leading discussion and one taking notes).1    
 
Options for gathering perceptions: 
 Mapping: Ask participants to draw a map of their community; marking areas they consider 

safe/unsafe. As a group, note any changes in the past year.  
 Spider diagram: Draw a spider in the middle of a big piece of paper. Ask the child interviewees 

to label each leg with a type of violence that children might experience and to rank which forms 
of violence are most/least common. For each leg, the participants should identify where 
children can go for protection/help. In group discussion, you can guide children to discuss which 
groups are easy/difficult to reach out to, how to reach them, whether are they able to help 
children.2   

 Focus group discussion: Discuss how different actors detect and respond to the types of 
violence, using the following prompts: 

• How do you identify children at risk? 
• What is your responsibility to protect children? Are you meeting this goal? 
• What protection alternatives are available for children/families? 
• Are protection actors acting in the best interest of the child? Is  discrimination a 

problem?  
 

Gathering information about adult perceptions  
This process allows you to evaluate community members’ perceptions of violence and protection.3  
 
Fifty adult stakeholders, including men and women (50% should be should be engaged in project 
activities.) Interviewees should include a cross section of parents, staff of relevant institutions (e.g.,  
teachers, caregivers in an institution, prison guards, etc.) and other community members.  
Two project staff should jointly conduct all interviews (one leading discussion and one taking notes).4    
 
Options for gathering perceptions: 
 
 Mapping: Ask participants to draw a map of their community; marking areas they consider 

safe/unsafe. As a group, note any changes in the past year.  
 Spider diagram: Draw a circle on a piece of paper with a child in the middle. Ask participants to 

draw spokes around the child. Label each spoke with a type of violence the child may 
experience. Draw lines, connecting the spokes (forming a spider’s web). These lines represent 
the different levels of protection, starting with the child, at the center, and then the family, 

                                                 
1 Project staff can use symbols and drawings to work with illiterate children.  
2 Always talk about these issues in the third person. Do not solicit information about personal experiences.  
3 This tool should be repeated on an annual basis to monitor change in the community. 
4 Project staff can use symbols and drawings to work with illiterate children.  
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community, school, public institutions, etc. The participants should identify and label the layers 
in their context. 

 Focus group discussion: Discuss how different actors detect and respond to the types of 
violence, using the following prompts: 

• Are children safe in this community? Why/why not? 
• Which actors are providing protection? Are they effective? 
• Are there children who are less vulnerable than others? What are the factors that 

help protect them? 
• Are children safer now than they were (insert time reference, e.g.,  last school year, 

before planting season)?  
 

Context Analysis Research Questions 
 

Required data Data Source Stage 

I. General data   

- Political context  Desk review; Key informant  Stage 1 and 2 

- Socio-economic context Desk review; Key informant Stage 1 and 2 

- Demographics (# children, percentage of children, 
etc.) 

Desk review; Key informant Stage 1 and 2 

- Particularly vulnerable children Desk review; Key informant Stage 1 and 2 

I. Normative framework   

- Laws and policies relating to violence and protection 
generally 

Desk review; Key informant Stage 1 and 2 

- Laws and policies relating to violence and protection 
in specific “settings” (e.g., school, place of work, etc.) 

Desk review; Key informant Stage 1 and 2 

- Best interest principle, as reflected in law and policy Desk review; Key informant Stage 1 and 2 

- Children’s right to participation in protection 
decisions, as reflected in law and policy 

Desk review; Key informant Stage 1 and 2 

- Non-discrimination, as related to law and policy 
(with a specific focus on gender) 

Desk review; Key informant Stage 1 and 2 

II.A Prevalence of violence   

- Types and prevalence of violence and harmful 
practice 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Groups that are particularly vulnerable to violence, 
particularly related to gender 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 



10 

Required data Data Source Stage 

II.B Sociocultural factors that encourage violence   

- Social factors encouraging violence (with a specific 
focus on gender) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Cultural factors encouraging violence (with a specific 
focus on gender) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Economic factors encouraging violence (with a 
specific focus on gender) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

Recommendation for Public Awareness Campaign   

III.A Formal child protection mechanisms   

- Mechanisms to identify children at risk or 
experiencing violence 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Clear referral pathways and standard operating 
procedures (SOPs) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Actors in child protection system have clear 
mandates, roles and responsibilities 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Training of actors in protection system Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Monitoring and oversight mechanism Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Complaints mechanism for children Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- How is the principle of the best interest of the child 
reflected in the system? 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- How is the principle of non-discrimination reflected 
in the system? 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

Analysis - Strengths and Weaknesses   

III.B Informal child protection mechanisms   

- Stakeholders involved in informal child protection 
mechanisms (i.e., parents, siblings, communities, 
NGOs, religious institutions, etc.) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Mechanisms to identify children at risk or 
experiencing violence 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Clear referral pathways Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 
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Required data Data Source Stage 

- Clear roles and responsibilities Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Relationship between formal and informal systems 
(including operating within legal framework, referral 
and oversight) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

Analysis - Strengths and weaknesses   

III.C Sociocultural factors that facilitate child 
protection 

  

- Social factors encouraging child protection and 
resilience (with a specific focus on gender) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Cultural factors encouraging child protection and 
resilience (with a specific focus on gender) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

- Economic factors encouraging child protection and 
resilience (with a specific focus on gender) 

Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

Recommendation for Public Awareness Campaign   

IV. Key child protection actors (formal/informal)   

- Key child protection actors at the national level Desk review; Key informant; 
Local stakeholders 

Stage 1 

- Key child protection actors at the regional level Desk review; Key informant; 
Local stakeholders 

Stage 1 

- Key child protection actors at the local level Desk review; Key informant; 
Local stakeholders 

Stage 1 and 2 

Analysis - Likely reaction of child protection 
authorities, communities, parents and children to 
child-friendly accountability  

  

Recommendation for engaging with formal and 
informal child protection actors (who and how) 

  

V. Perceptions of violence and protection   

- Perception of risk and vulnerability Key informant interviews; 
Local stakeholders 

Stage 2 

- Perception of violence (frequency and type) Key informant interviews; 
Local stakeholders 

Stage 2 

- Knowledge and perception of child protection laws Key informant interviews; 
Local stakeholders 

Stage 2 
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Required data Data Source Stage 

- Perception of social, cultural and economic factors 
contributing to violence 

Key informant interviews; 
Local stakeholders 

Stage 2 

- Perception of social, cultural and economic factors 
contributing to protection 

Key informant interviews; 
Local stakeholders 

Stage 2 

- Knowledge and perception of formal child protection 
system (who, what and how) 

Key informant interviews; 
Local stakeholders 

Stage 2 

- Knowledge and perception of informal child 
protection system (how, what and how) 

Key informant interviews; 
Local stakeholders 

Stage 2 

 
Context assessment report sample template 
 

Executive Summary 

I.     Introduction 

II.    Methodology 

III.   Normative framework regarding violence and protection 

IV.   Prevalence and type of violence 

V.    Mechanisms that prevent, detect and respond to violence 

A. Formal child protection system 

B. Informal child protection system 

VI.   Local perceptions of violence and protection 

A. Community members 

B. Children  

 VII.  Socio-cultural norms and practice that encourage violence and protection 

 VIII. List of key stakeholders 

 
 
STEP 2 – Select project setting and local partner 
 
Determine project setting:  
Before selecting  the local partner, you must decide on  the setting where they will implement the CFAcc 
project. You should select different locations to monitor for each phase of the CFAcc project, such as 
schools, places of work, alternative care institutions, detention settings, refugee camps, children living 
on the streets. In particular they should try to identify potential settings that allow for a wide and 
representative sample of children.  
 
You should use a selection process that is transparent and non-discriminatory and takes into 
consideration the following issues to the greatest extent possible: 
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• Gender differences: Ensure that both genders are represented in the selected institution; 
• Rural/urban differences: Ensure that both rural and urban populations are represented; 
• Socio-economic situation: Ensure representation from variety of socioeconomic backgrounds; 
• Minority groups: Ensure representation from variety of people or groups in the area, 

including minority groups; 
• Public/private settings: Consider implications of a public setting (paid for and staffed by 

government) versus a private setting; 
• Capacity/willingness: Consider if the institution is willing to participate and that key personnel 

understand the objectives of CFAcc and have the capacity to support implementation of the 
project in their setting. 

 
Select a local partner:  
In many cases, ChildFund or other implementing agency will implement activities in partnership with 
local actors, such as local civil society organizations, religious institutions, schools or local government 
institutions. The following are criteria to guide the process of selecting a local partner:  
 

• Dedication to child protection and child rights: The potential local partner should demonstrate 
commitment to child protection and child rights; fully understand their unique role in the 
child protection system; demonstrate knowledge and experience in child protection; have 
experience working with children.  

• Local knowledge and language: Should be from the target area and should be able to work in 
the local vernacular.5  

• Respect: Should enjoy the respect of the local community6 and demonstrate respect toward 
the local community.   

• Financial viability: Should have capacity to manage sub-grants, ensure project transparency, 
manage resource management and promote positive collaboration.7  

• Capacity: Should have sufficient and qualified staff dedicated to the concept of CFAcc and 
with interest and ability to commit to long-term (several years) support to children.8  

 
In the case that the local partner does not meet all the criteria, the implementing agency must build the 
necessary capacity or select a different partner.  
 
All local partners are required to sign the code of conduct and child protection and participation 
protocol. 
 
In the case that the local implementing partner is the same institution as where the CFAcc activities are 
taking place (i.e., the project setting) the project staff may be among the child protection actors that the 
children are monitoring. This requires careful oversight and training to ensure that (a) project staff are 
not biased in any way and (b) that children feel safe and confident in their ability to monitor and report 
on local protection mechanisms.  

                                                 
5 This is essential to establishing comfortable and nuanced communication and collaboration. 
6 This lends credibility and helps to build trust with key stakeholders. 
7 In almost all cases it will be necessary to give partners a sub-grant to support operations (including direct project costs, human 
resources and running costs). 
8 Ideally, this should consist of at least one full-time facilitator for every two groups of children that are engaged in CFAcc 
activities. 
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Potential Partner Identification sheet 
 

Name of organization  

Locations   

Full address and contact details  

Website  

Head of organization  

For how long has the person been 
at the head?  

Contact details  

Name of contact person   

Position  

Contact details  

Type of organization  

Year of establishment  

Number of staff members  

Number of members (if 
appropriate)  

Governing structure  

List of board members  

Annual budget  

Major sources of funding  

Official mission and objectives  

Membership in networks, 
coalitions  

Languages used at work  
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Tool for evaluating potential local partners 

Evaluation Sheet 

Criteria Questions Comments, Answers Assessment 

Projects 

Current projects No. of projects   

Focus of current projects   

Projects focused on child protection, 
child participation or child rights 

  

Projects implemented in targeted 
community 

  

Do they have indicators that they 
measure at regular intervals? 

  

Which donors are they working with?   

Expertise on 
children’s rights 

How many projects specifically target 
children’s rights 

  

Experience in child 
participation 

Do they use child 
participation/consultation regularly in 
their work? 

  

Research and Publications 

Research Do they do research? On which 
subjects?  

  

How did they do the research? 

How was it disseminated?   

Publications Do they produce publications? What 
have their publications focused on in the 
last year? 

  

Physical Capacity 

Mobility/location Ability to work daily with children in 
targeted area 

  

Access to internet Do they have a good access to the 
internet? 

  

Computer literacy Computer literacy of staff?   

Do their staff have regular access to a 
computer and/or smart phone? 
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Reliability of access 
to means of 
communication 

Do they have a good access to a 
telephone line? Is it reliable? Fast? 
Accessible? 

  

Infrastructure Do they have a physical presence in the 
local community? 

  

Do they have space to host local 
activities? 

  

Human Resources 

Human resources How many staff available to project?   

Staff that have particular experience in 
working with children (examples)? 

  

Staff with particular experience with 
training and facilitation? 

  

Staff with experience in child 
protection? 

  

Languages used by staff (particularly 
those with experience working with 
children and facilitation) 

  

Do they have a Code of Conduct? 
Protection Protocol? 

  

Relationship with Other Actors 

Relationship with 
government 

How is their relationship with the 
government? How often do they meet 
government actors and in what context? 

  

Experience working 
with international 
org. 

Have they been taking part in projects 
with international NGOs, European 
Commission, UN Agencies? Which one? 

  

Local community What is their relationship with the local 
community? 

  

Reputation of the 
organization 

Question to be asked to other 
stakeholders 

  

Independence, Neutrality and Advocacy 

Independence of 
thought 

Have they worked on [INSERT SPECIFIC 
ISSUES IN THAT COUNTRY]? 

  

Do they have any advocacy activities?   
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Sensitivity to 
differences and 
ability to provide a 
balanced analysis 

What approach do they usually use in 
advocacy? Dialogue with government, 
relay messages, gather support, create 
coalitions, media? 

  

Assessing Potential Relationship To ChildFund 

Staff for project Should they become partners, would 
they appoint someone already in the 
organization or would they recruit 
someone? 

  

What salary range is usually expected 
for full-time staff? 

  

Does the organization experience a high 
turnover of staff? 

  

Possibilities for the 
organization to 
continue the project 
on its own 

Do they raise their own funds or do they 
rely mostly on external sources? 

  

Level of enthusiasm/ 
interest in this 
project 

Are they interested in participating?   

Would they need financial support to 
participate? 

  

 

Step 3 – Undertake risk assessment 

Project staff, together with the local partner, must conduct a thorough risk assessment before beginning 
CFAcc activities.9 Using the chart below to guide and track the process, staff should identify a range of 
risks and evaluate the likelihood and potential gravity of each one. 
 
First, you should consider the CFAcc activities you will undertake and then should use the following 
questions to identify potential risks associated with each activity:  

• What are the potential risks to participating children? (Consider each ring of the child’s life - self, 
home, school/institution, community, with local authorities, etc.) 

• What are the potential risks to adult members of the community/parents? 
• What are the potential risks for the community/institution?  

 
Second, for each potential risk that has a medium or high likelihood or impact, you should consider what 
actions might contribute to this risk occurring and should brainstorm what you  can do to mitigate this 
risk. You should capture this information in the same chart. 
 
You and your partners should repeat the risk assessment every six months to monitor and account for 
evolving circumstances. 

                                                 
9 See, for example, the risk assessment tool in ChildFund Alliance’s Keeping Children Safe: Child Safeguarding Policy Guidelines, 
https://childfundalliance.org/images/zdocs/Child-safeguarding-guidelines-WEB.pdf    
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Note that through this process you are also likely to identify specific key adult stakeholders whose 
support of CFAcc is critical to the protection and well-being of engaged children. You  can feed this 
information into Step 4 below.  
 
Risk Assessment and Mitigation Template 
 

Step 1: Identifying and assessing the risks Step 2: Risk mitigation 
Identify the activity  What are the risks 

associated with each 
activity? 

Asses the risk 
(likelihood and 
impact) 

If the risk is too high, what 
can be done to reduce or 
remove the risk? 

Who will take 
this action? 
When? 

Now that the mitigation 
strategy is in place, what is the 
risk (likelihood and impact)? 

      
      

  
 
STEP 4 - Connect with key adult stakeholders 
 
The support and engagement of local adult stakeholders is critical to safeguarding children engaged in 
CFAcc activities, addressing concrete protection gaps and ensuring long-term social change. In each 
context, the key adult stakeholders vary, such as local governmental authorities (particularly those 
involved in child protection), community leaders, schools and health center workers, civil society leaders 
and parents/caregivers.  
 
In order to build relationships and ultimately win the buy-in of key adult stakeholders, you should: 

• identify key stakeholders (consider using a stakeholder analysis). See below for guidance for 
conducting a stakeholder analysis; 

• share information about CFAcc and planned activities with key adult stakeholders; 
• determine ways that stakeholders can participate in CFAcc activities (e.g.,  periodic focus group 

discussions (FGDs)); 
• ensure that adult stakeholders understand the objectives and methods of the CFAcc project;  
• require all adults engaged in CFAcc activities to sign a code of conduct (see Step 10).  

 
Note that Module 5 includes action-training guidelines to support involvement of adult stakeholders. 
 

Stakeholder Analysis Tool10 
 
Step One. Identify your stakeholders. This involves identifying the project’s stakeholders, and as a 
project team discussing why/how these actors impact the potential project outcomes. It is important to 
focus primarily on the person and his/her role, not just on an organizational group or a position title. 
This is because individuals have unique levels of power or importance within an organization, and are 
likely to have different relationships with various team members. Importantly, people – not 
organizations - comprise networks and the personal commitment and engagement of individuals 
impacts the success of the networks. 
 

                                                 
10 From Kennon, Nicole, Peter Howden and Meredith Hartley, “Who really matters? A stakeholder analysis tool” Extension 
Farming Systems Journal, Volume 5 Number 2 - Research Forum. 
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Step Two. Prioritize your stakeholders. This involves using the matrix below to prioritize the list of 
stakeholders in terms of their expected level of influence on the outcomes of the project. This exercise 
helps the project team prioritize communication and engagement with the people most likely to affect 
the project’s success. 
 
Figure 1. Stakeholder Matrix 

Instructions on using Stakeholder Matrix 
 
The two axes of the matrix are labelled influential and important: 

• The vertical axe labeled ‘influence’ indicates the degree to which stakeholders have influence 
over project results. 

• The horizontal axe labeled ‘interest’ indicates the degree of interest stakeholders have in the 
project. 

 
Instructions for plotting the stakeholders on the matrix: 

• Keep satisfied: These are high influence AND low interest stakeholders. List these in the 
upper left corner of the matrix. These are actors who CFAcc teams need to engage regularly and 
strive to increase the level of support for CFAcc.  
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• Closely manage: These are high influence AND high interest.  List these in the upper right 
corner of the matrix. These are actors who CFAcc teams need to follow closely and engage 
regularly in order to maintain and continue to build their support and interest in CFAcc. 

• Monitor: These are low influence AND low interest.  List these in the bottom left corner of the 
matrix. These are actors who CFAcc teams should periodically monitor to assess if their interest 
in CFAcc changes over time.  

• Keep informed: These are low influence AND high interest. List these in the bottom right corner 
of the matrix. These are actors who CFAcc teams should regularly inform about the 
development of the CFAcc project.  

 
Step Three. Understand and manage your stakeholders. This involves considering such items as the 
likely attitudes of the various stakeholders to the project, their attitude to the project team and any risks 
associated with their involvement in the project. The teams should also consider what changes may be 
required on how they engage with the stakeholder(s) to minimize any risks and/or to increase their 
appreciation of, and commitment to, the project. 
 
Step Four. Set goals and identify costs of stakeholder analysis. This requires the team to designate 
responsibilities for undertaking each communication task and to set appropriate timelines. 
 
Step Five. Evaluate and revise. This involves teams regularly evaluating and revising the stakeholder 
analysis throughout the life of the project. It is useful to keep the original stakeholder analysis up to date 
to identify whether there are potential new stakeholders, changes in current stakeholder importance or 
influence, or if perceptions of the project have changed. 
 
 
STEP 5 – Identify referral network 
 
A referral network is a group of actors (government and nongovernment actors) from various sectors 
who agree to work together to provide protective services to children in need. The composition of the 
referral network varies from one context to another.  
 
Although it is not the objective of CFAcc projects, some children associated with CFAcc projects may 
spontaneously report incidents of violence through the CFAcc web-based platform or through their 
interactions with adults engaged in CFAcc activities (e.g.,  project staff, teachers, engaged primary 
caregivers).11 Therefore it is essential for you to ensure that a referral mechanism is available if/when 
such cases arise. At the same time, it is important for all individuals associated with CFAcc projects to 
understand that CFAcc projects do not aim to monitor incidents of violence or individual experiences 
and that the referral network is not a reporting mechanism for violence against children.  
 
You should use the existing referral network for  CFAcc projects when they are appropriate for the 
specific context, or establish a new referral network if needed. The following are relevant points of 
guidance:  
 

                                                 
11 The mapping component of the CFA methodology and CFA web-based platform also provide children with information about 
child protection actors in their vicinity and available services that they provide.  
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Referral to the formal child protection system: In some countries, the formal child protection system 
exists and is sufficiently well organized and functional. In these cases, CFAcc project staff should refer 
child protection cases to the formal system. Prior to using the formal child protection system, you 
should conduct a risk assessment12 specifically focusing on the best interest of the child and 
considering if the system is likely to provide an adequate response.  

 
Referral to an existing community-based protection network: If it is not possible to use the formal 
child protection system, the preferable alternative is to identify a pre-established and trained 
community-based protection network. Prior to using a community-based network, you should 
conduct a risk assessment specifically focusing on the best interest of the child and considering if the 
system is likely to provide an adequate response.  
 
Referral to a newly established network: If a community-based protection network does not exist or 
is not be able to respond appropriately, you  should establish a new referral network by identifying 
child protection actors and services that are able to respond to reported cases of violence against 
children.  
 
Establishing and training a new referral network  
 Interview potential new members, considering the following criteria: 

• knowledge and use of the principles of best interest, non-discrimination and child 
participation in decisions that affect them; 

• understanding of child protection issues; 
• technical capacity; 
• case management capacity; 
• data protection experience; 
• willingness to sign code of conduct; 
• experience with coordination and cooperation; 
• willingness to adhere to accountability mechanisms; 
• experience with/understanding of CFAcc. 

 
 Deliver a learning workshop for all new members to understand CFAcc  and develop/review a 

standard operating procedure and code of conduct. 
 
 Promote the following key operating guidelines:   

• Adherence to international and national legal frameworks; 
• Confidential treatment of information related to child protection cases, using data 

protection and management systems on a “need to know” basis; 
• Best interest of the child guides all decisions, without discrimination; 
• Prioritizing the integrity, resilience and unity of the family, to the greatest extent possible; 
• Commitment to a well-functioning oversight mechanism to ensure that members of the 

network abide to their commitments, codes of conduct and national and international 
laws. 

                                                 
12 See, for example, the risk assessment tool in ChildFund Alliance’s Keeping Children Safe: Child Safeguarding Policy Guidelines, 
https://childfundalliance.org/images/zdocs/Child-safeguarding-guidelines-WEB.pdf    
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Tool for mapping potential members of the referral network 
 
With input from local community members and key stakeholders, identify child protection actors in each 
category (if they exist): 
 

 Formal/Informal Actors Type of protection 
activity 

Contact person 

Community informal    

Civil society informal    

Private institutions informal and 
formal 

   

Institutions  informal and 
formal 

   

State institutions formal    
 
Interview potential network members, completing the chart below for each actor. 
 

Nature of intervention Entities 
involved 

Type of 
intervention 

Coordinating 
authority (if any) 

Referral Geographic 
coverage 

Comments 

Identification of children 
in need 

      

Investigation        

Family support       

Psychosocial support       

Alternative care       

Rehabilitation       
 
 
Criteria for evaluating potential members of the referral network: 
Consider each potential member of the network against the following measures: 

• Acts in best interest of the child 
• Uses non-discriminatory approaches 
• Uses child participation in decisions that affect them 
• Level of understanding of child protection issues 
• Level of technical capacity 
• Stakeholder/community perception of the organization  
• Level of capacity for case management 
• Level of capacity for data protection 
• Abides by a code of conduct 
• Level of openness to coordination and cooperation 
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• Level of internal accountability  
• Abides by relevant laws, policies and standards 

 
 
STEP 6 – Identify psychosocial support  
 
You should identify local psychosocial support personnel and engage them in a discussion (and eventual 
agreement) regarding the type and frequency of support that they can provide for children or adults 
showing signs of distress. If there are no available psychosocial support resources in the vicinity, the 
implementing agency should build this capacity internally, such as through hiring an experienced person 
or training existing personnel. In some cases, the implementing agency should have capacity to provide 
child participants with relevant life skills training.  
 
You should train all adults directly engaged in the project (including supporting teachers, caregivers and 
staff of local authorities) to identify signs of serious distress, immediate response actions and links to 
practical support, including through the referral network (see Toolbox Module 2 for support on 
delivering such trainings). 
 
STEP 7 –  Sign up to the  CFAcc web-based platform  
 
This involves entering country-specific information onto the CFAcc web-based platform.  
 
 
STEP 8 – Select child participants 
 
Child participants should fully understand CFAcc activities and the implication of their participation 
before they agree to participate. You can select participants in a number of ways. Below is one potential 
approach:  

• Host an open assembly in the selected institution/location (e.g., school, place of work or care 
institution) to present the CFAcc concept and project to all children who might be interested in 
participating.  

• One option is to invite all interested children to submit a one-page written or verbal statement 
of interest (depending on the context and level of literacy).  

• Based on the submissions and the following criteria (see below), select 10-15 child participants 
per location. If it is not possible in the context to apply this criteria, use modified criteria that are 
transparent, non-discriminatory and ensure gender balance to the extent possible. Program 
staff should keep all children who were not selected up to date on progress, invite them to 
contribute to the CFAcc web-based platform and involve them in advocacy and direct action 
whenever possible.  
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Criteria Indicator 

Between the ages of 13 and 17 Verified age 

Gender balance (50%) 50% of participants should be of each gender 

Minority groups in setting are 
represented 

At least 30% of participants should represent minority groups as 
identified in context 

Interested in participating Volunteered to participate; Statement of interest 

Has time to participate regularly Describe their availability and commitment to participate in 
activities 

Agrees to abide by the code of 
conduct 

Sign the code of conduct 

 
 
You should work with all selected child participants on the following aspects:   

• Explain and ask participants to sign a child-friendly code of conduct (i.e., informed consent) (see 
Step 10) (verbal consent is suitable if illiterate). 

• Review all details of CFAcc with each child, discussing possible risks and opportunities.  
• Clarify expectations for all participants, including the right of all participants to stop participating 

at any time without consequences to their own or their family’s well-being.  
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Consent form 
 
PART A TO BE COMPLETED BY THE CHILD PARTICIPANT 
 
I agree to take part in the Child-friendly Accountability project. 
 
I have read and understood the accompanying information leaflet. I know what the project is 
about and the part I will be involved in. I know that I do not have to participate in all activities 
and that I can decide not to continue at any time. 
 
Name __________________________________    
 
Signature __________________________________ 
 
Age __________________________________  
 
Date __________________________________ 
 
 
PART B TO BE COMPLETED BY THE PARENT/GUARDIAN 
 
I have read and understood the accompanying letter and information leaflet and give 
permission for the child (named above) to be included. 
 
Name __________________________________ 
 
Relationship to child __________________________________ 
 
Signature __________________________________ 
 
Date __________________________________ 
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STEP 9 – Establish internal feedback and complaints mechanism  
 
All children and adults engaged in CFAcc activities should be able to provide the implementing agency 
and local partners with feedback regarding the implementation of activities and complaints when 
problems occur. To this end, the implementing agency must establish a feedback and complaints 
mechanism. Note that this is distinct from the referral mechanism, which is used to respond to reports 
about violence against children.  
 
The following are possible components of a feedback and complaints mechanism: 

• A complaints box – A box located in a central and easily accessible spot in the target setting. 
Ensure that it is secure, and can be opened only by CFAcc project staff. 

• CFAcc web-based platform –  A function of the web-based platform allows participants to submit 
complaints and feedback. 

• Focal points – Designated individuals in the institution who are trusted by the children and not 
directly part of the CFAcc project act as “protection focal points.” It is important to provide them 
with basic guidelines on confidentiality and their role. 

• Periodic focus group discussions - At the end of each action-training Module, program staff 
should invite participants to reflect on the activity, facilitation, etc., and to provide feedback and 
recommendations. This can be recorded in the facilitator’s report.  

• Telephone line – This is particularly useful to ensure that illiterate children can submit an 
anonymous complaint. 

 
Key principles for the mechanism: 
1) All children and adult community members are able to submit anonymous feedback and 

complaints: It is essential that all children can access the feedback and complaints mechanism 
anonymously, including illiterate children and those who don’t have access to the CFAcc web-based 
platform. Additionally, children should be able to submit feedback without putting themselves 
directly in opposition to adult project staff and authority figures. 

 
2) All feedback and complaints are stored safely and confidentially: Complaints and feedback should 

be sent to the program manager. She/he should enter these into the tracking table (below), which 
stores information safely and confidentially, without any personal names or details. Tracking 
complaints and feedback contributes to monitoring program impact.  

 
Tool for tracking complaints and feedback 
 

Date Location Age Girl/boy Engagement 
in project 

Nature of 
complaint/feedback 

Follow-up 
action 

Date of follow-
up action 

        

 
 
3) Rapid internal response: Each ChildFund or implementing agency program team should agree to an 

internal decision-making process that enables rapid action and response. Ideally, complaints should 
be reviewed and a response taken within two (2) weeks maximum, unless an urgent safety issue is 
presented which requires immediate attention.  
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4) Communication: All participants must know about the complaints and feedback mechanism, and 

should understand how staff will respond to submitted complaints, such as posting information 
about program adjustments near the complaints box (as appropriate) or making announcements or 
holding open discussions to address areas of concern. If the complaint is personal in nature and 
concerns only one person, you should follow up on an individual basis. 

 
5) Referral: If a participant reports violence or abuse, you should refer the individual(s) to appropriate 

service providers who are vetted members of the referral network. 
 
 
STEP 10 - Reconfirm child safeguarding measures 
 
It is essential to maintain the safety and security of all child participants, in accordance with steps 1-9 
presented in this Module. Prior to beginning CFAcc activities, the implementing agency and local 
partners should review the checklist below to ensure they have taken all needed actions to safeguard 
children.  
 
The following are the minimal child safeguarding standards that must be in place prior to beginning any 
CFAcc activity: 

• All involved stakeholders understand the methodology and goals of CFAcc, in particular that 
it is not designed to report on incidents of violence against children. 

• All involved stakeholders have agreed to participate and are supportive of CFAcc. 
• CFAcc project staff are trained in child safeguarding, the CFAcc methodology, and have 

signed a code of conduct. 
• Project staff have completed a careful risk assessment and designed and implemented 

appropriate risk mitigation measures. 
• A referral network is in place and members are adequately trained. 
• Participating children understand CFAcc and have provided informed consent. 

 
Child safeguarding checklist 
 

 Y/N Comments 

Have project staff conducted a context assessment, including prevalence and 
type of violence against children in the local and national context? 
 

  

Is the local partner(s) adequately trained in child protection, child-friendly 
accountability, child safeguarding, responding to children in distress? Do they 
understand the referral network? 
 

  

Have all relevant staff (including local partners) understood and signed the code 
of conduct? 
 

  

Have project staff identified potential risks to participants and put in place 
appropriate risk mitigation measures? 
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 Y/N Comments 

Are key adult stakeholders informed about CFAcc activities, and have they 
agreed to support participants and activities (including signing a code of 
conduct, if possible)? 
 

  

Is the referral mechanism in place? Have members of the referral network been 
briefed and enlisted, and do they agree to be part of CFAcc? Have they agreed to 
a standard operating procedure (SOP) and code of conduct? 

  

Are child participants informed about CFAcc activities and have they provided 
informed consent? 
 

  

Is a feedback and complaints mechanism in place?   

 
If your organization does not have child safeguarding policies or a code of conduct, please contact 
ChildFund Alliance at info@childfundalliance.org.  
 
A suggested code of conduct for local partners and other adult stakeholders is shown below: 
 
All adults directly engaged in Child-friendly Accountability activities are required to observe child 
safeguarding principles and expectations for appropriate behavior towards and in the company of 
children, as noted below. 
 
You are responsible for supporting the safety, participation, well-being and empowerment of children 
by: 

• working actively to protect children and comply with the child safeguarding policy guidelines 
and procedures; 

• protecting the safety and well-being of others, as well as yourself; 
• respecting and listening to the opinions of young people; 
• taking all reasonable steps to protect children from abuse; 
• treating everyone with respect; 
• listening and responding to the views and concerns of children, particularly if they are telling 

you that they or another child has been abused and/or are worried about their safety or the 
safety of another; 

• promoting the cultural safety, participation and empowerment of children with diverse 
backgrounds; 

• having a zero tolerance to discrimination of any kind, including gender discrimination; 
• reporting any allegations of child abuse or any child safety concerns to [INSERT CONTACT 

PERSON IN REFERRAL NETWORK]; 
• ensuring that sensitive information regarding children is in no way made public;  
• if an allegation of child abuse is made, ensuring as quickly as possible that the child or children 

are safe;  
• encouraging children to “have a say” and participate in all relevant organizational activities 

where possible, especially on issues that are important to them; 
• making all discussion in consideration of the best interests of engaged children, both individually 

and collectively. 

mailto:info@childfundalliance.org
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You will not: 

• engage in sexual relations with anyone under the age of 18, even if the age of consent is lower;  
• abuse or exploit a child in any way; 
• exchange money, employment, goods or services for sexual favors; 
• drink alcohol or use any other substances in the presence of children in the project; 
• accept bribes or significant gifts (except small tokens of appreciation) from governments, 

beneficiaries, donors, suppliers or others, which have been offered as a result of your 
engagement in CFAcc; 

• behave in a way that threatens the safety or security of yourself or others or contravenes 
national laws; 

• take photographs or uses images of children in inappropriate ways and/or without their 
consent; 

• use the organization’s computer or other equipment to view, download, create or distribute  
inappropriate material; 

• develop any “special” relationships with children that could be seen as favoritism (for example, 
the offering of gifts or special treatment for specific children); 

• exhibit behaviors with children that may be construed as unnecessarily physical:  
• put children at risk of abuse (for example, by locking doors); 
• do things of a personal nature that a child can do for themselves, such as toileting or changing 

clothes; 
• engage in open discussions of a mature or adult nature in the presence of children (for example, 

about personal social activities); 
• use inappropriate language in the presence of children; 
• discriminate against any child, including because of culture, race, ethnicity, gender or disability; 
• ignore or disregard any suspected or disclosed child abuse. 

 
By observing these standards, you acknowledge your responsibility to immediately report any breach of 
this code to [INSERT NAME OF REFERAL NETWORK] and to ensure that your behavior in no way 
encourages, results in or directly contributes to violence against children in any form.  
 
If you believe a child is at immediate risk of abuse phone [INSERT DETAILS OF REFERRAL NETWORK]. 
 
I agree to adhere to this code of conduct: 
 
Name:        
 
Signature:       
 
Date:        
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A suggested template for a child-friendly code of conduct for participating children is shown below: 
 
 
I will try to keep myself safe. 
 
I will try not to hurt other children on purpose, either with my words or with my actions. 
 
I will not discriminate against another child because she or he is different than me. 
 
I will try to listen to my peers to understand their experience. 
 
 
I agree to this code of conduct: 
 
Name:        
 
Signature:       
 
Date:        
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Module 2: Action-training Workshop for CFAcc Facilitators 
Preparatory Activities and Guidelines 

Objective: To prepare facilitators and other CFAcc staff for CFAcc activities 

 
Where does this fit in the CFAcc methodology? 
 
This workshop is an essential component of the preparatory steps, required before implementing CFAcc 
activities. Specifically, program staff should undertake this workshop after the referral network is in 
place and you have selected the psychosocial focal points. This workshop is obligatory the first time that 
CFAcc activities are implemented with a new set of facilitators. 
 
What are you trying to achieve? 
 
This workshop aims to prepare facilitators to support CFAcc activities by: 

• introducing the facilitators to the CFAcc methodology; 
• ensuring that they have an adequate understanding of the basic concepts related to child rights, 

violence against children and child protection; 
• providing facilitators with guidance and tools to prepare for and deliver an action-training; 
• ensure child safeguarding and protection during CFAcc activities. 

 
Preparing the action-training workshop 

 
Program staff of ChildFund or another implementing agency should facilitate this action-training 
workshop. Prior to this workshop, program staff should read all CFAcc materials and have a sound 
understanding of the principles and methodology. Ideally, the CFAcc program staff will have already 
developed the program materials (e.g., action plan, budget) prior to this workshop. Much of the 
material in this training is taken directly from this Toolbox and the Field Manual. The staff leading this 
training should refer to other Modules of the Toolbox and the Field Manual for supporting information.  
 
Suggested duration of the workshop: 4 days (1 day for each session) 
 
Session 1: Introduction to CFAcc and review of core concepts 
 
This session aims to introduce facilitators to CFAcc, both in its conceptual origin and in practice. The 
material in this session is based on the Field Manual as well as Module 7 of the Toolbox. 
 
Activity 1: Introduction to CFAcc and the SDGs 
 
Objective:  To introduce participants to the SDGs and to explain to participants why (and in what 

context) CFAcc was developed (knowledge objective) 
Duration: 30 minutes 
Materials: Flip chart paper and markers 
 
Description: Begin this activity by asking participants to explain what they know about the SDGs. 

Correct and complete the information. As a group, make a list of the SDGs on flip chart 



32 

paper. Make sure that by the end of the activity, the participants understand the 
information shown below. 

 
 Circle SDG target 16 on the list. Read the SDG targets (shown below) that address 

violence against children (16.2, 5.2, and 16.1). Ask the participants why it is important 
that children are able to hold the government accountable to their commitment to end 
violence? Discuss as a group.  

 
 Close the discussion by explaining to the participants that there is a global call to ensure 

that people hold governments accountable to their SDG commitments. Many actors are 
developing methodologies to support bottom-up monitoring. ChildFund designed CFAcc 
to ensure that children, especially, are able to hold governments accountable to their 
commitment to eliminate violence against children by 2030. Because of the risk to 
children, make sure that participants understand that CFAcc is focused on monitoring 
child protection systems, an essential component of eliminating and responding to 
violence, rather than individual incidents of violence.  

 
Activity 2: CFAcc in brief 
 
Objective:  Participants have a basic understanding of CFAcc (knowledge objective) 
Duration: 1 hour 
Materials: Copies of the Field Manual and Toolbox for each participant (soft or hard copy) 
 
Description: Begin this activity by asking the participants to spend 10 minutes reading through the 

sections of the Field Manual that  introduce CFAcc. Instruct the participants to work in 
groups of 3 to try to summarize, in their own words, the key aspects of the CFAcc 
methodology (e.g., by asking the participants, if you were trying to explain the 
methodology to someone, what would you say). Participants should focus on the 
general description of CFAcc (not the pillars and activities of CFAcc - this will be 
discussed in later activities). 

 
 Ask each group to present their summary of CFAcc to the group. After each group has 

presented, correct any misunderstandings. Make sure that participants at least 
understand the information below by the end of the activity.  
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As a group, review the goal and objectives of CFAcc , as shown below: 
 
CFAcc Goal and Objectives 
 
CFAcc projects should have fixed goals and objectives that remain static across programs and countries 
of implementation. The standardization of objectives ensures that a range of actors, implementing 
various activities across several geographic areas, can contribute to developing a single monitoring 
mechanism and support common action.  
 
The objectives reflect the three pillars of CFAcc. It is essential that all involved national staff and 
partners read, discuss and understand the goal and objectives.  
 
Goal: Formal and informal child protection systems prevent and respond to violence, abuse, neglect and 
exploitation and are accountable to the voices and experiences of children, youth and their 
communities. 
 
Objective 1 (Refers to Pillar 1: Assessment): To improve knowledge and understanding among children, 
youth, their communities and duty bearers about child rights and child protection, challenging negative 
social norms and praxis. 
 
Objective 2 (Refers to Pillar 2: Analysis): To enable children to meaningfully participate in holding duty 
bearers accountable to their obligation to prevent and respond to violence against children. 
 
Objective 3 (Refers to Pillar 3: Action): To enable children, youth and their communities to work with 
duty bearers to improve the child protection system in their communities and countries. 
 
Present the following CFAcc principles to the plenary and discuss: 
- “Setting”: You should implement CFAcc programs in a specific child protection “setting,” such as a 

school, community, alternative care institution, refugee camp, etc. CFAcc programs should focus on 
child protection in that particular “setting” (i.e., if the setting is a schools, children should identify 
laws and policies related to child protection in schools, identify child protection actors and 
mechanisms that prevent and respond to violence in schools, take action to improve child protection 
in schools, etc.). ChildFund recommends that the first iteration of CFAcc should begin in a school.  

 
- Adapt to the local context: You should tailor CFAcc projects to local needs, sociocultural norms and 

behaviors, power dynamics, forms of violence and protection, legal framework and buy-in. Practically, 
this means that although there is a Toolbox to support the project staff, you need to carefully assess 
the unique context, resources available and vulnerabilities/strengths of participants and shape the 
action-training workshops accordingly.  

 
- An expanding spiral (cyclical), based on a long-term vision: CFAcc projects aim to establish a long-term 

monitoring and action mechanism with ongoing and cyclical activities. Practically, this means that you 
will go through the activities in the three pillars of CFAcc many times. Overtime, you should move 
from a local focus (monitoring local protection issues) to regional/national issues. Additionally, you 
may wish to change ‘settings’ (expanding from schools to community, etc.) and to expand the number 
of children involved. 
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- Flexible: CFAcc projects should be flexible so that children, youth and communities can determine 
locally relevant activities and other aspects. Though there is a firm structure to CFAcc, each project 
should allow sufficient flexibility for children and their communities to have significant input into how 
activities unfold, focus issues, etc. 

 
- Project materials: Introduce participants to the CFAcc materials: 

• CFAcc methodology  (https://childfundalliance.org/member-resources/child-friendly-
accountability-initiative/key-documents/document/download/1671) 

• CFAcc Manual (https://childfundalliance.org/member-resources/child-friendly-accountability-
initiative/key-documents/document/download/1673) 

• CFAcc Toolbox 
• CFAcc web-based platform 

 
 
Activity 3: Preparatory steps 
 
Objective:  Participants understand the preparatory steps required for a CFAcc program (knowledge 

building) 
Duration: 30 minutes 
Materials: Flip chart paper and markers 
 
Description: In the plenary, ask the participants to brainstorm what types of activities they think 

might be necessary to prepare for a CFAcc program, with a particular focus on child 
safeguarding. List their responses on flip chart paper. Correct and complete the list 
(using information from Module 1). As a group, discuss each step: 

• What do you think the objective of each step is? 
• Does it contribute to ensuring the safety and well-being of participating 

children? How? 
• How do you think each of these steps will contribute to CFAcc activities later? 

 
 
Activity 4: CFAcc pillars 
 
Objective:  To introduce the participants to the CFAcc pillars (knowledge objective) 
Duration: 2 hours 
Materials: Printouts of the infographic (next page) 
 
Description: Provide participants with the Infographic (next page).  
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 Give participants several minutes to read through the infographic. Using the description 
of the pillars provided in Section 1 of the Field Manual, walk the participants through 
each of the pillars. For each pillar: 

• describe the objective of the pillar; 
• describe the activities under each pillar; 
• introduce participants to the Toolbox Modules. 

  
 During this presentation, ask one of the participants to take notes on flip chart paper, 

recording the objectives of each pillar, activities and relevant Toolbox Modules. Hang 
these flip chart pages in the training room for the duration of the workshop so that 
participants can easily refer to them.  

 
 Take time to answer all questions. 
 
 
Activity 5: Guiding principles for CFAcc 
 
Objective:  Participants understand the guiding principles and can apply them to CFAcc activities 

(learning objective) 
Duration: 30 minutes 
Materials: Printouts of the “List of Guiding Principles” (below) 
 
Description:  Break the participants into groups of three. Provide the participants with the list of 

“guiding principles” below. Ask the small groups to read through the principles and to 
discuss how each principle might apply  to CFAcc in practice (e.g., what might it look like 
during implementation). In the plenary, read and discuss each principle in the context of 
CFAcc activities. 

 
List of Guiding Principles 

 
Do no harm - Those engaged in child protection should ensure that children do not suffer unintended 
harm as a result of any intervention. The “do not harm” principle requires that “…efforts be made to 
minimize possible negative effects and maximize possible benefits.”13 
 
Best interest of the child - The best interest of the child must be a primary consideration in all actions 
affecting children, whether undertaken by public or private social welfare institutions, courts of law, 
administrative authorities or legislative bodies.14 The best interest principle should be a central 
consideration in all aspects of the child protection system and case management. 
 

                                                 
13 ChildFund and Learning and Quality (June 2011), “A Handbook on Planning Children and Youth’s Protection Through the Area 
Strategic Planning Process.” https://childfundalliance.org/resources/publications/1658-a-handbook-on-planning-children-and-
youth-s-protection-through-the-area-strategic-planning-process  
14 UNCRC article 3. 

https://childfundalliance.org/resources/publications/1658-a-handbook-on-planning-children-and-youth-s-protection-through-the-area-strategic-planning-process
https://childfundalliance.org/resources/publications/1658-a-handbook-on-planning-children-and-youth-s-protection-through-the-area-strategic-planning-process
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Gender sensitivity – Gender sensitivity means taking gender as a primary consideration throughout the 
programs and activities and taking all necessary measures to ensure programs prevent harassment of 
any kind, including sexual harassment and discrimination. It also means that programs strive to promote 
girls’ and boys’ understanding of sociocultural gender roles, and combat discrimination with the aim of 
reducing violence against children. This is based on the understanding that gender inequality is one of 
the most pervasive forms of discrimination in the world and that girls, in general, have fewer 
opportunities than boys and are often more vulnerable to certain types of violence, exploitation and 
abuse.  
 
Non-discrimination - Discrimination means treating an individual or a group of people less well because 
of who or what they are.15 CFAcc projects should seek to ensure that the child protection system does 
not discriminate in any way.  
 
Resilience - Resilience is the ability of a child to recover and develop positively, despite traumatic 
experiences. Child protection systems should seek to identify and strengthen resilience, both at an 
individual level and at a systems level.  
 
Confidentiality - All information related to children should be used only to determine the needs of the 
child and to protect them from harm, exploitation and/or neglect. Exceptional measures must be put in 
place to ensure a child’s privacy and to protect their identity. In the protection system, only 
professionals directly involved in protecting the child should have access to their personal files.16  
 
Collaboration and case management - A functional child protection system must be well coordinated 
across sectors and levels of intervention, and should have a strong case management system, staffed 
with well trained personnel. 
 
Support to the family, social integration and participation in community life - Child protection services 
and CFAcc actions should seek to strengthen the family unit and its ability to independently care for the 
child. 
 
Participation of children in decisions that affect them - Children have the right to participate in decisions 
that affect them, based on their age and maturity. Child protection decision-making processes should 
include child-friendly mechanisms that allow children to safely participate. 
 
Safeguarding - CFAcc projects and child protection systems in general should be designed and 
implemented to ensure that children and their families are free from any form of abuse or exploitation 
and that all participating children are safe. All adults and children participating in CFAcc will be asked to 
sign a code of conduct.17 
 
 
 
  

                                                 
15 See note 1. 
16 Such as professionals in social care institutions, judges, social workers and other staff directly involved in child protection. 
17 If your organization does not have child safeguarding policies or a code of conduct, please contact ChildFund Alliance at 
info@childfundalliance.org  

mailto:info@childfundalliance.org
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Activity 6: Understanding your role in the CFAcc methodology 
 
Objective:  Participants understand their role in the CFAcc methodology (realization objective) 
Duration: 30 minutes 
Materials: No materials 
 
Description: In the plenary, discuss the unique role of each member of the project team. Make sure 

that by the end of the session, everyone fully understands their role, what is expected of 
them, which CFAcc tools will be particularly useful to them, etc. 

 
Session 2: Refresher activities - child rights, combatting violence against children, child 
protection 
 
This session provides facilitators with a refresher course on child rights, violence against children and 
child protection. The activities are taken from Module 7 and 8 of the Toolbox. As such, this session also 
serves as an introduction to some of the Toolbox training material.  
 
Activity 1: Know your rights (Taken from Module 8) 
 
Objective:  Participants are able to list several child rights (knowledge-building) 
Duration: 45 minutes 
Materials: Printouts of a Child-friendly Version of the Convention on the Rights of the Child (CRC),18 

flip chart paper, pen  
 
Description: Ask participants to volunteer to act out a “right.” The rest of the participants should 

guess which right they are acting out. List the rights that the group identified. Do not 
immediately correct the participants if they incorrectly identify rights. Once the 
participants have listed 10 or 15 rights, hand out the child-friendly version of the CRC. 
Explain to participants what the CRC is. Ask each participant to read out one of the 
rights, until the entire declaration has been read. As a group, compare the list of rights 
that the participants originally identified to the rights in the CRC and discuss their 
reactions to the CRC. Did they know that they had these rights? Are there rights that 
they don’t understand? Ask participants to read through the child-friendly version of 
the CRC and identify rights that contribute to child protection. As a group, list these 
rights on flip chart paper. 

 
 
Activity 2: What is violence against children? (Taken from Module 7) 
 
Objective:  Participants are able to identify violence against children in their context (knowledge-   

building objective) 
Duration: 45 minutes 
Materials: Flip chart paper and markers  
 

                                                 
18 https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf  

https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
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Description: Draw a stick figure of a child on flip chart paper with five (5) circles around the child. 
Starting at the center, label each ring with the following terms - family, community, 
institution (e.g., school, etc.), national and international.  

Ask participants to identify forms of violence that children experience at each level. 
 
 
Activity 3: Examining assumptions about violence against children (Taken from Module 8) 
 
Objective:  Participants are able to describe and defend why adults and children should work to end 

violence against children (learning objective) 
Duration: 45 minutes 
Materials: Flip chart paper and pen 
 
Description: Begin this activity by explaining that all persons have assumptions and personal beliefs 

about the treatment of children. To challenge and examine these assumptions, explain 
that the participants will hold a mock debate. Divide the participants into two groups. 
Write this statement on flip chart paper: Sometimes teachers need to hit their students 
to help them behave in class and learn. Tell one group of participants that they will be 
arguing in support of this statement and the other group that they will be arguing 
against this statement. Give the participants 15 minutes to prepare for the debate; they 
should come up with arguments defending their position and try to imagine what the 
other side will say. Give each side three minutes to make their initial argument, 3 
minutes to rebut the other side’s position, and 5 minutes to answer questions from the 
other side. At the end of the debate, discuss as a group: What did you think of the 
arguments posed by each side? Why do you think you have the opinion you do? 

 
 End this session with a detailed explanation that violence against children is never okay. 

The facilitator should explain that the CRC and the national law (as appropriate) clearly 
protect children from violence, abuse, neglect and exploitation.  
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Activity 4: Children’s vulnerability (Taken from Module 8) 
 
Objective:  Participants are able to describe how vulnerability affects a child’s access to protection 

(learning objective) 
Duration: 30 minutes 
Materials: “Identities” printed on slips of paper  
 
Description:  Print or write the roles listed below on small pieces of paper and distribute them to each 

of the participants. The participants should keep their “identities” a secret. Ask the 
participants to line up on one side of the room. Read out the questions listed below. 
Instruct the participants to take one step forward if they think that their fictional 
“identity” would answer yes to that question. If a participant answers “no,” they should 
remain standing in the same position. As the activity progresses, some participants will 
move forward and others will be left behind. 

 
Identities:19 

• A refugee girl child living with one family member  
• A boy child living on the streets  
• A girl child living on the street 
• A displaced girl child living in a displaced camp  
• A boy child with disabilities  
• A girl child with disabilities  
• A boy child living with two parents, who goes to school  
• A girl child living with two parents, who goes to school  
• A girl child working and not going to school 
• A boy child working and not going to school 

 
Questions for participants (to be read aloud by the facilitator)20  

• Are you able to eat at least one good meal every day?  
• Do you participate in family decision-making processes?  
• Do you take part in community social activities?  
• Do you expect to complete primary education?  
• Are you protected from any danger of being physically abused?  
• Are you protected from any danger of being sexually abused?  
• Are you bullied at school or at the work place? 
• Do you have access to health care when you are sick?  
• Can you read and write?  
• Are you respected by your community?  
• Do you have to work? 

 
 At the end of the activity, ask each person to tell the group what “role” they had, why 

they think they are in the position they are in, and how they feel about it. Ask the 
participants if anyone looked back to see who was behind them. Which children came 

                                                 
19 Identities should be adapted to the local context. 
20 Questions should be adapted to the local context. 
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last in the vulnerability analysis? Why? Which children are most vulnerable? Why? How 
will this affect their exposure to violence and protection? 

 
Activity 5: What is child protection and who is responsible for protecting children? (Taken from 
Module 7) 
 
Objective:  Participants are able to identify child protection duty-bearers in their context 

(knowledge objective) 
Duration: 45 minutes 
Materials: Markers and flip chart paper completed during Activity 2  
  
Description: Refer to the description of protection systems in the Field Manual during the delivery of 

this training activity. Using the flip chart paper completed during Activity 2, ask 
participants to identify who should be protecting children at each level. Focus on the 
“ideal” situation (what is supposed to happen), rather than what actually happens. 
Emphasize who is legally responsible for child protection (in other words, who are the 
“duty-bearers” for child protection at each level).  

 
At the  international level, ask participants to describe the United Nations. By the end of 
the activity, participants should understand that the United Nations is a global 
democratic forum where the countries of the world meet to discuss issues and agree on 
solutions. Explain to the participants that in this forum, governments around the world 
agreed to the Convention on the Rights of the Child and the Sustainable Development 
Goals (particularly Target 16.2). Consider showing a short video introducing the SDGs 
and explaining that CFAcc helps children monitor progress on the SDGs, for example :  
• Short video introducing the SDGs, created by Malala in English 

https://vimeo.com/138852758   
• Short video introducing the SDGs, created by UNICEF in English 

https://www.youtube.com/watch?v=7V8oFI4GYMY  
 
 
Activity 6: Exploring the gaps in child protection (Taken from Module 8) 
 
Objective:  Participants begin to identify actions that could improve protection for children 

(realization objective). 
Duration: 45 minutes 
Materials: Small pieces of paper in two colors, pens, tape  
 
Description: Provide participants with two pieces of paper of different colors. On one piece of paper, 

ask participants to identify one thing that they think prevents children from being 
protected. On the other piece of paper, ask participants to write down one thing that 
they think would improve child protection in their community. Collect the responses, 
organize them into thematic groups and hang them on the wall. Discuss the problems 
and solutions. Specifically, remind the participants that protection should prevent 
violence as well as respond to situations where is has occurred. Remind participants that 
this is one of the objectives of CFAcc — to work together to improve child protection. 

 

https://vimeo.com/138852758
https://www.youtube.com/watch?v=7V8oFI4GYMY
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If the participants have a low understanding of child protection, this activity may be 
easier if the group discusses the gaps in the context of a case study (specific to the 
“setting”). 

 
Activity 7: What is accountability? (Taken from Module 7) 
 
Objective:  Participants are able to define “accountability” in their context (knowledge objective) 
Duration: 45 minutes 
Materials: Markers and flip chart paper completed during Activity 1 and 2  
 
Description: Ask participants to define “accountability.’ After they have a chance to provide some  

answers, explain that there are two parts to accountability: 1) people who promise to 
do  something, actually do it; and 2) if they don’t do it, there is a way for other people to  
take action to make them do it or to punish them for not doing it. 

 
Ask participants to imagine the following scenario: 
 
Your mother asked you to make rice for dinner and you agree to do it. Instead, you 
decide to go and play with your friends. At dinnertime, no one in the family has anything 
to eat. What might your mother do in this situation to hold you accountable to your 
family and your promise?  
 

i. Ask for suggestions on the scenario and collect several responses. What does 
this tell us about what accountability is? 

ii. Explain that governments and parents have promised (are legally obligated) to 
take care of children (e.g., to ensure they go to school, have enough to eat, have 
access to medicine when needed).  

iii. Ask what should happen when they do not meet these promises.  
iv. Ask if participants can think of any ways that children can hold adults 

accountable to their promises (and legal obligations)?  
v. Conduct a group brainstorming session on why children should be able to hold 

adults “accountable” for their obligation to protect children.  
vi. Remind participants that by ratifying the Convention on the Rights of the Child 

(CRC)21 and signing on to the SDGs, their government promised (in a legally 
binding fashion) that they will protect children.  

 
 
Session 3: Preparing for and delivering an action-training workshop 
 
This session introduces the participants to how they should prepare and deliver an action-training 
workshop and how they should report after each workshop. This activity references Modules 4, 5 and 6 
of the Toolbox. 
 
  

                                                 
21 The United States is the only country that has not ratified the CRC. 
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Activity 1: What is action-training? 
 
Objective:  Participants understand what is an action-training workshop and how they fit in the 

CFAcc methodology (learning objective). 
Duration: 30 minutes 
Materials: Flip chart paper and markers 
 
Description: Begin this activity by asking participants to describe their training experience briefly. If  

they have experience in training, ask them to identify characteristics of a good training 
(one thing that works really well in training). Make a list on flip chart paper and hang it 
in the training room. 

 
 Provide the participants with a description of the action-training approach, used in  

CFAcc (refer to notes below). Make sure to cover the following: 
 

• CFAcc activities are accompanied and realized through a series of action-training 
workshops. 

• Action-training workshops are divided into training activities. These activities move 
the participants from knowledge building, to learning, to realizing activities.  

• Action-learning assumes that participants come to the training with a set of 
knowledge and skills that they should share with the group and build on; 

• Modules 7 - 20 in the Toolbox provide facilitators with training material. This 
training material is generic and each facilitator/project staff should adapt it to the 
specific context. This means that project staff should use the tools in Module 4 to 
prepare each action-training workshop, choosing activities from the Toolbox, 
adapting training materials to the local context, adjusting timing, finding missing 
information, etc. Also, facilitators must adapt training material to the capacities of 
the participating children (e.g., literacy level). 

• CFAcc is a cycle (not a one-off project). Once you have completed all of the training 
Modules, you should begin the activities again (expanding from local issues to 
national issues, broadening the scope of the settings addressed, increasing the 
number of participating children, etc.). Over time, the children will become 
accustomed to the training material and be able to focus more on content.  

 
Take time to answer any questions. 
 
 
Activity 2: Preparing an action-training workshop 
 
Objective:  Participants understand how to prepare for an action-training workshop (learning 

objective). 
Duration: 2 hours 
Materials: Each participant should attend this workshop with a copy of the Toolbox (particularly 

Module 4), flip chart paper and markers. 
 
Description: Divide the participants into groups of three. Ask the participants to read through 

Module 4. Give each group flip chart paper and markers. Ask them to draw a diagram of 
the “steps” in preparing an action-training workshop (as described in Module 4). Each 
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small group should present their chart to the plenary. Once all groups have presented, 
correct any misunderstandings and complete information.  

 
 Assign each small group one of the Modules in the Toolbox (7 - 18). Ask them to read 

through the training material in the Toolbox and complete part of the matrix in step 4 
(they don’t need to finish). Ask them to think about: 

 
• How the training material might need to be adapted for the local context (if no 

adaptation is necessary, that is okay!); and 
• What they might need to do as facilitators to prepare for this workshop; will they 

need to gather particular resources? Will they need to do a little research of their 
own? 

 
 In the plenary, look at each group’s training plan and discuss their response to the two 

questions above.  
 
 
Activity 3: Guidelines for training adults and vulnerable children 
 
Objective:  Participants understand how to adapt training material in the Toolbox for adult 

stakeholders and vulnerable children (learning objective). 
Duration: 45 minutes 
Materials: Each participant should attend this activity with a copy of the Toolbox (particularly 

Modules 5 and 6), flip chart paper and markers 
 
Description: Give participants 5 minutes to read through Module 6 and to write down any questions. 

As a group, discuss each of the steps in Module 6  on identifying vulnerabilities and how 
to adapt the CFAcc training material accordingly.  

 
 As a group, select one of the training Modules. Imagine that the participating children 

are illiterate. How might you adapt the activities in that Module? 
 
 Give participants 5 minutes to read through Module 5 and to write down any questions. 

In the plenary, ask participants how adult stakeholders can be involved in the CFAcc 
methodology. As a group, make a list on flip chart paper. 

 
 
Activity 4: Reviewing good practice in training 
 
Objective:  Participants identify good practice in facilitating a training with adults and children 

(learning objective). 
Duration: 20 minutes 
Materials: Flip chart paper and markers 
 
Description: In the plenary, ask participants to make a checklist of “good training” indicators. Discuss 

each and make sure that participants agree on the final list. Feed into the discussion the 
information from Module 4 regarding best practice in facilitating an workshop. You will 
use the checklist during the next activity. 
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Activity 5: Training practice 
 
Objective:  Participants improve their knowledge of training material and approach to facilitation 

(learning objective). 
Duration: 2 hours 
Materials: Toolbox 
 
Description: In groups of three, ask participants to choose one training activity from the Toolbox 

(Modules 7 – 18).  Give the small groups 20 minutes to prepare their “training.” Each 
group will have only 20 minutes to do their training; they will need to adapt the training 
activity accordingly or choose an activity that fits the available time. After each small 
group has given their short training in the plenary, use the checklist developed in the 
previous activity to provide constructive criticism to the facilitators. 

 
 
Activity 6: Monitoring and evaluation 
 
Objective:  Participants have read and understood facilitators’ “reporting” requirements, to be 

completed at the end of each action-training workshop (learning objective). 
Duration: 30 minutes 
Materials: Facilitator’s report template in Module 4 
 
Description: Ask the participants to read through the facilitator’s report template in Module 4. As a 

group, discuss: 
 What is the objective of this report? 
 When should facilitators complete it and to whom should they send it? 
 What information should be entered into the report? 

 
Facilitators may modify the facilitator’s report template in Module 4 to meet donor 
requirements, etc. Module 4 also includes a monitoring chart, and recommends that 
facilitators submit the relevant quantitative data after each action-training workshop. 
This will help the project staff monitor the project at the national level and will allow for 
global monitoring (all CFAcc programs). Make sure to discuss the chart and how they 
should complete it (e.g., what information is required).  

 
 
Session 4: Child protection and safeguarding 
 
This session is designed to ensure that project staff understands child protection and safeguarding in the 
context of CFAcc. 
 
Activity 1: Principles of Child Protection and Safeguarding in CFAcc  
 
Objective:  Participants are introduced to child protection and safeguarding in CFAcc (knowledge 

objective). 
Duration: 30 minutes 
Materials: Code of Conduct (See Module 1) 
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Description: Ask participants why they think there is an entire training day dedicated to child 
safeguarding. As a group, discuss the importance of child protection and safeguarding 
during CFAcc activities. 

 
 Make sure that participants understand that the 4 guiding principles of the Convention 

on the Rights of the Child are central to the methodology of CFAcc and should be a 
constant consideration during implementation of activities. These principles are: non-
discrimination; best interest, life, survival and development; and participation. In the 
plenary spend time talking through each principle and discussing how they might be 
applied to CFAcc activities.  

 
All of the facilitators should have signed a code of conduct as part of their employment or partnership 
with ChildFund. As a group, read through the Code of Conduct together. Answer any questions. 
 
 
Activity 2: Assessing risk and identifying mitigation strategies 
 
Objective:  Participants identify risks for children participating in CFAcc, as well as risk mitigation 

strategies (realization objective) 
Duration: 1 hour 
Materials: Flip chart paper and markers 
 
Description: As a group, identify potential risks for children of participating in CFAcc activities. Talk 

through the following questions and write participants’  responses on flip chart paper: 
• Are there safety risks for participating children? What are these risks? 
• Why do you think participating children may be unsafe? 
• Are there social or economic risks for participating children or their families? 

(Put this in context appropriate language.) 
• Why do you think these risks exist? 

 
Think through the potential reaction of different groups. What might the following 
groups of people say in regard to CFAcc activities? Are there any risks particularly 
associated with a specific group? 

• decision-makers 
• parents/caregivers 
• community members 
• other students 

 
 For each identified risk, brainstorm potential risk mitigation strategies.  

Refer to the Risk Assessment and Mitigation Template (Module 1: Step 3)  
 
 
Activity 3: Understanding the referral network and psychosocial support 
 
Objective:  Participants understand what the referral network is and how they are supposed to use 

it (realization objective). 
Duration: 2 hours 
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Materials: Standard operating procedure (SOP) for the referral network (as developed by the 
referral network during their workshop) (See Module 3), guest-speaker from the referral 
network, guest speaker psychosocial focal point. 

 
Description: Begin this activity by explaining to the participants that during CFAcc activities there are 

two support systems in place to ensure that participating children and adults who report 
violence or who show signs of distress are able to receive protection and care. These 
systems are the: 

• Child Protection Referral Network (See Module 1: Step 5); 
• Psychosocial support persons (See Module 1: Step 6). 

  
Facilitators should refer children to these services, as needed. 

 
 Referral network: The facilitator should begin by explaining that: 
 
 A child protection network can consist of a range of different actors. Essentially, a 

protection network is a group of actors who agree to work together to ensure the 
protection of children, each in their own sector. In each context, the actors who are in 
the protection network will vary slightly. In some cases, most of the actors are State 
agents (police officers, social workers, teachers, etc.). In other cases, the weakness of the 
State systems means that non-State actors (NGOs and civil society groups) play a larger 
role. 

 
It is important that all the participants understand that the fundamental purpose of  the 
child protection referral network is to ensure that a holistic solution is found for each  at-
risk, abused or exploited child. Interventions should be in the best interest of the child. 
Children have the right to participate in decisions that affect them, in accordance with 
their age and ability. All efforts should be made to protect the family, if  at all possible. 
To do so, all of the actors need to work together to ensure that the best  actor intervenes 
at the most appropriate time and in the most appropriate manner. 

 
Provide each participant with a copy of the SOP, developed by the referral network  
(refer to Module 3). Ask the guest speaker from the referral network to present the SOP, 
with a specific focus on exactly how they expect the facilitators to refer children.  Make 
sure that participants have time to ask questions and to fully understand what is 
expected from them. 

 
Psychosocial support: Begin by explaining that staff have identified a psychosocial 
support system to assist the CFAcc project (See Module 1: Step 6). Facilitators and 
project staff should discuss any psychosocial concerns with the representative(s) of this 
system. If a child or adult shows distress during an activity, staff can refer the case to 
this person for a psychological support and counseling.  
 
Introduce the guest speaker (the person acting as psychosocial support). The guest  
speaker should introduce their role and inform facilitators and project staff about the 
best way to get in touch/refer someone to them. 
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Activity 4: Talking to children about violence 
 
Objective:  Participants have basic knowledge of best practice for talking to children about violence 

(learning objective). 
Duration: 1 hour 30 minutes 
Materials: Printouts of the information in the “What participants need to know…” section below, 

flip chart paper and markers 
 
Description: Provide participants with printouts of UNICEF’s “What participants need to know…” (see 

below). As a group, read through this publication and discuss. Ask the participants if 
they have had any experience in talking to children about violence during previous 
workshops or program activities. Take time to listen to their experiences. 

 
 Make sure that the participants understand that CFAcc is NOT an appropriate 

mechanism to respond to or address individual child protection concerns. Each CFAcc 
program has a dedicated referral mechanism to ensure that children who report 
violence during CFAcc activities can access protective services. The facilitator’s role is to 
refer them to the referral network.  

 
 Preparing for disclosure: Divide the participants into pairs. One person in each pair 

should play the role of a child who is disclosing violence. The other person should act as 
the adult facilitator, receiving this information. The adult should practice active listening 
and how they will refer the child to the referral network. Pairs should switch roles. Once 
both persons have had the chance to role-play the facilitator, discuss the role-play in the 
plenary. What worked well? What did not work well?  

 
 Preparing for action-training workshop material that touches on the subject of 

violence generally: As a group make a check list on flip chart paper of what to do and 
what not to do when talking to a group of children about violence (refer to What 
participants need to know by the end of the activity) 

 
What participants need to know by the end of the activity22 
 
Violence is a topic that can bring up strong feelings – anger, hurt, sadness, fear, shame. These are 
normal and natural responses to being hurt. You will probably have young people in your group who 
have experienced one or more types of violence. You may not know who they are, because young 
people don’t always want to share about these issues. 
 
Child participants should have an adult partner who they can talk to about these issues. Plan with your 
adult partner how to handle things if someone reports abuse or other experiences of violence [in 
accordance with the SOP of the referral network]. 
 
Give choices: Be sure everyone in the group knows ahead of time that you will be discussing violence, 
and that some people may choose to share personal stories. Let them decide for themselves if they 

                                                 
22 The text in this section is directly taken from (with some inserted comments related to CFAcc methodology): Fountain, Susan, 
“Our Right to be Protected from Violence: Activities for Learning and Taking Action for Children and Young People” UNICEF. p. 
7- 8. https://www.unicef.org/violencestudy/pdf/Our%20Right%20to%20be%20Protected%20from%20Violence.pdf  

https://www.unicef.org/violencestudy/pdf/Our%20Right%20to%20be%20Protected%20from%20Violence.pdf
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want to stay in the group. They can also choose to leave for a short time, or to not speak during some 
activities. 
 
Confidentiality: Let young people know at the start of a session that you will not share their personal 
information. Make sure others in the group agree to this as well. 
  
Responding to personal stories: Don’t force anyone to share personal experiences if they don’t want to – 
this is a form of violence. If they choose to share, respect what they have to say, and let them know that 
you appreciate what they have told the group. If they express strong emotions, just try to react those 
back. For example, “I can see that this experience hurt you very deeply.” 
 
Some group leaders worry that if young people talk about violence, they will feel angry or sad. This may 
happen, but sometimes it also helps them feel stronger. For some, it is a relief to share secrets. They can 
get support from the group, and they may start to think in new ways about how they can keep 
themselves safe.  
 
What if someone says they are experiencing violence? Confidentiality is important, but if you think 
someone is at risk of serious harm, discuss it with that person. Encourage them to tell a trusted adult 
[refer to SOP of the referral network] so that something can be done about the violence. Try to help the 
young person to keep as much control over their situation as possible. 
 
Some young people may not want to tell anyone else – they may fear that they won’t be believed, that 
they will be blamed, that telling will put them in danger, or that the organizations that are supposed to 
protect them won’t really work. In this case, talk to your adult partner about what to do. Adults may 
have special legal responsibilities about reporting abuse and violence against young people. 
 
Know where to get help: Before working with a group, let the group know about where to get help 
before you start – give them a list of organizations and phone numbers. [Refer to SOP of referral 
network and psychosocial support available for CFAcc project.] 
 
Hearing others’ stories: Some young people will feel shock when hearing about violence against others. 
Remember, it is normal to feel sad, or even cry, when you hear these stories. React back those feelings 
in a way that doesn’t make the person feel ashamed. For example, “Hearing that story has touched you 
very deeply; I’m sure there are others in the room who are feeling the same way.” 
 
Changing the mood: After talking about violence, you may need to do an activity that helps change the 
mood. Taking a break, or playing some music that people can move to can also help with letting go of 
strong feelings. 
 
Taking care of yourself: Talking about violence can also bring up strong feelings for group leaders. This is 
nothing to be ashamed of! But you need to be sure that you take care of yourself. Work with at least 
one other group leader so that you can take turns leading the group, and take a break if you need it. Ask 
your adult partner to help you plan workshops that are safe for everyone. After a workshop or activity 
session, talk about it with the other group leaders and your adult partner. Discuss any problems that 
came up, and any feelings that you need to share. 
    
Creating a safe space: Your workshop or activity session should be a model for non-violence. Make sure 
that everyone in the group is committed to creating safety and respect for all.  
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Module 3: Delivering Action-training Workshops for Referral Networks 
Preparatory Activities and Guidelines 

Objective: To ensure that the CFAcc project has access to a functioning referral network for children and families 
in need of services. 

 
 
Where does this Module fit in the CFAcc methodology? 
 
After selecting organizations and actors to be part of the referral network (See Module 1: Step 5), you 
should run a one-day workshop with the selected members.  
 
What are you trying to achieve? 
 
Establishing a functional referral network is essential for the well-being and safeguarding of participating 
children. This requires all members to have a shared understanding of the objective of the referral 
network, as well as agreement on a standard operating procedure (SOP).  
 
How are you going to achieve this? 
 
You should ensure that all selected members of the referral network participate in this one-day action-
training workshop. During the workshop, lead participants in a discussion of CFAcc, focusing specifically 
on potential risks to participating children, agree on the objective of the referral network and establish a 
simple SOP. 
 

Ideas for Facilitating the Workshop 
 
Prior to the workshop, you should meet face to face with all of the network members to provide 
detailed explanation of the CFAcc project and the objective of the referral network. These can be group 
meetings. 
 
In some countries, it may be possible to use the formal child protection system as the referral network. 
If the formal child protection system has a functional referral network, it may not be necessary or 
appropriate to go through all the activities in this Module. If there is a formal referral mechanism in 
existence that guarantees the principles of safeguarding, CFAcc teams should support and use these. In 
this case, the action-training workshop should include activities related directly to CFAcc processes and 
evaluating risks to participating children. If there is no referral network or if it does not operate in a way 
that protects children, this action-training workshop should include all of the activities in this Module.  
 
During the workshop you should pay attention to the degree to which the selected child protection 
actors understand core child protection principles and child safeguarding. You may need to organize 
supplementary training to ensure that all actors are at the same level of understanding. 
 
Note: In some contexts, selected organizations may feel that they should receive financial assistance for 
their engagement in the referral network. You should make it clear at the outset that the referral 
network exists within the framework of their existing projects and is not for financial remuneration. 
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Duration of the workshop: One day 
 
Sample agenda: 
Session 1: Understanding Child-friendly Accountability 

Activity 1: What is Child-friendly Accountability? 
Activity 2: Identify potential risks to participating children 

Session 2: Establishing an SOP for the referral network 
Activity 3: What is a child protection referral network? 
Activity 4: Where do you fit in the child protection cycle? 
Activity 5: Exploring core principles 
Activity 6: Designing the referral network SOP 
Activity 6: Next steps 

 
Session 1: Understanding Child-friendly Accountability 
 
Activity 1: What is Child-friendly Accountability? 
 
Objective:  Participants are able to describe the CFAcc methodology (learning objective). 
Duration: 1 hour  
Materials: Printout of the infographic of CFAcc  
 
Description: Begin this session by explaining to the participants what the SDGs are and how the 

CFAcc program will help monitor governments’ commitment to  eliminate violence 
against children by 2030. 

 
 Specifically, explain to participants that CFAcc will help children:  

• assess what child protection is and who should be protecting them; 
• analyze if those laws and systems are working; 
• act by identifying and working with adults to find solutions to improve protection. 

 
Provide participants with the infographic (handout, next page) and walk them carefully through each  of 
the activities, taking time to answer questions. 
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Activity 2: Identify potential risks to participating children 
 
Objective:  Participants are able to identify why a referral network is necessary (learning objective). 
Duration: 30 minutes 
Materials: Flip chart paper and markers, printouts of the infographic (provided to 

participants during the previous activity) 
  
Description: Using the infographic as reference, discuss the following as a group:  

• potential risks to participating children; 
• the need to have a referral network in place.  

 
Make sure that participants understand that Child-friendly Accountability is about monitoring child 
protection systems, NOT individual incidents of violence. However, should children be identified during 
the program who are experiencing or are at risk of violence and/or should children be threatened in any 
way, a formalized referral network needs to be in place to respond and ensure their safeguarding.  
 
 
Session 2: Establishing an SOP for the referral network 
 
Activity 3: What is a child protection referral network? 
 
Objective:  To ensure that participants understand what a child protection referral network 

is (learning objective). 
Duration: 30 minutes 
Materials: Flip chart paper and markers 
  
Description: Explain that a child protection referral network can consist of a range of different actors. 

Essentially, a referral network is a group of actors who agree to work together to ensure 
the protection of children, each in their own sector. In each context, the actors who are 
in the referral network will vary slightly. In some cases, most of the actors will be state 
agents (e.g., police officers, social workers, teachers). In other cases, the weakness of 
the State system might mean that non-state actors (e.g., NGOs, civil society groups) play 
a larger role. The chart below shows some of the actors who may be part of the child 
protection referral network. 
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 Labor and Social 
Services Education Health Security Justice and HR 

Provincial level Ministry of Labor and 
Social Services Ministry of Education Ministry of 

Health 
Ministry of 

Interior 
Ministry of Justice 

and HR 

District level District Social Welfare 
Office  

District Education 
Office 

District Health 
Directorate 

District Office 
of the Ministry 

of Interior 

District Office of the 
Ministry of Justice 

and HR 

State 
institutions 

Reformatories, 
juvenile care centers, 

mental health 
institutions and 

orphanages 

Schools and 
education facilities 

Hospitals and 
clinics Police Judges and attorneys 

CSOs CSOs providing social 
welfare services 

CSOs providing 
educational services 

CSOs providing 
health care 

CSOs 
monitoring 

security actors 
Legal advocates and 

attorneys 

Private 
companies 

Private social welfare 
actors Private schools 

Health services 
provided by 

company 
Private security 

company Attorneys 

Community/ 
religious 
leaders 

Local religious 
institutions 

Religious institutions 
that oversee schools Local healers Local militias Local human rights 

activists 

Parents 
Parents, 

grandparents, 
uncles/aunts, god-

parents 

Parents, 
grandparents, 

uncles/aunts, god-
parents 

Parents, 
grandparents, 
uncles/aunts, 
god-parents 

Parents, 
grandparents, 
uncles/aunts, 
god-parents 

Parents, 
grandparents, 

uncles/aunts, god-
parents 

Children Child  Child Child Child Child  
 
 
Draw the above chart on flip chart paper and explain to the participants that in the context of this 
project, the referral network should be composed of local actors. It is important that all the participants 
understand that the fundamental purpose of the child protection referral network is to ensure that a 
holistic solution is found for each at-risk, abused or exploited child. Interventions should be in the best 
interest of the child. Children have the right to participate in decisions that affect them, in accordance 
with their age and ability. All efforts should be made to protect the family, if at all possible. To do so, all 
actors need to work together to ensure that the best actor intervenes at the most appropriate time and 
in the most appropriate manner. 
 
Take time to discuss and answer any questions. 
 
 
Activity 4: Where do you fit in the child protection cycle? 
 
Objective:  To identify where participants fit in the child protection cycle (with respect to services 

they can be provide) (realization objective). 
Duration: 1 hour 
Materials: Flip chart paper and markers, printouts of the child protection diagram (below) 
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Description: Explain to participants that there are three broad categories of child protection:  
 
Prevention: The best protection measures prevent violence, abuse and exploitation from happening in 
the first place. They strengthen the ability of individuals and communities to protect themselves and 
their children from future threats. 
 
Intervention: Protection measures should also include a response mechanism when rights are being 
violated. 
 
Alternative care and reintegration: Protection measures should be in place to help a child to safely 
recover and fully access their rights after they have experienced a rights  violation.  
 
In full, a functioning child protection system addresses all the elements in the diagram below. Give each 
participant a printout of the diagram and discuss with them what each category means. Ask them to 
identify where the services that they provide fit in this cycle? Chart the responses on flip chart paper 
and hang it in the room; participants will use it when they are developing their SOP. 
 

 
 
Activity 5: Exploring core principles 
 
Objective:  To ensure that participants have a sound understanding of core child protection 

principles (learning objective). 
Duration: 1 hour 
Materials: Flip chart paper and markers 
  
Description: In the plenary ask the participants to agree to a shared definition of each of the following 

(Note that the “Information Sheet” at the end of this Module provides definitions):  
• Best interest of the child determination 
• Non-discrimination 
• Participation of children in decisions that affect them  
• Prioritizing the family 



56 

• “Do no harm” 
• Child safeguarding 
• Resilience 
• Confidentiality 
• Case management  

 
Write these definitions on flip chart paper and hang it in the room once they have agreed to a set of 
definitions and why each is important in the context of a referral network. 
 
Provide participants with the following case study. In small groups, ask them to describe how the 
referral network would be able to respond. The participants should be able to describe how each of the 
above principles would be used. Ask the small groups to report to the plenary; discuss as a group.   
 
Case Study 
 
During one of the “peer outreach” events, a child from the community approached the facilitator. This 
child told the facilitator that she was being sexually abused by one of the teachers at the school where 
the event was hosted. The facilitator told her that he could put her in touch with some people who 
would be able to help. The girl-child met someone from the referral network, who conducted an 
interview with her to get the details. The referral decision-making panel met to discuss her case and to 
decide what action to take.  
 
Guidance questions for the case study: 

• Who will conduct the first interview? (Hint for facilitator: this should be a well-trained 
individual who speaks the local language, understand the local cultural norms, takes into 
consideration gender sensitivity, etc.) 

• How will the child’s information be stored? (Hint: in a secure and confidential manner – 
details vary depending on context.) 

• Who should the information be passed to? (Hint: a best interest determination entity.) 
• Who should participate in deciding what happens to the child? (Hint: the best interest 

decision-making panel, the parent/guardian if appropriate, the child if appropriate, etc.)  
• What type of interventions might be possible? Who would act? (Hint: the decision making 

panel could suggest that the family be provided with support, that the child be temporarily 
moved to a relative’s house, that the child be put in a different class at school and a teacher 
sanctioned or removed from his post, etc.)  

 
Activity 6: Designing the referral network SOP 
 
Objective:  To jointly draft the SOP for the referral network (realization objective). 
Duration: 4 hours (divided into two sessions) 
Materials: Flip chart paper and markers, laptop for one participant to take notes 
  
Description: As a group, ask the participants to brainstorm the following questions and agree: 
 
Objective 

• What is the objective of the referral network? 
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• Which type of children use the referral network? (Is it open to all children? To all 
children in the CFAcc project? Which type of violence, abuse, neglect can be 
referred to the network?) 

 
 Referral mechanism 

• Who should be able to refer a child to the network and how should that be done? 
• Who should be the primary point of contact for referral?  
• Who will undertake the first interview with the at-risk child? (What experience do 

they have, etc.? Remind the participants that this person should be trained to speak 
with traumatized children and in child protection.) 

 
 Decision-making panel 

• Who should be involved in the case management or decision-making panel?  
• How will the best interest of the child be protected during this process? 
• How will children be able to participate in decisions that affect them? 

 
 Role of actors in the network 

• What role does each organization play in the referral network? What services do 
they provide? (Draw on the results of the previous activity.) 

 
 Case follow-up and data security 

• Who will be responsible for case follow-up? 
• What procedures will be put in place to ensure data security? 

 
Code of conduct 

• Is there a child protection code of conduct that all referral network members would 
be willing to sign? 

 
External communications 

• Who will act as the primary point of contact for liaison with other protection actors, 
schools, etc.? 

 
You or a participant should record responses on flip chart paper and hang it  in the room. 
 
Once there is basic agreement with regard to design of the referral network (via responses to the above 
questions), break the participants into small groups. Give each group the case study below. Ask them to 
work as a group to apply the case study to their referral network (to see if their referral network works).  
 
Case Study 
 
George started crying during one of the CFAcc workshops. The facilitator discreetly took him outside the 
training room to ask him if he wanted to talk. George told the facilitator that his father regularly beats 
him with a stick and sometimes his mother locks him outside the house at night, if he has been naughty. 
The facilitator told George that he knew someone who might be able to help. 
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Guidance questions for the case study: 
 

• What should happen?  
• Who should intervene first?  
• What should happen then?  

 
In the plenary, discuss how the case study went. Is there anything that needs to be revised regarding the 
structure of the referral network? Are there any gaps? 
 
During the discussions in the plenary, one participant should take detailed notes, ideally on a laptop if 
available, particularly during the first part of the activity. Following this activity, notes should be used as 
the basis for the SOP document.   
 
Activity 7: Next steps  
 
Objective:  To plan follow-up action  (realization objective). 
Duration: 30 minutes 
Materials: Flip chart paper and markers 
  
Description: As a group, identify any required follow-up action. This should, at the least, include: 

• Drafting the SOP (who and by when?); 
• Circulating the draft SOP to members of the referral network (who and by when?); 
• Printing and signing the draft SOP (this should include a code of conduct); a 

standard code of conduct is available in the Field Manual 
https://childfundalliance.org/member-resources/child-friendly-accountability-
initiative/key-documents/document/download/1673); 

• Training the facilitators and project managers to use the referral network (who and 
when?). 

 
Project staff should reserve the right to do a quality control review of the SOP before it is finalized and 
operationalized. 
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Facilitator’s Information Sheet: What you need to know… 
 

Core child protection principles: 
 
Do no harm - Those engaged in child protection should ensure that children do not suffer unintended 
harm because of any intervention. The “do not harm” principle requires that “…efforts be made to 
minimize possible negative effects and maximize possible benefits.” 
 
Best interest of the child - The best interest of the child must be a primary consideration in all actions 
affecting children, whether undertaken by public or private social welfare institutions, courts of law, 
administrative authorities or legislative bodies. The best interest principle should be a central 
consideration in all aspects of the child protection system and case management. 
 
Child Safeguarding - CFAcc projects and child protection systems in general should be designed and 
implemented to ensure that children and their families are free from any form of abuse or exploitation 
and that all engaged children are safe. All adults and children engaged in CFAcc will be asked to sign a 
code of conduct. 
 
Non-discrimination - Discrimination means treating an individual or a group of people less well because 
of who or what they are. CFAcc projects should seek to ensure that the child protection system does not 
discriminate in any way.  
 
Resilience - Resilience is the ability of a child to recover and develop positively, despite traumatic 
experiences. Child protection systems should seek to identify and strengthen resilience, both at an 
individual level and at a systems level.  
 
Confidentiality - All information related to children should be used only to determine the needs of the 
child and to protect them from harm, exploitation and/or neglect. Exceptional measures must be put in 
place to ensure a child’s privacy and to protect their identity. In the protection system, only 
professionals directly involved in protecting the child should have access to their personal files.  
 
Case management - A functional child protection system must be well coordinated across sectors and 
levels of intervention, and should have a strong case management system, staffed with well-trained 
personnel. 
 
Prioritizing the family Child protection services and CFAcc actions should seek to strengthen the family 
unit and its ability to independently care for the child. 
 
Participation of children in decisions that affect them - Children have the right to participate in 
decisions that affect them, based on their age and maturity. Child protection decision-making processes 
should include child-friendly mechanisms that allow children to safely participate. 
 
 
Suggested reading 
 
- UNHCR (2011), “Field Handbook for the Implementation of UNHCR BID Guidelines.” Available at: 

http://www.refworld.org/pdfid/4e4a57d02.pdf 

http://www.refworld.org/pdfid/4e4a57d02.pdf
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Module 4: Guidelines for Preparing an Action-Training Workshop 
Objective: To help workshop facilitators develop and deliver quality action-training workshops. 

 
Where does this fit in the CFAcc methodology? 
 
This Module helps facilitators prepare and report back to project managers on the action-training 
workshops. As such, you should use the preparation and reporting tools in this Module before and after 
each CFAcc action-training workshop. Note that Modules 7 – 20 provide detailed guidance for each of 
the suggested CFAcc action-training workshops. 
 
What are you trying to achieve? 
 
Action training is based on the action-learning methodology (refer to the CFAcc methodology - 
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-
documents/document/download/1671)). It places learning and problem solving at the center of training 
and is founded on the principle that adults and children each have their own set of knowledge and skills 
that they can share with others to increase the group’s overall knowledge base. The action-training 
methodology in CFAcc aims to increase participating children’s knowledge about child protection and to 
help them apply this knowledge through the realization of CFAcc activities.  
 
The training activities in each workshop should move participants through the following three steps: 
- Knowledge-sharing: Introduces participants to relevant information, by encouraging information-

sharing between participants and interactive knowledge-building activities led by the facilitator.  
- Learning: Supports participants in using their knowledge to analyze, discuss and understand their 

local context. 
- Realization: Supports participants in directly applying their knowledge to project activities (e.g., child-

friendly documents produced during the workshop through guiding activities and with support from 
the facilitators, etc.). 

 
Over time, child participants will become familiar with the training material and concepts. As the 
process is cyclical they will go through each activity multiple times. While you should carefully plan each 
workshop, over time it may not be necessary to do all of the activities for each training cycle. For 
example, it may not be necessary to go through all the “knowledge-building” or “learning” activities 
because the participants will develop a strong understanding of the central concepts. In some cases, 
participants may eventually facilitate workshops (or segments of workshops) with other children. In 
other cases, you may decide to repeat some segments to reinforce certain issues.  
 
  

https://childfundalliance.org/resources/publications/tools-guidelines/child-friendly-accountability-methodology
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1671
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1671
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Preparing an action-training workshop 
 
Step 1 - Read this Module. Project staff designing the action-training workshops should read the 
relevant Modules as they help facilitators identify training objectives and develop ideas for activities.  
 
Step 2 - Identify and discuss workshop objectives with the project team. All project staff should fully 
understand why the team is preparing the workshop and what it aims to accomplish.  
 
Step 3 - Double check information and find answers. Some Modules suggest that facilitators collect 
certain types of information required for the action training (e.g., laws, policies, existing child protection 
maps, etc.). Similarly, in some cases, you may need to provide additional information about particular 
concepts to participating children. If you need additional information or have questions about the 
subject matter of the training, take time to get the extra support or resources you need.  
 
Step 4 – Design the workshop sessions. Project staff should take time to decide which activities in the 
relevant Toolbox Module to include in the workshop and to identify the necessary resources. The 
template below provides support for this step. You should remember that the training materials in the 
Toolbox (Modules 7-20) are generic and you must adapt them to the local environment, with particular 
attention to three issues: 
 

Local context: Information about the types of violence that local children face, capacity of local 
children (i.e., literacy, education levels, etc.) and resources that are available to them. It might also 
include information on local culture. Project staff may use slide presentations, short films, child-
friendly documents or other formats to present this information.  

 
Setting: Information about the institutions where the CFAcc activities take place or the “setting” (e.g., 
school, care institution, prison, refugee camp, etc.). For example, in a school setting, the workshop 
would include a session focusing on the school’s protection policy, local laws and policies regarding 
corporal punishment, etc.  

 
Cycle: Placing the particular action-training workshop within the context of the longer-term, ongoing 
cycle of CFAcc.  

 
Template for preparing an action-training workshop 
 
Project staff should complete the template on the next page for each workshop. It helps staff to prepare 
knowledge-building, learning and realization activities. 
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Pedagogic objective 
(what you want 

participants to know 
or do) 

Desired 
output 

(desired 
result of the 

activity) 

Training activity  
(what is format of 
the session, limit 

the number of 
presentations) 

Description of 
the session 
(how will 

participants 
engage, create 

questions to 
stimulate 

discussion) 

Tools 
(what materials 

or tools are 
need, e.g., case 

studies, 
handouts, flip 
charts, pens, 

etc.) 

Required time 
(estimate how long 

the exercise will take) 

      

      

      

      

 
 
Step 5 - Get external inputs. Project staff should seek support from managers or other external experts 
(potentially trial running through some of activities) before finalizing the design of the workshop. 
 
Step 6 – Monitor and conduct follow-up. After each workshop, project staff should complete the 
reporting form (next page), submit it to the project manager, discuss with the project team and make 
necessary adjustments for future workshops.  
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Facilitators’ follow-up report template (part 1) 
 

Location Area or city where the activity took place 
and where the participants come from. 

Participants 
(disaggregated) 

Brief description of the 
participants, including who 
they are (i.e., are they the 
core group of engaged 
children; peers not directly 
engaged in the project; 
community members? etc.), 
how many, and 
disaggregated information 
(as pre-established by 
program manager). 

Type of 
activity 

A brief description of the type of activity 
(example - workshop with children to 
develop child-friendly materials held over 2 
weeks, advocacy campaign over 2 months, 
etc.). 

Facilitators Name of facilitators 

Duration Example - Workshop held on 5 afternoons 
over 3 weeks, etc. 

  

Outcome of 
the activity 

What was the result of the activity? A copy 
of the supporting documents (e.g., child-
friendly laws, advocacy documents, etc.). 

Next Steps What will the group do next 
and how was this decided? 

Analysis and 
recommendat
ions: 

Facilitator’s analysis of the activity, 
progress and participants. What could 
be improved? What changes need to be 
made? Is progress being made? What 
aspects can be capitalized on during the 
next activity? 
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Facilitator’s report (part 2): Monitoring chart  
 
Facilitators should update this chart after each activity and attach as an annex to the final report. 
 

Results Outputs Indicators Data 
(disaggregated) 

Data 
completed 

Result 1: Children, youth, 
their communities and 
duty bearers have a 
deeper understanding of 
child rights, child 
protection, and negative 
social norms and praxis 
that contribute to 
violence against children.  

1.1 Children have been 
trained in violence against 
children (VAC) and child 
protection (CP). 

1.1 # of children trained 
in VAC and CP 

  

1.2 Community and duty 
bearers have been trained on 
VAC and CP. 

1.2 # of adults trained in 
VAC and CP 

  

Result 2: Children and 
supportive adults have 
access to and produce 
child-friendly information 
about actions, policies 
and laws put in place by 
duty bearers towards 
building an available, 
accessible and quality 
child protection system 
focused on prevention, 
detection, reporting, 
response and 
rehabilitation.  

2.1 Child-friendly information 
(laws, policies, news related 
to CP and VAC) has been 
produced and is available on 
the CFAcc web-based 
platform. 

2.1 # of child-friendly 
CP-related laws and 
policies produced and 
available of the CFAcc 
web-based platform 

  

2.2 Community, duty bearers, 
youth and children not 
directly engaged in CFAcc 
have been introduced to the 
material. 

2.2.1 # of adults 
introduced to CP-related 
laws and policies 
through focus group 
discussions (FGD) 

  

2.2.2 # of children 
introduced to CP-related 
child-friendly laws and 
policies through child-
led events 

  

Result 3: Children and 
supporting adults 
collaboratively map 
formal and informal child 
protection actors, 
mechanisms and 
services. 

3.2 Community, duty bearers, 
youth and children not 
directly engaged in CFAcc 
have been introduced to CP 
mapping. 

3.2.1 # of adults 
introduced to CP 
mapping through FGD 

  

3.2.2 # of children 
introduced to CP 
mapping through FGD 

  

Result 4: Children, 
supportive adults, 
communities and 
national and 
international actors 
collect, and disseminate 
evidence on children’s 
concerns and 
experiences of CP 
systems, in the context of 
Sustainable Development 
Goal (SDG) 16.2. 

4.3 At-risk children are 
referred to services providers. 

4.3 # of children 
referred to services 
through the CFAcc 
referral system 
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Result 5: Children engage 
with peers and 
supportive adults to build 
and interpret evidence 
from children’s own 
voices about the CP 
systems and to make 
recommendations for 
remedial action to 
address protection gaps.  

5.1 Children, their 
communities and duty bearers 
discuss CP systems and 
identify gaps. 

5.1 # and type of gaps in 
the CP system identified 
by children and their 
communities 

  

5.2 Children, their 
communities, and duty 
bearers identify remedial 
actions to improve CP 
systems. 

5.2 # and type of 
remedial actions to 
improve the CP system 
identified by children 
and their community 

  

Result 7: Children and 
their communities work 
collaboratively with duty 
bearers to put in place 
measures that will 
strengthen child 
protection at the local 
level.  

7.1 Children and supporting 
adults mobilize the 
community and duty bearers 
around direct action to 
address protection gaps. 

7.1 # of people directly 
engaged in the direct 
action agenda 

  

7.2 Children, their 
communities and duty bearers 
take direct action to address a 
child protection gap. 

7.2.1 # and type of 
direct actions take to 
address protection gaps 

  

Result 8: Children and 
their communities are 
supported to develop 
advocacy campaigns 
focused on encouraging 
social change and/or 
duty bearers to address a 
protection gap.  

8.1 Children and their 
communities put in place 
advocacy or media actions 
addressed to gaps in the child 
protection system. 

8.1.1 # of advocacy 
actions taken 

  

8.2 International and national 
actors (including the 
ChildFund Advocacy Task 
Force) support 
advocacy/media initiatives. 

8.2 # of people directly 
supporting advocacy 
campaign 
(disaggregated by role) 

  

 
 
Additional Tips: 
 
Tips for good facilitation 
 
Encourage participation: People are more likely to participate if they are comfortable and relaxed. 
Facilitators should ensure that there is a relaxed environment and pay attention to cultural and learning 
needs and expectations. 
 
Listen and learn: Facilitators should encourage participants to reflect on their own experiences, 
exchange ideas, and debate issues to help build a “learning” environment. 
 
Set objectives: Before each action-training workshop, facilitators clearly identify objectives for each 
training activity. Though discussions are essential, don’t get sidetracked. 
 
Get it right from the beginning: Facilitators should take time with introductions, ensure that the 
participants have a clear understanding of the purpose of the training and the objective for each activity. 
They should establish ground rules regarding participants’ expectations and identify what the 
participants want to get out of the action-training workshop and what they are concerned about.  
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Tips on communication23 

Non-verbal communication Verbal communication 

▪ Maintain eye contact with everyone in the 
group when speaking. 

▪ Stand in front of the group at the beginning 
of the session. 

▪ React to what participants are saying by 
nodding, smiling or engaging in other 
actions that show you are listening. 

▪ Avoid pacing around or addressing the 
group from a place where participants 
cannot easily see you. 

▪ Ask open-ended questions that encourage responses. 
▪ Ask participants if they agree with a statement someone 

makes. 
▪ Be aware of your tone of voice. Speak slowly and clearly. 
▪ Let participants answer each other’s questions. 
▪ Encourage participants to speak and provide them with 

positive reinforcement. 
▪ Paraphrase participants’ statement in your own words. 
▪ Keep the discussion moving forward in the direction you 

want. Watch out for disagreements and draw 
conclusions. 

 
 
Checklist for the facilitator24 

✓ Have you established clear objectives for the training workshop and explained these objectives to the 
participants? 

✓ Is the atmosphere of your workshop friendly and encouraging? 
✓ Is your facilitation approach encouraging participants to share their previous experience and knowledge? 
✓ Do participants feel rewarded for their participation in the sessions? 
✓ Have you made it clear that you are available for additional help if any of the participants are having difficulty 

with the sessions? 
✓ Are you factoring in enough group work and exercises? 
✓ Are you avoiding lecturing directly or at least limiting it to 10 minutes? 
✓ Have you built in regular feedback sessions? 
 
  

                                                 
23 Taken from Save the Children UK: Southern Sudan. Child Protection Training Manual: Facilitator’s Guide to Teacher Training. 
https://resourcecentre.savethechildren.net/library/child-protection-training-Manual-facilitators-guide-teacher-training  
24 Ibid. 

https://resourcecentre.savethechildren.net/library/child-protection-training-manual-facilitators-guide-teacher-training
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Module 5: Guidelines for Action-Training Workshops  
with Adult Stakeholders 

Guidelines for Preparing Action-Training Workshops  
Pillars 1-3 (Assessment, Analysis, Action) 

Objective: To reach out to adult stakeholders to encourage their active and positive engagement in Child-friendly 
Accountability activities. 

 
Where does this fit in the CFA methodology? 
 
You should engage adult stakeholders throughout the CFAcc process. This begins with introducing adults 
to CFAcc activities and child protection before the project begins. During activities related to Pillar 1 
(Assessment) and Pillar 2 (Analysis), you should ensure that adult stakeholders are kept informed about 
the progress the children are making and provide the adults with the opportunity to have input, as 
appropriate. During activities related to Pillar 3 (Action) child participants should engage adults as 
essential partners in identifying solutions and putting in place solutions to improve child protection. 
 
What are you trying to achieve? 
 
It is essential that you keep adult stakeholders informed of the work that children are doing and to work 
to ensure that the adults are supportive of CFAcc generally and child-led actions specifically. As such, 
there are two objectives for engaging adult stakeholders: 

1) to build a supportive environment for children engaged in CFAcc (including reducing risks 
for them);  

2) to build partnerships between children and key adult stakeholders aimed at building 
accountability and improving protection for children. 

 
How are you going to achieve this? 
 
Methods for engaging adult stakeholders vary from one context to another. However, the CFAcc 
methodology aims to include actively engaged adults in improving child protection. As such, the 
following generic approaches to adult engagement should be built into all CFAcc programs to the degree 
possible:  
 

Public information campaign: The campaign should address some of the underlying drivers of 
violence against children and should continue for the duration of the project. 
 
Provide Information Directly: You should provide adult stakeholders with direct information on 
a regular basis about the objectives and activities of CFAcc. As highlighted in the preparatory 
steps (Module 1) and the CFAcc Field Manual, CFAcc teams should not implement CFAcc 
activities if key adult stakeholders actively oppose the process. Regular communication with and 
involvement of adult stakeholders help to build transparency and reduce risk for participating 
children. Over time, it may also change public attitudes towards violence against children more 
generally and lead to the acceptance of the role of children as agents of change and role models.   
 
Actively Engage Adult Stakeholders in finding solutions to protection gaps. Child protection is a 
responsibility for all adults, particularly adult family members and the State (from policy makers 



68 

to child protection services providers, etc.). Adults need to understand what their obligations 
are and the existing protection gaps, and to work with children to address these gaps. To this 
end, adult stakeholders should be engaged at regular intervals and given an opportunity to 
better understand their obligations and to input into solutions. Over time (after several 
iterations of the CFAcc cycle), the aim should be to mobilize a local movement of both children 
and adults aimed at improving child protection.  

 
General guidelines for action-training workshops with adult stakeholders 

 
Action-training workshops for adult stakeholders include two types of training activities:  
 
A. Learning events: Learning events are important opportunities to pass on information and 

encourage discussion. These can take several forms, including workshops, public debates, town hall 
discussions, informal discussions, closed meetings, etc. In general, people learn best when they can 
engage and participate in the discussion.  

 
B. Mentoring and accompaniment: In some cases, learning happens best at an individual level over a 

sustained period. This can take the form of accompaniment in a formal setting (e.g., in a job setting) 
or mentoring/coaching either in a small group setting or on a one-to-one basis. In the context of 
CFAcc, this might include mentoring with specific child protection actors (e.g., teachers, principals, 
etc.). 

 
Guidance for involving adult stakeholders in CFAcc 
 
You should involve key adult stakeholders in all stages of CFAcc. While the most effective method of 
engaging adults depends on the local context, the following are a few key principles: 
 
A. Accountability is central: One of the primary objectives of CFAcc is to ensure accountability 

regarding child protection between adult duty bearers and children. As such, accountability needs 
to remain central to all interactions between adult facilitators, adult stakeholders and children. For 
example, adults should uphold any agreements they make with children, they should take seriously 
any recommendations and input from children etc. It is essential that adults fully understand CFAcc 
and are supportive. This will help ensure that adult stakeholders are accountable to participating 
children during the CFAcc project. 

 
B.  Children, not adults, should drive CFAcc: Around the world there are serious and deeply 

entrenched power imbalances between adults and children. The risk of involving adults in project 
activities is that children will automatically defer to adults. Adults may struggle with having children 
in a leadership role and may feel threatened by this shift. Take time to talk about these assumptions 
and risks with adult stakeholders before beginning CFAcc projects. Help them think through how 
they will feel about it and ways that they can help to prevent negative power dynamics during (and 
after) the project. This will likely need to be a central topic that the project team repeatedly 
emphasizes to adult stakeholders and children. It may take a long time to change negative power 
dynamics; change is likely to happen slowly and with the support of both adults and children. You 
should not push children into a role that will create conflict with adult stakeholders. 
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C. Create a safe and supportive environment: An important reason for engaging adults in CFAcc is to 
ensure the protection of children and to build a supportive environment. A careful stakeholder 
analysis and comprehensive preparation with all key stakeholders is essential (See Module 1: 
Step1). You should only begin CFAcc activities after it is clear that all key adult stakeholders support 
the process. This preparatory phase is critical to children’s safety during the project and it is also a 
building block for developing a long-term culture of child protection and nonviolence.  

 
D. Adult engagement should aim to improve child protection: Adults must understand that their 

involvement in the project is about child protection and must agree to engage with the project 
because of the importance of this theme. 

 
E. Adults, not children, are the duty bearers for child protection: Although CFAcc puts children in a 

leadership position that may be unusual in the community, all adult stakeholders should remain 
clear that they – not children - are responsible for ensuring child protection. 

 
F. Select adult participants carefully: It is important that learning events target the right adult 

stakeholders, paying attention to the power dynamics, including gender dynamics, among them to 
ensure a good mix of people. It may be necessary to hold separate learning events with different 
groups of adult stakeholders, such as separating teachers and parents, to ensure that everyone is 
able to participate and learn to the best of her or his ability and in a positive environment. 

 
G. Select an appropriate forum: The environment of the learning event is critical to its success. If 

participants feel comfortable and safe, they are likely to engage more actively and focus on the 
content. Make sure to ask participants ahead of time where they would like to meet and to try and 
adapt to what works best for them. 

 
H. Be respectful of adults’ time: Adults have many pressing obligations. They are often juggling the 

needs of their family, the social context and work obligations, both formal and informal. Taking time 
to attend a learning event may mean they are unable to meet other key obligations. Be respectful, 
therefore, of the amount of time that participants have and try to adapt the session to participants’ 
schedule. 

 
I. Be clear about the purpose: Participants need to understand why it is important that they are 

there. Before the event, make sure that all participants fully understand why participating is 
important. Make them aware of the session’s objectives and what the likely result of the learning 
event will be. Be certain they know why their involvement is important for child protection 
generally and for the well-being of their children specifically. 

 
J. Focus on concrete outcomes: To the extent possible, try to link every learning for adults event to a 

concrete, actionable outcome. This will help to give weight to the learning and will encourage them 
to stay engaged. 

 
K. Build on pre-existing knowledge: Approach adults with respect by building on what they already 

know. Regardless of the level of education, background, socio-economic status, etc., everyone has a 
host of experiences and information that they use to navigate their context and make decisions. 
Respect the knowledge of the participants. Assume that they are the experts in their own context. 
Start by finding out what they know and build on that. It is important to use a positive and 
constructive attitude in interactions with all adult participants. 
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L. Be context appropriate: Use information that is appropriate to the local context, expressed in the 

local language, specific to local issues, appropriate in the religious and cultural context, etc. 
 
 
Guidance - Adult engagement in the CFAcc cycle 
 
Adult engagement in the CFAcc cycle might take the following form: 
 
Preparatory steps 
 

• Context assessment (Module 1: Step 1): The context assessment should include a study of key 
cultural and social issues related to child protection, including the role of adults in violence and 
child protection. 

• Risk assessment (Module 1: Step 3): The risk assessment is likely to highlight potential risks 
related to certain adults. Risk mitigation strategies are likely to include ensuring that all adult 
stakeholders are on board, including targeting those who could pose a risk to children if 
positioned in an adversarial role. 

• Stakeholder analysis (Module 1: Step 4): The stakeholder analysis is key to ensure that the right 
adults are involved at the right time.  

• Informing adult stakeholders and consent (Module 1: Step 4): Facilitators must meet key adult 
stakeholders and secure their support before beginning CFAcc activities. This is essential to 
safeguarding participating children.  

 
Pillar 1: Assessment 
 

• Public information campaign (Module 9): The public information campaign aims to address the 
roots of violence against children in the community. It should target adults with information 
about protection and ending violence against children.  

• Introducing communities to CFAcc, child rights and child protection (Module 7 and 8): You 
should modify the materials in Modules 7 and 8 to make them appropriate for adult 
stakeholders.   Ideally, parents should go through the workshop separately from other child 
protection actors (including teachers and school administrators) to ensure that they are able to 
fully participate.   

• Child-led information-sharing session (Module 18): Using the activities in Module 18, 
participating children decide on a forum in which they will share the results of their initial 
activities with the community, including adult stakeholders (namely their collection of laws and 
policies and the child-friendly versions of these documents that they developed). You should 
support them in this process.  

• Regular meetings with key adult stakeholders: You should meet with key adult stakeholders 
(e.g., school administrators, local child protection actors) on a regular basis to update them on 
progress and to brainstorm any problems as they arise. In some cases, it may be appropriate to 
have one or two child representatives participate in these meetings. 
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Pillar 2: Analysis 
 

• Child-led interviews with adult child protection actors (Module 12): During the mapping of child 
protection actors (Module 12), participating children will interview child protection actors. 
Ideally, these adults will have participated in workshop(s) at the beginning of the CFAcc process 
and have some understanding of the program before meeting with the children.  

• Child-led information-sharing session (Module 18): Using the activities in Module 18, 
participating children decide on a forum in which they will share the results of their activities 
with adult stakeholders (mapping of child protection actors and identification/reporting on gaps 
in the child protection system). You should support them in this process. 

• Regular meetings with key adult stakeholders: You should meet with key adult stakeholders 
(e.g., school administrators, local child protection actors) on a regular basis to update them on 
progress and to brainstorm solutions to  problems as they arise. In some cases, it may be 
appropriate to have one or two child representatives participate in these meetings. 

 
Pillar 3: Action 
 

• Child-led information-sharing session (Module 18): Using the activities in Module 18, 
participating children will decide on a forum in which they will share the results of their initial 
activities with adult stakeholders (identification of an action plan to address child protection 
gaps). You should support them in this process. 

• Adult engagement in action planning (child-led) (Modules 14 - 17): Children should work with 
adult stakeholders to implement their action plan. You should make sure that adult engagement 
is positive and supportive.  

• Regular meetings with key adult stakeholders: You should meet with key adult stakeholders 
(e.g., school administrators, local child protection actors) on a regular basis to update them on 
progress and to brainstorm solutions to problems that arise. In some cases, it may be 
appropriate to have one or two child representatives participate in these meetings. 
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Module 6: Guidelines for Action-training Workshop  
with Vulnerable Groups of Children 

Guidelines for Preparing Action-Training Workshops  
Pillars 1-3 (Assessment, Analysis, Action) 

Objective: To enable vulnerable children to actively and positively engage in CFAcc activities by ensuring that 
facilitators appropriately adapt action-training materials. 

 
Where does this fit in the CFA methodology? 
 
This Module connects with Module 4 on Preparing an Action-training Workshop. This Module is a guide 
to adapting materials for action-training workshops that engage groups of vulnerable children.  
 
What are you trying to achieve? 
 
You are adapting action-training workshop materials to the local level perspective and the needs and 
specific contexts of groups of vulnerable children who are participating in CFAcc (such as a group of 
children who all attend the same school or a group of children who are not enrolled in school).  
 
How are you going to achieve this? 
 
You will think through the needs of each group of participating vulnerable children and adapt the action-
training material appropriately, even when significant adaptations are required. This Module provides 
guidelines on how to identify particular vulnerabilities and to support the translation of this information 
into revised action-training materials. 

 
 

Guidelines for facilitating a workshop with groups of vulnerable children 
 
What is meant by vulnerability? Every child has particular vulnerabilities and strengths that impact their 
ability to engage in CFAcc activities. Some of these vulnerabilities cross groups of children, such as 
children who have not gone to school, working children, children in situations of alternative care, 
children from specific ethnic, racial or religious groups that have experienced discrimination, displaced 
children, children living on the streets, etc. You should take into account the unique strengths and 
weaknesses of each group of participating children during the development of action-training materials, 
facilitation of action-training workshops, and the implementation of all CFAcc activities. 
 
The following two steps will help you think through potential strengths and vulnerabilities of 
participating children and adapt the action-training material accordingly.  
 
Step 1: Identifying vulnerabilities of participating children  
 
Get to know your participants! After completing the context assessment and risk analysis, and the initial 
selection of child participants you may be able to complete part of the chart below. You can complete 
the remainder of the chart after the first workshop with all participating children. You can engage the 
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child participants in the process of completing the chart or do it yourself at the end of the first 
workshop. 
 
Chart: Getting to know the child participants 
 
Complete this chart to help you get to know the child participants and to help identify groups of children 
who share similar vulnerabilities and/or strengths. 
 

 Yes (comments)  No (comments) Implications for CFAcc 
activities/Modifications 
required 

Do the child participants attend school?    

Are the child participants literate?    

Can the children write?    

Do the child participants have particular time 
constraints? 

   

Do the participating children face any 
particular constraints regarding coming to 
the workshop location? 

   

Do the participating children have knowledge 
about rights? 

   

Do the participating children have knowledge 
about protection? 

   

What degree of understanding do the 
participating children have about the 
authority structure in their “setting” (e.g. 
school, community)? 

   

To what degree do the children understand 
the structure of the government? 

   

Have the participating children participated 
in other projects of this type in the past? 

   

What is the position of the participating 
children in society? Do they often have the 
chance to speak to decision-makers? 

   

Do the participating children face a particular 
form of discrimination? 

   

Have the participating children faced any 
specific violence (either that you know about 
directly or that you are able to presume)? 

   

Have the participating children had 
experiences with child protection system 
(either that you know about directly or that 
you are able to presume)? 
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Step 2: Modifying the action-training material for groups of vulnerable children  
 
After you have completed the chart in Step 1 and identified groups of children with similar 
vulnerabilities or strengths who are participating in the CFAcc program, the project team should 
carefully revise the program to meet the unique needs of the participants. In particular, the team should 
design each of the action-training workshops to meet the needs of the participating children. Below are 
a few examples of the types of modifications that might be necessary: 
 
Pillar 1: Assessment 
 

• Illiteracy: If children cannot read or write, you may need to provide a verbal summary of 
selected laws and policies or encourage children to develop and present child-friendly material 
in the form of a recorded song, play or drawing. You may need to adapt various segments of 
action-training workshops and activities accordingly.  

 
Pillar 2: Analysis 
 

• Limited understanding of the local or national governance structure: If children have a limited 
understanding, you may need to develop additional action-training activities and materials to 
describe the local/national child protection structures or you may need to organize a visit to 
meet the decision-makers to help the participants better understand their work. 

• Experience of discrimination or other negative experience with the child protection system: If 
children have experience discrimination or have other negative experiences: You may need to 
extend activities focused on preparing children for interviews with child protection actors. If 
children do not feel confident meeting with adult stakeholders, you can help by leading the 
interview on their behalf (with children in attendance) or you can invite the child protection 
actors to come to the training location so that the children can conduct the interview in a 
familiar space. 

 
Pillar 3: Action 
 

• Limited or no experience engaging with decision makers and/or experienced discrimination 
from decision makers previously: Children who have had a negative experience with adult 
power holders before or who have never had the opportunity to actively engage adult decision-
makers may be hesitant or afraid to speak with them or to advocate for specific improvements 
and changes. To address this, you could adjust the design of the intervention to address this 
issue and ensure that you do not force children into uncomfortable roles.  
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Module 7: Introducing Communities to CFAcc  
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 1 (Assessment) 

Objective: To help facilitators introduce child and adult participants to the concept of CFAcc. 

 
Where does this fit in the CFAcc methodology? 
 
This workshop is the first in the series of CFAcc action-training workshops and is intended to introduce 
communities (children and adults) to the concept of CFAcc.  
 
What are you trying to achieve? 
 
This workshop is designed to introduce potential project participants to the idea of CFAcc before they 
agree to participate or provide their informed consent. The workshop should be dynamic, fun and 
thought provoking. The activities should encourage potential participants to think about why this project 
is needed and how it could benefit their community. You may host several workshops based on this 
Module in order to reach different groups of children and families who might be interested in 
participating. When feasible, you may host separate workshops for adults and children. 
 
When possible, you can include appropriate audio-visual material to make the workshop more dynamic, 
such as short child-friendly films or child-friendly material (e.g. posters, short books) related to the 
SDGs, violence against children and child protection. Materials should be in the local language, 
appropriate for the audience and relevant in the context.  

 
Preparing the workshop 

 
You should adapt the suggestions below for the local context, particularly for the age and potential role 
of the participants. 
 
Suggested duration of the workshop:  This action-training workshop should not exceed 3 hours. You can 
select (mix and match) activities from the list below according to the available time, age of the 
participants and other relevant factors. 
 
Suggested workshop activities 
 
Introduction: Begin with a brief introduction to the action-training workshop, explaining that this 
workshop will introduce participants to core concepts in CFAcc and project activities. Additionally, 
explain that the interactive approach used during this action-training workshop reflects the approach 
that will be used in later action-training workshops. Remember that activities are intended to stimulate 
thought and interest rather than a comprehensive training in violence or protection. 
 
Icebreaker: Begin this action-training workshop with an icebreaker game (see Module 20) to encourage 
participants to get to know each other (if they don’t already) and to be comfortable in the space.  
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Activity 1: What is violence against children?  
 
Objective:  Participants are able to identify violence against children in their context (knowledge 

objective) 
Duration: 20 minutes 
Materials: Flip chart paper and markers 
  
Description: Draw a stick figure of a child on flip chart paper with five circles around the child. 

Starting at the center, label each ring with the following terms - family, community, 
institution (e.g. school, etc.), national and international.  

 
Ask participants to identify forms of violence that children experience at each level. 
 
Activity 2: What is child protection and who is responsible for protecting children?  
 
Objective:  Participants are able to identify child protection duty bearers in their context 

(knowledge objective) 
Duration: 30 minutes 
Materials: Markers and flip chart paper completed during Activity 1  
  
Description: Using the flip chart paper completed during Activity 1, ask participants to identify who 

should be protecting children at each level. Focus on the “ideal” situation (what is 
supposed to happen), rather than what actually happens. Emphasize who is legally 
responsible for child protection (in other words, who are the “duty bearers” for child 
protection at each level).  

 
For the international level, ask participants to describe the United Nations. By the end of 
the activity, participants should understand that the United Nations is a global 
democratic forum where the countries of the world meet to discuss issues and agree on 
solutions. Explain to the participants that in this forum, governments around the world 
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agreed to the Convention on the Rights of the Child and the Sustainable Development 
Goals (particularly Target 16.2). 

 
Consider showing a short video introducing the SDGs and explaining that CFAcc helps 
children monitor progress on the SDGs, for example: 
- Short video introducing the SDGs, created by Malala in English 

https://vimeo.com/138852758     
- Short video introducing the SDGs, created by UNICEF in English 

https://www.youtube.com/watch?v=7V8oFI4GYMY  
 
 
Activity 3: What is accountability? 
 
Objective:  Participants are able to define “accountability” in their context (knowledge-building 

objective) 
Duration: 20 minutes (in some contexts this activity may need more time) 
Materials: Markers and flip chart paper completed during Activity 1 and 2  
 
Description: Ask participants to define “accountability.” After they have a chance to provide some 

answers, share the CFAcc definition of accountability (available in the Information Sheet 
below). Emphasize that there are two parts to accountability: 1) People who promise to 
do something, actually do it; and 2) If they don’t do it, there is a way for other people to 
take action to make them do it or to punish them for not doing it. 

 
Ask participants to imagine the following scenario: 

 
Your mother asked you to make rice for dinner and you agree to do it. Instead, you 
decide to go and play with your friends. At dinnertime, no one in the family has anything 
to eat. What might your mother do in this situation to hold you accountable to your 
family and your promise?  

 
1) Ask for suggestions on the scenario and collect several responses. 
2) Explain that governments and parents have promised (are legally obligated) to take 
care of children (e.g., to ensure they go to school, have enough to eat, have access to 
medicine when needed).  
3) Ask what should happen when they do not meet these promises.  
4) Ask if participants can think of any ways that children can hold adults accountable to 
their promises (and legal obligations)? 
5) Remind participants that by ratifying the Convention on the Rights of the Child (CRC) 
and signing on to the SDGs, their government promised (in a legally binding fashion) 
that they will protect children.  
6) Conduct a group brainstorming session on why children should be able to hold adults 
“accountable” for their obligation to protect children .  
7) Relate the ideas that the group generated about the scenario to the ideas that they 
generated about why children should hold adults accountable for child protection 
obligations.  

 
  

https://vimeo.com/138852758
https://www.youtube.com/watch?v=7V8oFI4GYMY
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Activity 4: What does Child-friendly Accountability look like in practice? 
 
Objective:  Participants are able to describe what the cycle of CFAcc activities consists of (learning 

objective). 
Duration: 20 minutes  
Materials: Printout of the infographic of CFAcc (see next page) 
 
Description: Provide participants with the infographic (handout) and walk them carefully through 

each of the activities, taking time to answer questions.  
 
Invite participants to work in small groups for 5 minutes to discuss the different types of 
activities that CFAcc projects could use (i.e., if you were developing a Child-friendly 
Project, what kind of activities would you include?). Drawing on the participants’ 
responses, explain that CFAcc will help participants to:  
 
• assess what child protection is and who should be protecting them; 
• analyze whether those laws and systems are working; 
• act, identifying and working with adults to find solutions to improve protection. 

  
Activity 5: What would your participation look like? 
 
Objective:  Workshop participants understand what participation in the CFAcc project entails 

(realization objective). 
Duration: 20 minutes 
Materials: Printout of the consent form (refer to Section B)  
 
Description: Describe to participants how they could participate in CFAcc and what activities they 

would be involved in. If you have already selected participants for the CFAcc project 
during the preparatory steps (See Module 1: Step 8) explain that process clearly. Also, 
clearly explain why or why not additional children may join the CFAcc participants group 
at this stage (this is at the discretion of each project team.) Take time to answer 
questions and address any concerns.  

  
 Make sure that action-training workshop participants understand that CFAcc DOES 

NOT monitor or report on individual incidents of violence against children. It is focused 
on monitoring the protection system (or actions that the government and other 
responsible adults should take to protect children) to see if it is working and how it 
could be improved. 
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Activity 6: How can CFAcc help in your community? 
 
Objective:  Participants begin to think about how CFAcc could benefit their community (realization 

objective) 
Duration: 30 minutes 
Materials: No materials required 
 
Description: In small groups, ask the participants to brainstorm/discuss how CFAcc might benefit 

their community. Ask each small group to present their thoughts to the plenary. 
 
Conclusion: End the workshop with a question and answer session, so participants can raise any issues 
that haven’t been addressed. 
 
 
Suggested workshop tools 
 

1. Infographic of CFAcc for children (see next page) 
2. Consent form for children 
3. Consent form for parents 
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Facilitator’s Information Sheet: Introducing Communities to Child-friendly Accountability 
 
What is Child-friendly Accountability? 
 
Child-friendly Accountability (CFAcc) is a process by which children are empowered and are able to 
meaningfully participate in making certain that those charged with protecting and fulfilling children’s 
rights do what they are supposed to do in accordance with their obligations under international human 
rights law, and if they do not or cannot, that children and their representatives have some recourse.  
 
In 2015, the governments of the world agreed to a series of development goals for the coming 15 years, 
called the Sustainable Development Goals (SDG). The High-level Political Forum in the United Nations 
will meet every year to monitor how well governments are meeting their commitments. SDG Target 
16.2 aims to eliminate all forms of violence against children. CFAcc helps youth participate in monitoring 
governments’ progress towards meeting this goal. 
 
CFAcc focuses on children and their communities, monitoring the performance and accountability of the 
child protection system. CFAcc engages children between the ages of 13 and 17. It does not focus on 
monitoring incidents of violence or children’s individual experiences with the child protection system.  
 
What does Child-friendly Accountability look like in practice? 
 
CFAcc projects have three “pillars”: (1) Assessment, focused on knowledge-building and fostering 
understanding; (2) Analysis, centered on mapping and analyzing the performance of the protection 
system; and (3) Action for social mobilization, advocacy and corrective action around gaps and 
bottlenecks identified by the children. These pillars should be seen as a spiral, repeating themselves 
continuously. 
 
A central component of the CFAcc methodology is the web-based platform. The CFAcc web-based 
platform is an interactive tool that empowers participants to access information and child protection 
actors, raise awareness about their rights, report on gaps and bottlenecks in the child protection system 
and work towards improvement and change. 
 
Below is a summary of activities that may be included in CFAcc projects: 
 
Pillar 1 activities aim to build knowledge and understanding regarding child rights and child protection: 
 

 Workshops on child rights and child protection for children and adult participants 
(respectively). 

 
 Participating children identify, collect and analyze laws and policies related to child 

protection in their setting, with the real-time support of action training and facilitation. They 
upload documents gathered for this purpose on the CFAcc web-based platform, in their 
original form. 

 
 After identifying, collecting and analyzing relevant policies and laws, participating children, 

with the help of supporting adults, translate these policies into a format that is accessible to 
other children and youth. They upload these documents on the CFAcc web-based platform. 
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 Participating children and supporting adults organize an event (or several) to introduce 
other children and community members to CFAcc, child protection, child rights and, 
specifically, child protection policies and the CFAcc web-based platform. Participating 
children may choose to hold separate events for adults and children. 

 
Pillar 2 activities support children and their communities in monitoring the performance and 
accountability of the child protection system: 
 

 Children, with support from facilitating adults, identify and map key child protection actors 
in their setting, starting with those closest and, over time, identifying those at the provincial 
and national levels. 

 
 Once children have identified child protection actors, they interview them to identify what 

their mandate is, how they can be contacted and their role in the wider child protection 
system. Children upload this information on the CFAcc web-based platform. 

 
 Participating children analyze the child protection system, identifying gaps and bottlenecks. 

They upload their conclusions to the structured reporting mechanism on the CFAcc web-
based platform.  

 
 Participating children and adult facilitators present their findings and analysis of the child 

protection system to their peers and to adult stakeholders. 
 

 Participating children identify actions that could rapidly improve child protection in their 
communities and present their proposed problem statement and action plan to adult 
stakeholders and other children to solicit their input and support. 

 
Pillar 3 activities support children and their communities in identifying concrete ways to rapidly improve 
child protection in their communities and to work with duty bearers to bring about change. 
 

 With the support of facilitating adults, participating children draft and publish reports 
summarizing their findings about the protection system, improvements, ongoing 
bottlenecks and gaps. They upload reports on the CFAcc web-based platform. 

 
 Participating children may choose to design and launch an advocacy campaign to address a 

specific protection gap, including through media outlets (e.g., radio, comic strips, social 
media, videos, etc.). They upload advocacy materials on the CFAcc web-based platform. 

 
 Participating children may choose direct action - meaning that they may choose to work 

with their community and duty bearers to directly rectify a protection gap or bottleneck. 
They upload documentation related to the direct action on the CFAcc web-based platform. 

 
 Participating children regularly update their communities on their actions and progress. 
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Recommended reading 
 
Child-Friendly Accountability Methodology document (https://childfundalliance.org/member-
resources/child-friendly-accountability-initiative/key-documents/document/download/1671) 
 
Child-Friendly Accountability Field Manual (https://childfundalliance.org/member-resources/child-
friendly-accountability-initiative/key-documents/document/download/1673)  
 
  

https://childfundalliance.org/resources/publications/58-uncategorized/1475-child-friendly-accountability-methodology-final-web-pdf
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1673
https://childfundalliance.org/member-resources/child-friendly-accountability-initiative/key-documents/document/download/1673
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Module 8: Introducing Key CFAcc Concepts to Children 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 1 (Assessment) 

Objective: To help participants develop a basic understanding of child rights, child protection and the fight to end 
violence against children. 

 
Where does this fit in the CFA methodology? 
 
Project staff should implement this workshop before undertaking other CFAcc activities in order to 
ensure that participants and supportive adults understand basic concepts related to child rights, child 
protection and issues related to violence against children.  
 
What are you trying to achieve? 
 
This multi-day workshop will help you ensure that participants have a uniform understanding of child 
rights, child protection, issues related to violence against children and child participation. This workshop 
begins to challenge underlying social and cultural practices and assumptions that allow and perpetuate 
violence. It should contribute to the development of a culture of nonviolence and child protection.  

 
Preparing the workshop 

 
You should tailor these suggestions to the local context, the given “setting,” available resources and the 
age and capacities of the participants. It is important that you understand that child participants may 
themselves have experienced violence. You must pay careful attention to the reaction of participants 
and remember you should not force participation and that children who show signs of distress may need 
special support or psychosocial referral.  
 
Suggested duration of the workshop is three (3) days. You can mix and match from the suggested 
activities below to reflect the local context. 
 
 
Introduction: Introduce this action-training workshop by explaining that it is an introduction to four 
pivotal concepts: child rights, ending violence against children, child protection and child participation. 
This workshop aims to provide the participants with a foundational understanding of these concepts and 
to encourage reflection and critical thinking. Include an icebreaker to build group dynamics and create a 
supportive environment (See Module 20). 
 
Introducing child rights 
 
Activity 1: Know your rights  
 
Objective:   Participants are able to list several child rights (knowledge objective). 
Duration: 45 minutes 
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Materials: Printouts of a child-friendly version of the Convention on the Rights of the Child 
(CRC),25 flip chart paper, pen  

 
Description: Ask participants to volunteer to act out a “right.” The rest of the participants should 

guess which right they are acting out. List the rights that the group identifies (if 
participants are illiterate, use drawings to illustrate the rights). Do not immediately 
correct the participants if they incorrectly identify rights. Once the participants have 
listed 10 or 15 rights, hand out the child-friendly version of the CRC. Explain to 
participants what the CRC is. If the participants are literate, ask each participant to read 
out one of the rights, until the entire declaration has been read. As a group, compare 
the list of rights that the participants originally identified to the rights in the CRC and 
discuss their reactions to the CRC. Did they know that they had these rights? Are there 
rights that they don’t understand? 

 
If children have never heard a “right” before, it may be necessary to explain what it is 
before this activity. Facilitators should still ask them to try to imagine what type of rights 
they might have, before seeing the child-friendly CRC (an example is available in the 
hyperlink above). 

 
Activity 2: Who is a child? 
 
Objective:   Participants are able to define “child” (knowledge objective). 
Duration: 20 minutes 
Materials: Flip chart paper, markers 
 
Description: Ask participants to identify who is a child. Make a list of the characteristics. Explain to 

the participants that in different parts of the world, childhood has different meanings 
and definitions. The UN CRC defines a child as anyone under 18. Discuss with 
participants why children need special protection (why they have their own 
convention).  

 
Activity 3: Who is responsible for protecting children’s rights? 
 
Objective:   Participants understand the concept of duty bearers and who is responsible for 

protecting child rights (knowledge objective). 
Duration: 60 minutes 
Materials: Flip chart and markers, guest speaker (a local child protection actor)  
 
Description: Ask participants to identify who is responsible for protecting child rights. Discuss a range 

of duty bearers. Emphasize that the government is the primary duty bearer. Discuss 
complex issues related to rights, e.g., is the government’s responsibility to ensure that 
parents, schools, communities and others safeguard child rights? If the government is 
unable to uphold children’s rights, must it offer recourse?  

 
Invite a local child protection actor (e.g., an NGO, a police officer, a social worker, school 
protection focal point, a health care worker, etc.) to make a brief presentation, 

                                                 
25 https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf  

https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
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explaining what they do and how this links to the government’s responsibility to protect 
children. Include time for questions.  

 
 
Activity 4: Right to protection  
 
Objective:   Participants are able to describe children’s right to protection (knowledge objective). 
Duration: 30 minutes 
Materials: Child-friendly version of the CRC26  
 
Description: Ask participants to read through the child-friendly version of the CRC and identify rights 

that contribute to child protection. As a group, list these rights on flip chart paper (this 
activity could also work as a game with the facilitator asking participants to act out 
rights before listing them on flip chart paper).  

 
Introducing the problem of violence against children 
 
Activity 5: What is violence against children? 
 
Objective:   Participants identify the types of violence against children in their community 

(knowledge objective). 
Duration: 1 hour 
Materials: Flip chart and markers  
 
Description: In the plenary, make a list of the forms of violence experienced by children, ranking 

them from the most frequent to the least frequent. As a group, identify areas of the 
community where children are likely to experience violence.   
 
Make sure that the discussion stays general (no specific case studies presented or  
discussed). To do so, you may need to establish a ground rule at the beginning of this 
activity which says that participants should not talk about personal cases of violence 
(their own or someone else’s) in the group for protection reasons. Tell the child 
participants that you are available to talk (one to one) after the session if any of them 
want to talk about their own experiences. 

 
Activity 6: Impact of violence on children 
 
Objective:   Participants are able to describe the impact of violence on children (knowledge 

objective). 
Duration: 45 minutes 
Materials: Magazines, white paper, scissors, glue  
 
Description: Provide each participant with several magazines, white paper, scissors and glue and ask 

them to make a collage illustrating the impact of violence against children.27 Hang the 
collages around the room and invite the participants to present their collage if they 

                                                 
26 https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf 
27 A collage is simply an image that is made of other pictures that have been cut out of newspapers or magazines.  

https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
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want to. Do not force participants to present. Make sure that participants have time to 
look at all the collages. As a group, discuss the following questions:  
1) What is the impact of violence on the individual child?  
2) What is the impact of violence against children on the family?  
3) What is the impact of violence against children on the community?  
4) What is the impact of violence against children on the nation? 

 
Activity 7: Examining assumptions about violence against children 
 
Objective:   Participants are able to describe and defend why adults and children should work to end 

violence against children (learning objective). 
Duration: 45 minutes 
Materials: Flip chart paper and pen 
 
Description: Begin this activity by explaining that all persons have assumptions and personal beliefs 

about the treatment of children. To challenge and examine these assumptions, explain 
that the participants will hold a mock debate. Divide the participants into two groups. 
Write this statement on flip chart paper: Sometimes teachers need to hit their students 
to help them behave in class and learn. Tell one group of participants that they will be 
arguing in support of this statement. Tell the other group that they will be arguing 
against this statement. Give the participants 15 minutes to prepare for the debate; they 
should come up with arguments defending their position and try to imagine what the 
other side will say. Give each side three minutes to make their initial argument, three 
minutes to rebut (argue against) the other side’s position, and five minutes to answer 
questions from the other side. At the end of the debate, discuss as a group: What did 
you think of the arguments posed by each side? Why do you think you have the opinion 
you do? Be sure to conclude the session with a clear statement that violence against 
children is never acceptable – under any circumstances. 

 
End this session with a detailed explanation that violence against children is never 
acceptable. The facilitator should explain that the CRC and the national law (as 
appropriate) clearly protect children from violence, abuse, neglect and exploitation.  

 
Activity 8: Children’s vulnerability 
 
Objective:   Participants are able to describe how vulnerability affects a child’s access to protection 

(learning objective). 
Duration: 30 minutes 
Materials: “Identities” printed on slips of paper  
 
Description:  Print or write the roles listed below on small pieces of paper and distribute them among 

all the participants. If some children are not literate, you can whisper to each child to 
give them an identify. The participants should keep their “identities” a secret. Ask the 
participants to line up on one side of the room. Read out the questions listed below. 
Instruct the participants to take one step forward if they think that their fictional 
“identity” would answer “yes” to that question. If a participant answers “no,” they 
should remain standing in the same position. As the activity progresses, some 
participants will move forward and others will be left behind. 
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  Identities:28 

• A refugee girl child living with one family member  
• A boy child living on the streets  
• A girl child living on the street 
• A displaced girl child living in a displaced camp  
• A boy child with disabilities  
• A girl child with disabilities  
• A boy child living with two parents, who goes to school  
• A girl child living with two parents, who goes to school  
• A girl child working and not going to school 
• A boy child working and not going to school 

 
  Questions for participants (to be read aloud by the facilitator)29  

• Are you able to eat at least one good meal every day?  
• Do you participate in family decision-making processes?  
• Do you take part in community social activities?  
• Do you expect to complete primary education?  
• Are you protected from any danger of being physically abused?  
• Are you protected from any danger of being sexually abused?  
• Are you bullied at school or at the work place? 
• Do you have access to health care when you are sick?  
• Can you read and write?  
• Are you respected by your community?   
• Do you have to work? 

 
 At the end of the activity, ask each person to tell the group what “role” they had, why 

they think they are in the position they are in, and how they feel about it. Ask the 
participants if anyone looked back to see who was behind them. Which children came 
last in the vulnerability analysis? Why? Which children are most vulnerable? Why? How 
will this affect their exposure to violence and protection? 

 
Introducing child protection 
 
Activity 9: Introduction to child protection  
 
Objective:   Participants advance their understanding of the concept of child protection (knowledge 

objective). 
Duration: 45 minutes 
Materials: String and inflated balloons 
 
Description: Begin this activity by laying ground rules, particularly regarding the degree of body 

contact that participants can have during the activity. Divide participants into 3 groups. 
Give Group 1 balloons to tie to their ankles with string. Tell them that they should try to 
prevent their balloon from attack. Instruct Group 2 to try to burst the balloons (be sure 

                                                 
28 Identities should be adapted to the local context. 
29 Questions should be adapted to the local context. 
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to give ground rules). Instruct Group 3 to protect the balloons attached to Group 1. The 
game should not last more than 5-10 minutes. At the end of the game, ask Group 1 and 
3: How did it feel to try to protect the balloons? What made it easier? What made it 
harder? Ask Group 2 what made it easy for you to attack the balloons? What made it 
difficult? Close the activity by explaining that the balloons are like children and the 
carriers of the balloons are like families/care givers/communities/local 
authorities/government/international community (related back to activities 3 and 4), 
who are trying to protect their children from danger. The attackers represent all the 
dangers that children face in their communities. Protection is about safeguarding 
children and helping those who have been harmed. 

 
Activity 10: Understanding child protection 
 
Objective:   Participants are able to identify actors and systems that are designed to protect children 

(learning objective). 
Duration: 1 hour 
Materials: Flip chart paper, markers  
 
Description: Read the following story to the participants (modify this story to fit the protection 

setting):  
 

Paul has trouble concentrating in class because he has to wake up early to care for his 
brothers and sisters and do chores around the farm. His teacher hits his knuckles with a 
ruler to punish him for not paying attention and not finishing his homework.  

 
In pairs, ask the participants to draw Paul in the middle of a piece of paper, with 5 circles 
around him. Label the circles (family, community, school, national and international, 
respectively). Ask the participants who/what should protect Paul at each of these levels. 
Make sure participants think about the people who should protect children, as well as 
the laws and policies that should be in place, at the institutional level (for example 
school) and the governmental level.  
 
In the plenary, work together on one drawing. Each pair should input into this drawing. 
As a group, discuss the degree to which these systems and actors actually work to 
protect children.  
 

Activity 11: Exploring the gaps in child protection 
 
Objective:   Participants begin to identify actions that could improve protection for children 

(realization objective). 
Duration: 45 minutes 
Materials: Small pieces of paper in two colors, pens, tape  
 
Description: Provide participants with two pieces of paper of different colors. On one piece of paper, 

ask participants to identify one thing that they think prevents children from being 
protected. On the other piece of paper, ask participants to write down one thing that 
they think would improve child protection in their community. Collect the responses, 
organize them into thematic groups and hang them on the wall. Discuss the problems 
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and solutions. Specifically, remind the children that protection should prevent violence 
as well as respond to situations where is has occurred. Remind participants that this is 
one of the objectives of CFAcc -- to work together to improve child protection. 

 
If the participants have a low understanding of child protection, this activity may be 
easier if the group discusses the gaps in the context of a case study (specific to the 
“setting”). 

 
 
Introducing child participation 
 
Activity 12: What is child participation? 
 
Objective:   Participants are able to describe children’s right to participation (knowledge objective). 
Duration: 45 minutes 
Materials: Child-friendly version of the CRC 
 
Description: Begin this activity by asking participants to identify rights in the child-friendly version of 

the CRC that mention participation or affect children’s right to participation. Read 
Article 12 of the CRC to the participants. As a group, discuss the article, particularly 
focusing on what they think “age-appropriate participation” means. Assign each 
participant a make-believe age, from 0 to 18. Ask participants to work in small groups, 
by age (0-5, 5 -12 and 13 -18). Starting at the youngest, ask participants to identify two 
big decisions/issues that affect a child of this age. As a group, discuss whether children 
of that age should be able to participate in those decisions. How would they do so? 
What happens in real life? 

 
Activity 13: Barriers to participation and consequences  
 
Objective:   Participants identify barriers to child participation and the consequences of preventing 

children from participating (learning objective). 
Duration: 45 minutes 
Materials: Flip chart paper, markers  
 
Description: Draw a tree on a flip chart paper. As a group identify “barriers” to child participation 

(things that prevent children from participating). Label the roots with these (this can be 
done by asking participants to cut out of paper, label and stick on oddly shaped “roots”). 
Encourage the participants to look for the causes of these “barriers,” including structural 
issues and cultural, social and economic issues. Then ask the participants what are the 
consequences of preventing children from participating. Attach these as leaves or fruit 
(this can be done by asking participants to draw fruit or leaves, cut them out of paper, 
label them and stick them on). 

 
If possible, it may be useful to present a short film (context specific) at the end of this 
activity, focused on the socio-economic impact of violence against children. If there is a 
film, children should always have time to discuss the film afterwards.  

 
  

https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf
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Activity 14: Opportunities for participation 
 
Objective:   Participants identify ways in which children could constructively participate in 

protection decisions (learning objective). 
Duration: 1 hour and 15 minutes 
Materials: No materials required  
 
Description: Divide participants into 3 groups. Ask each group to develop a role-play illustrating how 

children could constructively participate in decisions that affect their protection 
appropriate to the “setting”. After each group has presented their role-play, as a group 
discuss if these scenarios are realistic. Does this happen in real life? Why or why not? 

 
Activity 15: Risk and mitigation strategies 
 
Objective:   Participants identify risks for children participating in CFAcc, as well as risk mitigation 

strategies (realization objective). 
Duration: 1 hour 
Materials: Flip chart paper and markers 
 
Description: As a group, identify potential risks for children of participating in CFAcc activities. Talk 

through the following questions and write their responses on flip chart paper: 
 

• Are there safety risks? What are the risks? 
• Why do you think participating children may be unsafe? 
• Are there social or economic risks? (Put this in context appropriate language) 
• Why do you think these risks exist? 

 
Think through the potential reaction of different groups. What might the following 
group of people say in regard to CFAcc activities? Are there any risks? 
 
• Decision-makers 
• Parents/caregivers 
• Community members 
• Other students 

 
For each identified risk, brainstorm potential risk mitigation strategies.  
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Facilitator’s Information Sheet: What you need to know… 
 

The UN Convention on the Rights of the Child (CRC) is the most widely ratified international convention; 
only two countries (Somalia and the United States) have not ratified it. The CRC remains the primary 
legal framework for child rights. The State is the primary duty-bearer for ensuring children’s rights. 
Governments must establish child protection systems, including relevant laws and policies, to ensure 
that children’s rights are not violated and that children are able to realize their rights. They are obligated 
to provide support to families, schools and communities so that they are better able to protect and care 
for children. The CRC acknowledges that children’s protection and well-being is an obligation of all parts 
of society. Most importantly, families are recognized as the best and most important provider of care for 
children.30 
 
The four guiding principles of the CRC that guide the implementation of all rights are: 

• Non-discrimination (Article 2): Children should not be discriminated against for any reason. 
• Best interest (Article 3): The best interest of the child must be the primary consideration in all 

decisions which affect them. 
• Life, survival and development (Article 6): Children have the right to live and develop to their 

fullest potential. 
• Participation (Article 12): Children have the right to have their views taken into consideration, as 

appropriate to their age and maturity, in all decisions that affect them. 
 
Critical to understanding the rights framework, the UN CRC recognizes the “evolving capacities” of the 
child. Article 5 specifically explains that various aspects of the Convention must be realized in 
consideration of a child’s growing level of understanding and knowledge. A child’s maturation is unique, 
and may occur at different ages for different children. 
 
Violence against children 
Abuse, neglect, exploitation and violence against children are found in all corners of the globe. The 
magnitude of violence against children is generally underestimated. Violence is often condoned and 
even perpetuated by social, cultural and legal norms. For many children, their vulnerability to violence is 
compounded by their cultural context and other socioeconomic vulnerabilities. Violence against children 
threatens children’s immediate survival, their long-term development, their protection and their ability 
to reach their full potential.31 There are various environments or settings where violence often occurs:32  

1. Domestic/family violence against children; 
2. Violence against children at schools and educational environments; 
3. Violence against children while in institutional care and in the judicial process; 
4. Violence against children at workplaces; 
5. Violence against children in the community. 

 
The Child-friendly Accountability methodology refers to these environments as “settings” and adopts a 
“phased approach” to address them. 
 
                                                 
30 Save the Children, Child Protection Initiative (May 2013) “Save the Children’s Child Protection Strategy 2013-2015” 
31 WHO (2016) “INSPIRE: Seven strategies for ending violence against children” [Available at 
https://www.unodc.org/documents/justice-and-prison-reform/who---inspire_-seven-strategies-for-ending-violence-against-
children.pdf] 
32 Quoted verbatim from Ulukot, Betul DR and Dr. Arzu Köseli (2013) “Training on Monitoring Violence against Children with 
Indicators: Participant’s Manual” UNICEF and Protecting Children from Violence in South East Europe. 

https://www.unodc.org/documents/justice-and-prison-reform/who---inspire_-seven-strategies-for-ending-violence-against-children.pdf
https://www.unodc.org/documents/justice-and-prison-reform/who---inspire_-seven-strategies-for-ending-violence-against-children.pdf
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Child protection 
There is growing evidence that violence against children is preventable, and an emerging consensus that 
it should no longer be tolerated. Protection from violence is now globally recognized as a fundamental 
child right, a right that the international community and governments around the world have pledged to 
safeguard. The CRC prohibits violence, abuse, exploitation and neglect. It also establishes and describes 
particular child protection mechanisms that States Parties are obligated to put in place to prevent and 
respond to violence against children.  
 
Article 19 of the CRC requires that States Parties protect children “from all forms of physical or mental 
violence, injury or abuse, neglect or negligent treatment, maltreatment or exploitation, including sexual 
abuse, while in the care of parent(s), legal guardian(s) or any other person who has the care of the 
child.” Additionally, the CRC affords children protection from the following acts of violence: 

• Illicit transfer and illegal adoption (Articles 11 and 21); 
• Armed conflict (Articles 22, 38, and 39); 
• Child labour, trafficking, and sexual and other forms of exploitation (Articles 32, 34, 35, 38, and 

39); 
• Torture and deprivation of liberty and capital punishment (Articles 37, 38 and 39); 
• Corporal punishment (Article 28). 

 
Additionally, the CRC describes specific positive actions that the State is obliged to put in place to 
prevent and response to violence against children, including: 

• Right to family (Article 7, 9, and 16); 
• Right to be removed from home, as per best interest (Article 9); 
• Right vis-à-vis alternative care (Article 20 and 21); 
• Right to quality standards for child care/protection institutions (Article 3); 

 
Child protection is understood to include formal and informal measures and structures that prevent and 
respond to violence, exploitation and abuse against children. Child protection is based on the recognition 
that children are surrounded by people (e.g., parents, siblings, neighbors, community leaders, school 
and government officials, children themselves, teachers, peers, etc.) who have legal, moral and 
traditional responsibilities to ensure that children are not subjected to violence and, if they are, that 
they have access to services and recourse mechanisms. A child protection system should be available at 
the local, provincial, municipal and national levels and should work to prevent, detect, report and 
respond to violence against children. Close coordination between different levels is essential in a 
functional child protection system. 
 
Child participation 
Fundamental to the CRC is the principle that children must be treated as rights holders. In addition to 
recognizing children’s inherent vulnerability and dependence, and thus their need for care and 
protection, the CRC also describes children’s right to participate in decisions that affect them. This not 
only requires that children are able to express their views, but that their views are given due weight in 
accordance with the age and maturity of the child. Children’s right to participation is outlined in Articles 
12 - 17 of the CRC. Like other rights, children’s right to participation must be implemented without 
discrimination (Article 2) and in consideration of the best interests of the child (Article 3). Special 
attention should be given to situations in which children’s right to be heard could negatively impact 
their well-being or protection. For children to be able to express their views, adults must enable and 
encourage children to participate, including through the development of an environment in which 
children feel safe and comfortable while ensuring that children have access to relevant information. 
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Suggested Reading  
 
Additional training activities related to Violence against Children are available in Secretariat of the 
United Nations Secretary-General’s Study on Violence against Children “Our Right to Be Protected from 
Violence.” https://www.unicef.org/violencestudy/childfriendly.html  
  

https://www.unicef.org/violencestudy/childfriendly.html
https://www.unicef.org/violencestudy/childfriendly.html
https://www.unicef.org/violencestudy/childfriendly.html
https://www.unicef.org/violencestudy/childfriendly.html
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Module 9: Developing Public Information Campaigns 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 1 (Assessment) 

Objective: To support CFAcc project teams in developing and implementing targeted public information 
campaigns to address root causes of violence against children and promote a culture of non-violence. 

 
Where does this fit in the CFA methodology? 
 
You should implement public information campaign(s) in parallel to other CFAcc activities. Be sure to 
develop the campaign after completing the context assessment to ensure that it effectively targets the 
local context.  
 
What are you trying to achieve? 
 
Each public information campaign should help to address root causes of violence in the community, 
including social and cultural beliefs and harmful practices. It should contribute to the development of a 
culture of non-violence and a receptive environment for CFAcc activities. 
 
What is in this Module? 
 
This Module provides you with a step-by-step guide to planning a public information campaign, as well 
as examples and background information. You should work with the project staff to develop and 
implement the campaign. 
 
 

Step-by-step guide to planning a public information campaign 
 

Implementing partners should use the following steps to develop and implement a public information 
campaign. In some cases, it may be useful to do the planning steps in a workshop setting with all 
involved staff. In other cases, a few select dedicated staff may complete the steps. In either case, you 
should complete the activities in a group setting.  
 
First, the following are the basic parameters of a CFAcc public information campaign. 

• Based on child rights and responsibilities: To the extent possible, it should highlight national laws 
and policy that prohibit violence against children; 

• Addressed to local issues: It should address issues and cultural norms that are pertinent in the 
given context; encourage positive cultural and social protection mechanisms, in addition to 
challenging negative behavior; and should aim to change individual behavior, as well as 
challenge structural violence; 

• Engaging for the target population: It should be based on a stakeholder analysis that specifically 
identifies a campaign target and what information is likely to lead to specific behavior change 
and should be appropriate and engaging for the target audience. 

• Long-term: It should be designed with a long-term time horizon, as large-scale structural 
changes take time. 
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Step 1: Defining and understanding the problem to be addressed 
 
Objective: To select the subject of the public information campaign. 
 
Prior to beginning the public information campaign, undertake a context assessment (See Module 1: 
Step 1) to set a backdrop of information on social, cultural and economic drivers of violence against 
children. Drawing on the context assessment, complete a mind map by: 
1. Drawing a circle on the far left of a flip chart paper; label the circle “violence against children”; 
2. Types of violence: Draw 5 circles around the center label them, starting in the center and working 

out, individual, family violence, community violence, institutional violence (school, care institution, 
detention center, etc.), structural violence. For each circle, identify particular types of violence that 
are prevalent in the targeted community. 

3. Drivers of violence: For each type of violence, identify the political, institutional, social, cultural and 
economic drivers.  

4. Patterns: Look across the mind map and identify patterns. Are there particular drivers that are 
encouraging multiple forms of violence? Are their particular forms of violence that are more 
prevalent? 

5. Selecting target issue: Drawing on the context assessment, the priorities of ChildFund in-country 
and the conclusions of the mind map, select a particular focus issue for the public information 
campaign.  

 
 
Step 2: Setting the goal  
 
Objective: To set a goal for the public information campaign. 
 
Pulling from the mind map completed during Step 1, answer the question: what is your goal? What is 
the big change you would like to see? The goal will almost always be focused on a type of violence, such 
as elimination of corporal punishment in classrooms in primary schools. 
 
 
Step 3: Identifying target audience, influencers and adversaries 
 
Objective: To identify the target audience and potential allies and adversaries. 
 
Complete the stakeholder analysis below sequentially (beginning in Column A and moving towards 
Column D). If you don’t know the answer to one of the questions, take time to collect the necessary 
information through interviews with key informants or secondary resources. In the chart below, 
example data has been entered for illustrative purposes (red). 
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 A. Target audience: 
(Whose behavior do 
you want to 
change?) 

B. Influencer (1): 
Who can influence 
your target 
audience? 

C. Influencer (2): Who can 
influence your target 
audience? 

D. Adversary (1): Who 
is likely to oppose the 
desired behavioral 
change 

Actor Teachers School 
administration staff 

Parents School board 

What are key values 
and belief that 
determine action? 

Corporal punishment 
teaches children to 
behave in class 

Corporal 
punishment teaches 
children in behave 
in class 

Corporal punishment is a 
normal and unavoidable 
part of school 

Corporal punishment 
improves the quality of 
education and makes 
the school more 
desirable 

What are related 
issues that are of 
importance to them? 

Job performance/ 
maintaining their 
position 

School enrollment Education of their children School enrollment and 
school reputation 

What action do we 
want this group of 
people to take? 

Adopt alternative 
disciplinary actions 

Require that 
teachers use 
alternative 
disciplinary actions  

Demand that teachers use 
alternative disciplinary 
actions 

Require that teachers 
use alternative 
disciplinary actions 

What might make 
them change their 
behavior? 

Introduction to 
alternative methods; 
information about 
the impact of 
corporal punishment 
on student behavior; 
reduction of class 
sizes 

Information about 
the impact of 
corporal 
punishment on 
student behavior 
and student 
academic scores 

Information about the 
impact of corporal 
punishment on student 
behavior and student 
academic scores; 
emotional and psychosocial 
impact of corporal 
punishment of children 

Information about the 
impact of corporal 
punishment on student 
behavior and student 
academic scores 

What kind of message 
or medium might be 
appealing to them? 

Constructive 
teaching solutions; 
teaching 
professionals or 
teaching tools 

Teaching 
professionals or 
teaching tools; 
parents; board of 
directors 

teaching professionals; 
community leaders 

Parents; Accrediting 
agencies; Ministry of 
education 

 
 
Step 4: Setting objectives 
 
Objective: To identify the objectives of the public information campaign. 
 
Based on the stakeholder analysis, identify your objectives. What behavioral change would you like to 
see? The objectives will almost always to focused on the drivers of violence and should focus on the 
target audience as well as influencers. 
 
Example:  - Teachers use positive discipline methods in the classroom.  
  - Parents recognize that corporal punishment negatively affects learning. 
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Step 5: Develop the message 
 
Objective: To develop the core message of the public information campaign.  
 
Based on the stakeholder analysis completed in Step 3, answer the following four questions for your 
target audience and influencers: 
 
1. What is the problem you want to change? (Use evidence from the context assessment to support 

this statement) 
2. What is the action that you want this group to take? 
3. Why should they take this action? (Why is it in their interest to take this action?) 
 
Based on your responses to these questions, draft a 1- to 2-page position statement. This statement 
should include a clear problem statement (backed up by credible evidence) and a clear explanation of 
why change is important. This document is central to the public information campaign and all involved 
personnel should study it to ensure that they are able to explain and defend the campaign.  
 
Suggested structure for the position statements is shown below: 
 

Outline Content Input 

Opening statement (call to action) What action is required? (“Top line” 
message) 

 

When should the action be taken? 
(“Top line” message) 

 

Who should take the action? (“Top line” 
message) 

 

Problem statement Why is the action necessary? (This is 
your central argument) 

 

Supporting evidence (with 
sources) 

What evidence shows the need for 
action? 

 

Case study Examples  

 

Impact of the action What impact will the action have on 
child protection? 

 

Conclusion (call to action) What action is required? (In detail)  

When should the action be taken? (In 
detail) 

 

Who should take the action? (In detail)  
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Use the checklist below to assess and improve the position statement. 
 

Criteria of a good message Y/N 

Is your message short? Can you effectively deliver your message in one minute or less?  

Do you use credible supporting evidence that you can clearly communicate to the target 
audience?  

 

Is the message persuasive and important to the target audience and influencers? Does it 
address issues that are important to them? 

 

Does the message have a clear problem statement that requires action?  

Does the message clearly and concisely explain the desired action?  

Is the message emotionally compelling?   
 
 
Step 6: Deciding on a medium 
 
Objective: To determine the best means to transmit the key message to the target audience. 
 
Brainstorm possible mediums that could be used to disseminate your message to your target audience 
and influential stakeholders. A few ideas are listed below: 
 

• Literature drop/handouts: Distribute a leaflet or literature door-to-door, at events, at school, at 
places of worship, etc. 

• Mail: Distribute a leaflet or literature through the mail. 
• Door to door: Send volunteers to houses or offices to talk to individual families about the issue. 
• Telephone: Send information via SMS or telephone calls related to the issue. 
• Visibility: Billboards, signs, posters, stickers, car caravans, coffee mugs, t-shirts, etc. 
• Endorsements: Community, political or social leaders who publicly endorse or speak to issue. 
• Public meeting: House parties (small meetings in the homes of supports to discuss issues), town 

hall meetings. 
• Friends of a friend: Supporters and volunteers contact people they know to tell them about the 

issue and encourage them to contact others. 
• Events: Events that raise awareness about an issue (exhibitions, concerts, plays, festivals, etc.). 
• Media: Paid or “earned” media covering the issue, including opinion pieces, interviews, media 

spots, etc. 
• Internet web pages: Web page with relevant information for the target audience. 
• Arts: Photographs, films, other artistic efforts. 
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As a group, discuss the pros and cons of the potential mediums by completing the following table: 
 

Optional 
mediums 

Appeal to target audience 
and influencers 

Potential short-term 
impact 

Potential long-
term impact 

Time 
requirements 

Human resource 
requirements 

Cost 

       

       
 
Select the mediums and activities that are likely to have the most significant long-term impact on the 
target audience and influencers, which are also feasible with the available resources.  
 
 
Step 7: Creating an implementation plan  
 
Objective: To develop an implementation plan for the public information campaign 
 
Complete the activity timeline below. Remember that more detailed planning will make implementation 
easier. Ideally the public information campaign should continue throughout the project (at least through 
one cycle of CFAcc). The 6 months shown below is for illustrative purposes only. 
 

Activities Month 1 Month 2 Month 3 Month 4 Month 5 Month 6 

 W1 W2 W3 W4 W1 W2 W3 W4 W1 W2 W3 W4 W1 W2 W3 W4 W1 W2 W3 W4 W1 W2 W3 W4 

                         

                         

 
In addition to developing an implementation plan, you should also develop a detailed budget for the 
public information campaign.   
 
 
Step 8: Building a coalition 
 
Identify potential partner organizations in the local context. If possible, these partners should include 
“influencers,” identified during the stakeholder analysis, such as community leaders and others.  
 
Depending on the potential coalition members and the context, it may be useful to approach potential 
partners before Step 2 and involve them in the planning process. 
 
Step 9: Monitoring and Evaluation 
 
Identify indicators for each objective and use them to complete the chart below. The indicators should 
be specific, measurable, achievable, realistic and time bound (SMART). As the public information 
campaign is a project within a project, to the extent possible coordinate the monitoring activities so that 
the indicators for the campaign overlap with and contribute to the global monitoring of the CFAcc 
project (refer to the Field Manual for more details). 
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Objective Indicators Means of 

verification 
Baseline Data collection 

frequency 
Assumption 
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Facilitator’s Information Sheet: What you need to know… 
 
Here are a few questions and tips to think about when you are shaping your public information 
campaign: 
 
1. Will a public information campaign change behavior? 
Campaigning can be hard and may not always be successful. A campaign is essentially a conversation 
with society, an attempt to persuade society members to take interest in an issue that they usually 
ignore or to change their behavior. If the campaign is not well targeted or is unstructured it is likely to 
burn out before having a real impact. Before beginning a campaign it is important to make sure that it is 
well targeted, structured and focused on a specific issue. 
 
2. Keep it simple 
Campaigns are necessary to address an urgent public problem. The message should be simple and easy 
to remember. It should directly communicate one thing at a time and it should clearly explain the 
behavior change that is needed. 
 
3. The right components in the right order 
An information campaign needs to walk the public through the following sequence:  

• Awareness: Make sure the public understands the problem. 
• Alignment: Provide evidence to convince the public that a particular action is needed. 
• Engagement: Convince the public to engage in behavior change. 
• Action: Ensure that the members of society take action themselves. 

 
If you communicate all the information at once, the public is unlikely to directly respond with behavior 
change. You may lose the audience. A good campaign should be like a book; it should tell a story and 
move its audience along with it. First you want them to become aware of the problem. Then you want 
them to understand that change is possible. Finally, you want to give them a clear opportunity to act. 
 
4. Tailor the message to your audience 
Do your research. Understand what your audience wants, what they already think, and what is likely to 
make them change their behavior. You should tailor the message to the specific needs and interests of 
the audience and use language and images that appeal to them. 
 
5. Campaign against the unacceptable 
If the target issue is one that has a broad base of support already, it will be much easier to move the 
public towards the desired behavioral change. If there is very little existing support for the issue, it will 
be much harder. 
 
6. Target the people who disagree, not the people who agree 
Too often campaigns appeal to the group of people who already agree with the message. The campaign 
should try to appeal to those whom you are trying to convince. 
 
7. Say what you mean 
Every day we are exposed to thousands of messages, particularly in urban environments. Most of these 
messages we ignore or immediately discard. Only a few messages stay with us. The more explicit, direct 
and simple the message, the more likely it is to stick. Repetition is key. 
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8. Communicate with pictures 
Use real imagery to communicate the message. Photographs of real people have a stronger impact than 
figurative images (e.g., cartoons, symbolic imagery, etc.). 
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Module 10: Identifying Child Protection Laws and Policies   
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 1 (Assessment) 

Objective of the workshop: To support participants to identify and understand laws and policies related to child 
protection in the participants’ “setting.” 

 
Where does this fit in the CFA methodology? 
 
This workshop should directly follow the workshop introducing efforts to end violence against children, 
protection, participation, and child rights (Module 8).  
 
What are you trying to achieve? 
 
Participants should be able to  understand the normative and legal framework related to child 
protection at the local, national and international levels. 
 
How are you going to achieve this? 
 
You should hold this workshop with participating children. You should break the workshop into two or 
three afternoon sessions and spread it out over at least two weeks. In between the sessions, children 
collect laws and policies, either online or by visiting the offices of stakeholders (government officials, 
school administrators, etc.). 
 

Ideas for facilitating the workshop 
 
Children will not be able to fully review all child protection laws at the local, national and regional level 
regarding all protection issues. You are responsible for ensuring that children are guided towards parts 
of the legal framework that are applicable to the “setting.” Additionally, early iterations of the CFAcc 
cycle should begin with local policies and laws and slowly expand to regional and national documents. 
Remember that CFAcc is an ongoing, expanding cycle. 
 
Prior to this workshop, you should spend some time collecting local, national and/or international laws 
and policies (as appropriate) related to child protection in the setting addressed by the project. If 
possible, print out relevant documents and compile them into a binder. Read and summarize the most 
relevant sections of the laws and policies before the workshop to make sure that you are prepared and 
that you will be able to guide the children to key sections immediately. 
 
Prior to this workshop, it is also important that you spend some time understanding how your national 
legal system works. How are laws developed? What are the different types of laws, decrees, policies, 
etc., in your system? How do they relate to each other? Draw a diagram explain the national system; 
this diagram should be provided to the children during Activity 2 and 3. 
 
 
Duration of the workshop: 2-3 afternoon sessions spread over at least a 2-week period 
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A. Suggested workshop activities 
 
Introduction: Begin this activity by explaining to the children that many people are concerned with their 
protection. These people have developed laws and policies to ensure that children are protected and 
that if they are not, they have access to recourse. However, children still experience violence. 
Sometimes it is because these laws and policies are not sufficient to protect children, and other times it 
is because the laws and policies are not applied in practice. Before we can monitor the child protection 
system, we need to understand what exists and where the gaps are.  
 
 
Session 1: What are laws and policies? 
 
Even if you are only going to look at local laws and policies in your “setting”, it is still recommended that 
you go through Activities 1 - 4. Remember that you will have the opportunity to modify and repeat these 
exercises during later cycles of CFAcc; if children do not fully understand different types of law the first 
time around, they will have a chance to look at it again later. 
 
Activity 1: What is international law? 
 
Objective:  To introduce participants to international human rights law and how it is developed 

(knowledge objective). 
Duration: 1 hour 30 minutes 
Materials: Flip chart and markers 
 
Description: Begin this activity by explaining to the participants how international human rights laws 

come into being. Emphasize that international bodies like the United Nations General 
Assembly develop laws to represent a global consensus. Draw the diagram below on flip 
chart paper to illustrate the process:33 

 
   
 
 
 
 
 
 
   
   
 
 
 
  

                                                 
33 https://www.una.org.uk/sites/default/files/Lesson%202%20factsheet%20-
%20Convention%20on%20the%20Rights%20of%20the%20Child_0.pdf 

https://www.una.org.uk/sites/default/files/Lesson%252525202%25252520factsheet%25252520-%25252520Convention%25252520on%25252520the%25252520Rights%25252520of%25252520the%25252520Child_0.pdf
https://www.una.org.uk/sites/default/files/Lesson%252525202%25252520factsheet%25252520-%25252520Convention%25252520on%25252520the%25252520Rights%25252520of%25252520the%25252520Child_0.pdf
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To illustrate how international laws and policies are made, hand out copies of the first 
declaration on the rights of the child (1924)34. Explain to the children that this was a 
resolution adopted by the League of Nations (which was the predecessor to the UN). 
Read through it together.  
 
Divide the participants into groups of three. Assign each small group a specific issue 
related to child protection. These issues should be “setting” specific; examples include: 
corporal punishment in schools, children working in dangerous jobs, violence at home, 
etc. Ask the small groups to draft a mock-resolution about their issue. In the plenary, 
one spokesperson from each group should present their resolution. The ‘General 
Assembly’ should vote on the resolution. 

 
Activity 2: What are national laws? Who makes them and why? 
 
Objective:  To introduce participants to national laws and how they are made (knowledge 

objective). 
Duration: 1 hour 30 minutes (you may want to break this activity into two shorter sessions)35 
Materials: Flip chart and markers 
 
Description: Prior to beginning this activity, you will need to understand the national legislative 

process and to think of simple ways to explain it to the children. If they are unsure of 
details, they should identify persons who can help them make sure that they have all 
the details right. 

 Example: Branches of government36 
 
  

                                                 
34 http://www.un-documents.net/gdrc1924.htm  
35 During the pilot-testing of these materials, children struggled to concentrate for this length of time on this activity. Dividing 
the activity into shorter sessions proved a useful means of improving their concentration.  
36 Taken from: https://www.slideshare.net/natekeegan/branches-of-government-6030704  

http://www.un-documents.net/gdrc1924.htm
http://www.un-documents.net/gdrc1924.htm
http://www.un-documents.net/gdrc1924.htm
https://www.slideshare.net/natekeegan/branches-of-government-6030704
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Example: Legislative process37 

 
 Begin this activity by asking the participants: What is a law? Who makes the law? Why? 

Ask the participants to select an example of a law (fictional or real). Organize the 
participants into a mock-Parliament and guide them through the process of how a law 
is drafted and passed. Ask the participants if they can list some laws that are directly 
relevant to child protection. Make sure that by the end of the activity, they know the 
names of the most important laws. For example, this could include the Constitution, 
the Human Rights Act, Criminal Code, the Child Protection Law, etc. 

 
Activity 3: What is the difference between a law, a decree and a national policy? 
 
Objective:  To ensure that participants recognize the difference between various types of law and 

policy (knowledge objective). 
Duration: 1 hour (if it runs longer, break it into two sessions)38 
Materials: Flip chart paper and markers 
 

                                                 
37 Taken from: http://blogs.incpas.org/wp-content/uploads/2017/02/Bill.jpg  
38 During the pilot-testing of these materials, children struggled to concentrate for this length of time on this activity. Dividing 
the activity into shorter sessions proved a useful means of improving their concentration.  

http://blogs.incpas.org/wp-content/uploads/2017/02/Bill.jpg
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Description: Begin this activity by asking the participants if they know the difference between a law, 
a decree and a policy. With input from the participants, draw a map of the different 
branches of government and who is responsible for the development of each.  

 

 Example mind-map39 
 
 Make sure that participants understand how these can be used in a national court of 

law. [As mentioned above, you will need to prepare for this activity by ensuring that 
you  fully understand the national legislative system and can simply describe it to the 
children]. 
  
To strengthen children’s understanding of the legislative system, if possible, organize a 
field trip to the local legislative body so that the children can see how laws and policies 

                                                 
39 http://www.nyulawglobal.org/globalex/Saudi_Arabia1.html 



110 

are made or invite a lawmaker to speak to the children. If there is a short film available 
in your local language which explains the legislative process in country, it might also be 
a useful tool.  

 
Activity 4: What about local laws and policies? 
 
Objective:  To ensure that participants understand how law and policy is made at the local level, 

relevant to the protection ‘setting’(knowledge objective). 
Duration: 1 hour (if it runs longer, break it into two sessions)40 
Materials: Flip chart and markers 
 
Description: As a group, brainstorm different “duty bearers” at the community level that are relevant 

to the targeted protection setting. These might include the school, religious institutions, 
youth centers, NGOs, formal and informal governance actors, detention centers, 
alternative care centers, police, medical personnel/hospitals, etc. List these actors on 
flip chart paper. Discuss whether these actors might have developed policies that are 
relevant to child protection or whether they are able to contribute to local law to 
improve the child protection system. List any known laws and policies and circle actors 
who should be approached to find out if there are other policies or laws.  

 
As above, this activity could be strengthened by taking the participants to visit local 
legislative bodies or inviting local legislature to speak to the participants.  
 

Activity 5: Preparing for the collection of laws and policies 
 
Objective:  To prepare participants for the collection of laws and policies related to their child  
  protection setting (realization objective). 
Duration: 3 hours (break activity into two sessions)41 
Materials: Flip chart paper and markers, notebook paper and pens  
 
Session 1  
 
Description: Divide the participants into two groups. Each group should be charged with collecting a 

certain type of law or policy. Pulling from previous activities, ask the participants to 
work in their groups to develop a list of actors/institutions that may have developed 
relevant laws and policies. For each, identify any known laws and policies (e.g., 
parliament - Constitution and child protection law; Ministry of Education - Decree on 
Corporal Punishment; school administration - protection policy). 

 
 In the plenary, review each of the group’s work. For known laws and policies, identify 

which actors or institutions should be approached to collect documents and how they 
can be approached. In many cases, it may be possible to find the documents online. In 
other cases, one of the participants will need to go in person and ask if they can obtain a 

                                                 
40 During the pilot-testing of these materials, children struggled to concentrate for this length of time on this activity. Dividing 
the activity into shorter sessions proved a useful means of improving their concentration.  
41 During the pilot-testing of these materials, children struggled to concentrate for this length of time on this activity. Dividing 
the activity into shorter sessions proved a useful means of improving their concentration.  
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hard copy of a law or policy. Complete the chart below to organize the collection of 
relevant documents: 

 
Actor/Institution Law or policy Where can we get this 

document? 
Who will be 
responsible for follow 
up? 

When will they follow 
up? 

     

     
 
The participants may not know if relevant laws or policies exist. In such cases, they may 
need to interview adult stakeholders who can help them. As a group, identify 
interviewees. These could include NGOs, knowledgeable parents, school administration 
personnel, teachers, local journalists, local governmental leaders, etc. Complete the 
chart below to organize interviews: 

 
Target 
actor/institution 

Contact person or person who may 
have information about the 
existence of a law or policy 

Questions to be asked to this 
person 

Who will 
follow up? 

When will 
they 
follow up? 

     

     
 
 

Explain to the participants that they will have 1-2 weeks to interview stakeholders and 
identify relevant documents. You should closely follow and support the participants in 
their collection of documents. Once all documents have been collected, Session 2 
should be organized to assist the participants in reading and analyzing the laws and 
policies. 

 
Session 2: Understanding the laws and policies 
 
You should provide all participants with a binder at the beginning of this session, with printouts of all the 
collected laws and policies. Participants should keep all their documents in their binders. You, as the 
facilitator, should have already read through all the laws and identified key articles so that you will be 
able to rapidly guide them to relevant sections.  
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Activity 6: Reading and understanding law 
 
Objective:  To ensure that the participants have read and understood relevant local, national and 

international law and policy (learning and realization objectives). 
Duration: Dependent on the quantity of laws collected (should be broken into smaller sessions if it 

runs longer than 1 hour and 30 minutes)42 
Materials: Printouts or soft copies of relevant local, national and international laws and policies, 

printouts or soft copies of summary sheets 
 
Description: This activity is easier to do in small groups or in pairs. Provide participants with 10-15 

copies of the summary sheet below. Explain to the participants that this form should be 
completed for each of the collected documents. It will not only help participants to 
understand the laws and policies, but will also make it easier to use these documents in 
later activities, including during the development of child-friendly materials, identifying 
gaps in the protection system, and advocacy. As such, it is critical that participants each 
have a copy of the summary sheet for each law and that they keep it in their binder. 

 
 

Summary Sheet 
 

Type of document  

Passed by which institution  

Year  

Main subject of the document  

 
 
Complete the chart below by listing the relevant text that deals with child protection, summarizing their 
content in a few short phrases, and summarizing any sanction (or punishment) that is mentioned. 
 

Article Summary Sanction 

   

 
 
Describe how children can access this right: 
 
Describe what happens if this law or policy is not followed: 
 
Comments or questions:  
List any thoughts, comments or questions that you have after reading this document 

                                                 
42 During the pilot-testing of these materials, children struggled to concentrate for this length of time on this activity. Dividing 
the activity into shorter sessions proved a useful means of improving their concentration.  
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Each group should present the national and local laws and policies that they have 
gathered to the plenary. In the plenary, read through each of the documents, discuss, 
and complete the summary sheet. All participants should be given a copy of the 
completed Summary Sheets to keep in their binder. 

 
Hand out relevant international laws (pre-collected by the facilitator). If possible, 
distribute child-friendly versions of these laws. Relevant international law and policy 
might include the Sustainable Development Goals (SDGs), UN Convention on the Rights 
of the Child (UNCRC),43 the Optional Protocol to the UNCRC regarding the Sale of 
Children,44 Optional Protocol to the UNCRC regarding children in situation of armed 
conflict, the International Covenant on Civil and Political Rights, the Universal 
Declaration of Human Rights (UDHR),45 and the UN Convention against Torture 
(UNCAT). Read through the documents and complete a summary sheet for each as a 
group or in small groups. All participants should be given a copy of the completed 
summary sheet to keep in their binder.  

 
  

                                                 
43 Be aware that the linked child-friendly version of the CRC has a section in the back (pages 15 – 16)  which describes all the 
protection rights for children. For the purposes of this activity, prevent them from looking at the back of this document. 
https://www.unicef.org/pacificislands/CRC_CHILD_FRIENDLY_VERSION_(2).pdf  
44 http://srsg.violenceagainstchildren.org/sites/default/files/children_corner/RaisingUnderstanding_OPSC.pdf  
45 http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr3/blms/3-2-3b.pdf  

https://www.unicef.org/agenda2030/files/TWWW_A4_Single_Page_LowRes_English.pdf
https://www.unicef.org/pacificislands/CRC_CHILD_FRIENDLY_VERSION_(2).pdf
http://srsg.violenceagainstchildren.org/sites/default/files/children_corner/RaisingUnderstanding_OPSC.pdf
http://srsg.violenceagainstchildren.org/sites/default/files/children_corner/RaisingUnderstanding_OPSC.pdf
http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr3/blms/3-2-3b.pdf
https://www.unicef.org/pacificislands/CRC_CHILD_FRIENDLY_VERSION_(2).pdf
http://srsg.violenceagainstchildren.org/sites/default/files/children_corner/RaisingUnderstanding_OPSC.pdf
http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr3/blms/3-2-3b.pdf
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Facilitator’s Information Sheet: What you need to know… 
 
What is the United Nations General Assembly? 
 
The UN General Assembly is a global forum in which all member states have equal representation and 
voting rights. Any of the member states can propose a resolution. UN General Assembly voted on and 
passed the core human rights declarations, conventions and protocols. The United Nations system has 
several organs and mechanisms focused on developing and monitoring member states’ adherence to 
human rights law. In addition to human rights treaties, the UN General Assembly issues resolutions on 
important issues, such as the Alternative Care of Children,46 juvenile justice,47 treatment of children in 
detention,48 and bullying.49 The UN General Assembly adopted the Sustainable Development Goals50 in 
2015. 
 
What is international human rights law? 
 
After World War II, the international community decided to put in place systems and laws to prevent the 
atrocities like those seen during the war. International human rights law describes universal, inalienable 
and indivisible civil and political rights, as well as economic, social and cultural rights. Special human 
rights treaties have been developed for groups that are understood to be particularly vulnerable, 
including women, children, refugees, indigenous people and people with disabilities. 
 
International human rights law governs the relationship between the population within state borders 
and the government of that state. International human rights law requires that States Parties respect 
the rights of individuals (not to violate human rights), protect individuals against abuse (prevent other 
people from violating human rights) and fulfill human rights (take positive steps to realize human rights). 
 
International treaties are a primary source of international human rights law. International treaties are 
essentially agreements between States. Governments sign treaties (demonstrating their intention to 
abide by the treaty) and subsequently ratify them (making the treaty legally binding). Once governments 
have ratified a treaty, they are obligated to abide by its provisions and to integrate it into national law. 
 
The UN General Assembly, as well as regional bodies, such as the African Union, the European Union 
and the Organization of American States, have passed core human rights treaties.51 
 
  

                                                 
46 https://www.unicef.org/protection/alternative_care_Guidelines-English.pdf  
47 http://www.ohchr.org/Documents/ProfessionalInterest/beijingrules.pdf  
48 
https://www.unodc.org/pdf/criminal_justice/United_Nations_Rules_for_the_Protection_of_Juveniles_Deprived_of_their_Liber
ty.pdf 
49 http://srsg.violenceagainstchildren.org/sites/default/files/documents/docs/A_RES_71_176_EN.pdf 
50 https://sustainabledevelopment.un.org/sdgs 
51 http://www.ohchr.org/EN/ProfessionalInterest/Pages/CoreInstruments.aspx  

https://www.unicef.org/protection/alternative_care_Guidelines-English.pdf
http://www.ohchr.org/Documents/ProfessionalInterest/beijingrules.pdf
https://www.unodc.org/pdf/criminal_justice/United_Nations_Rules_for_the_Protection_of_Juveniles_Deprived_of_their_Liberty.pdf
https://www.unodc.org/pdf/criminal_justice/United_Nations_Rules_for_the_Protection_of_Juveniles_Deprived_of_their_Liberty.pdf
http://srsg.violenceagainstchildren.org/sites/default/files/documents/docs/A_RES_71_176_EN.pdf
https://sustainabledevelopment.un.org/sdgs
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CoreInstruments.aspx
https://www.unicef.org/protection/alternative_care_Guidelines-English.pdf
http://www.ohchr.org/Documents/ProfessionalInterest/beijingrules.pdf
http://www.ohchr.org/EN/ProfessionalInterest/Pages/CoreInstruments.aspx
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What is national law and how is it made? 
 
National laws are a system of rules that regulate behavior. They are developed and enforced through 
social or governmental institutions. Legislatures create national law, the executive branch or judiciary 
(during court cases) creates decrees. National laws are usually shaped by the constitution. National law 
is generally divided into two categories: 1) criminal law, which is addressed to behavior that is 
detrimental to the social order and where guilty persons can be put in prison or fined; and 2) civil law, 
which addresses to disputes between individuals or organizations.  
 
What are local laws and policies? 
 
Local governing bodies can also develop law and policies. These laws usually need to be in line with 
national law. Organizations may adapt specific policies for their constituency and staff. This may include 
child protection policies, anti-bully guidelines, policies on gender and discrimination, etc. 
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Module 11: Developing Child-friendly Versions of Laws and Policies 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 1 (Assessment) 

Objective: To enable participants to develop child-friendly versions of important laws and policies related to child 
protection in their setting. 

 
Where does this fit in the CFA methodology? 
 
This workshop should be held directly after the workshop on Identifying Child Protection Laws and 
Policies (Module 10). 
 
What are you trying to achieve? 
 
During this workshop, child participants will translate laws and policies (collected during Module 10) into 
child-friendly formats. This workshop will help to make important laws and policies accessible to 
children. The process of translating these policies into a child-friendly format will have the added benefit 
of ensuring that participating children have a deep understanding of their context. 
 
How are you going to achieve this? 
 
This workshop should be divided into at least 3 morning or afternoon sessions with participating 
children. You will support participants to make the child-friendly documents during the sessions. 
 

Ideas for Facilitating the Workshop 
 
Preparation is key. You and the participating children should come to this workshop with a collection of 
relevant laws and summaries of key articles (as completed during Module 10).  
 
Before beginning this workshop, compile a few context-appropriate examples of child-friendly 
information, including information in different formats such as written documents, short videos, 
posters, music, etc. Providing the participants with examples will help to stimulate their thinking. 
Depending on which format the participants choose, they may require additional resources (e.g., access 
to computers, mobile phones with video or photo capacity, etc.). Make sure that you have the material 
necessary to support the participating children before providing them with potential mediums, to avoid 
disappointment.  
 
Duration of the Workshop: A minimum of 3 morning or afternoon sessions over 2 weeks 
 
A. Suggested workshop activities 
 
Introduction: Remind the children that their ability to participate in decisions that affect them largely 
depends on their access to up-to-date information that is easy to read and understand. During this 
workshop, they will choose two or three of the key laws and policies related to child protection in their 
setting and translate these documents into a format that other children will be able to understand and 
will find interesting.  
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Session 1: Before starting to develop the child-friendly document 
 
Participants should bring their binders (in which they compiled laws and policies during the last 
workshop [Module 10]) to this session. This should include the summary sheets that they completed for 
each law and policy (Module 10, Activity 6).  
 
Activity 1: Choosing the most important documents 
 
Objective:  To help the child participants select 2-3 laws or policies related to child protection in 

their setting that they think children should read and understand (realization). 
Duration: 1 hour 
Materials: All participants should have their binders, including summary sheets (prepared during  
  Module 10). Also provide flip chart paper, markers, tape 
 
Description: Start this activity by explaining to children what a ‘child-friendly’ document is. Provide 

them with some examples, appropriate to the context (see below). Ask them to read 
through their summary sheets and select 2-3 laws or policies that they think all the 
children in their community should read and understand. As a group, discuss the various 
laws and policies and agree on which ones should be translated into a child-friendly 
format during this workshop. Encourage participants to prioritize local child protection 
policies and laws, if they exist. Remind participants that the CFAcc project is phased, 
which means that they will have time later to work on other laws. It most cases, it will 
not be necessary to translate an entire law or policy. Rather, participants should focus 
on key articles or sections. Remember that in most cases it will be more useful to start 
with local issues (e.g., school protection policies, etc.) and move to the national laws 
over time so that children are not overwhelmed. 

 
 Divide the participants into two small groups. Ask each group to write down 1 or 2 

sentences explaining why it is important that other children understand the selected 
documents. As a group, discuss the following question: “How can we make sure that we 
get this message across to other children?” Hang up the statements describing the 
importance of the document in the training room. You should refer to these periodically 
during the training to make sure that participants do not lose sight of why they are 
developing the child-friendly document. 

 
Activity 2: Who is our audience? What kind of document is appropriate for them?  
 
Objective:  To help participants chose mediums for the child-friendly documents that are 

appropriate for their audience (realization). 
Duration: 45 minutes 
Materials: Flip chart paper, markers 
 
Description: Begin this activity by asking the group which children in their community they think 

should be the target of their ‘child-friendly information’ about child protection. The 
‘target audience’ should be children in the particular ‘protection’ setting.  

 
Divide the participants into three groups. Ask each group to draw a child on their flip 
chart paper. This child represents their target audience. They should write words around 
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their figure to describe him/her. Make sure that the participants keep in mind 
information about their target audience, including the age, gender, educational 
background, language, urban/rural background, literacy, disability (particularly visual or 
hearing impediments), etc., of their target audience. Each group should present their 
drawings to the plenary. As a group, agree on one drawing. If there is disagreement, 
vote. Close this activity by discussing and agreeing on what type of information this 
person needs to improve his/her safety and protection. Hang up the drawing in the 
training room and refer to it periodically. 

 
Activity 3: Deciding on a medium 
 
Objective:  To help participants decide on a format for their child-friendly information (realization). 
Duration: 1 hour 
Materials: Internet, computer and printouts to show child-friendly materials 
 
Description: In the plenary, present examples of child-friendly information to the participating 

children. Some examples are listed below. Child-friendly materials should be 
appropriate for the local context. 

 
  Examples of child-friendly material: 

- UNICEF Australia, “What are Human Rights?” (cartoon video)52 
- Kids for Global Peace, “Human Rights” (music video)53 
- Youth for Human Rights, “Equal before the law” (video)54 
- UNICEF, Cartoons about the Sustainable Development Goals (cartoon strips): Thunder  

Starts,55 Heroes for change56 
- European Union Agency for Fundamental Rights (FRA), “Children and justice: your 

right to be heard” (video cartoon)57 
- Save the Children, "Safe You, Safe Me" (booklet)58 
- Sustainable Development Goals (SDGs) (booklet)59  
- UN Convention on the Rights of the Child (UNCRC) (booklet)60 
- Universal Declaration of Human Rights (UDHR) (booklet)61 

 
As a group, discuss and agree on the best medium or format to use to communicate 
with the target audience. Are they more likely to watch a music video? Read a 
document or a poster? Watch or read a cartoon? Make sure that the participants take 
into consideration issues related to literacy, disability, gender, access to the internet, 
etc. To guide this conversation, ask the participants to consider these questions: 

                                                 
52 https://www.youtube.com/watch/?v=V1BFLitBkco 
53 https://www.youtube.com/watch?v=Scsq6zNhJI4 
54 https://www.youtube.com/watch?v=XuAEzX9lnGc 
55 https://www.unicef.org/agenda2030/files/GOAL_17_THUNDER_Agents.pdf 
56 https://www.scribd.com/document/341217261/Heroes-for-Change 
57 https://www.youtube.com/watch?v=3FFJZFM5Cn8 
58 https://resourcecentre.savethechildren.net/library/safe-you-and-safe-me 
59 https://www.unicef.org/agenda2030/files/TWWW_A4_Single_Page_LowRes_English.pdf 
60 https://www.unicef.org/rightsite/files/uncrcchilldfriendlylanguage.pdf 
61 http://www.youthforhumanrights.org/what-are-human-rights/universal-declaration-of-human-rights/articles-1-15.html 

https://www.youtube.com/watch?v=V1BFLitBkco
https://www.youtube.com/watch?v=Scsq6zNhJI4
http://www.youthforhumanrights.org/what-are-human-rights/videos/equal-before-the-law.html
https://www.unicef.org/agenda2030/files/GOAL_17_THUNDER_Agents.pdf
https://www.unicef.org/agenda2030/files/NSH_FINAL_72-10WEB.pdf
https://www.unicef.org/agenda2030/files/HeroesForChange_English_WebQuality.pdf
https://www.youtube.com/watch?v=3FFJZFM5Cn8
https://www.youtube.com/watch?v=3FFJZFM5Cn8
http://srsg.violenceagainstchildren.org/sites/default/files/images/childrens_corner/Safe_You_and_Safe_Me.pdf
https://www.unicef.org/agenda2030/files/TWWW_A4_Single_Page_LowRes_English.pdf
https://www.unicef.org/pacificislands/CRC_CHILD_FRIENDLY_VERSION_(2).pdf
http://www.edu.gov.mb.ca/k12/cur/socstud/foundation_gr3/blms/3-2-3b.pdf
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• What are the ways that the target audience usually gets/passes on information? 
• What sources of information are they likely to trust? 
• What sources are likely to be fun and engaging for the target audience? 

 
Ideally, the group should reach a consensus on the medium. If they can’t, ask the 
participants to vote. 

 
-  
Session 2: Starting to develop the child-friendly document 
 
Activity 4: What do children and youth need to know about this subject? 
 
Objective:  To enable participants to identify the information in the document that they would like  
  other children and youth to understand (realization). 
Duration: 1 hour 
Materials: Selected documents, flip chart paper, markers 
 
Description:  As a group, read through the selected documents/articles and identify which parts of 

the document the target audience (other children) needs to understand. As a group, list 
on flip chart paper the selected articles or sections. In the plenary, discuss why it is 
important that the target audience know this information? Do you think they will be 
interested? 

 
 As a group, rank the articles that are most important to ‘child protection’. Ask the 

participants to select the articles that are most important for: 
• Children to protect themselves; 
• Adults to protect children; 
• Children to hold adults accountable. 

 
Once all of these articles have been listed, as a group discuss each article and how it 
relates to the criteria above. Ideally, the group should be able to agree on which articles 
are most important for children to understand in their setting. 

 
If participants have difficulty agreeing on which articles to prioritize, you should 
intervene to ensure that they choose those articles that are most pertinent to the 
security and protection of children in the ‘setting’. 

 
Activity 5: Drafting the text 
 
Objective:  To enable participants to translate the information into a child-friendly format   
  (realization).  
Duration: Dependent on how much information has been selected 
Materials: Selected text, flip chart paper, flip chart paper from previous activity 
 
Description: Divide the participants into small groups. Ask each group to write the selected text in 

their own words. Remind participants to use simple language that all children and youth 
in their community would understand. As a group, read the proposed text together and 



120 

select the strongest. If the children are illiterate, the text can be read to them and they 
can summarize it verbally. 

 
Activity 6: Designing the child-friendly information 
 
Objective: To enable participants to design their child-friendly information (realization). 
Duration: Dependent on the breadth of the child-friendly document 
Materials: Dependent on the selected format 
 
Description: This activity will need to be specifically shaped to the participants’ project. Provide the 

participants with whatever support they need to produce their child-friendly 
information in accordance with available resources. It could take the participants a 
couple of weeks to produce their child-friendly information or it could take several 
days/hours. 

 
 
Session 3: Testing the child-friendly document 
 
Prior to this activity, a ‘test group’ of children and youth should be selected to give initial feedback. This 
group can be composed of friends and family members of the participating children.  
 
Activity 7: Pilot test 
 
Objective:  To pilot test the child-friendly material with a group of children and youth from the  
  community (realization). 
Duration: 2 hours 
Materials: Child-friendly information (as produced by the children) 
 
Description: Bring in a group of children and youth from the community to act as the pilot test for 

the child-friendly material. Make sure that they have been thoroughly briefed on the 
project and the objective of this activity before they come. Begin the pilot by 
establishing ground rules with the children and youth, to ensure that their criticism and 
feedback will be constructive. Allow the participating children to present their material 
to the other children. Ask the external group of children the following questions: 
• Do you understand this? What do you think it is trying to say? 
• If you don’t understand, why not. Are the words too complicated? What words 

would you use to talk about this topic?  
• Do you agree/disagree?  
• How does this make you feel? 
• Do you have any suggestions to improve it? 
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Activity 8: Adjustments 
 
Objective:  To help child participants to revise and strengthen their child-friendly document based 

on the results of the pilot test (realization).  
Duration: Dependent on the scope of adjustments required 
Materials: Dependent on the project 
 
Description: As a group, discuss the results of the pilot and agree on any revisions needed. Support 

the participants in making the required changes. 
 
This module should be followed by an ‘information-sharing session’ (Module 18) during which children 
disseminate and introduce the child-friendly materials to their peers and adults. Their material should 
also be uploaded to the CFAcc web-based platform. Remember that CFAcc is a cycle. And, the children 
should understand that they will continue to make and use child-friendly information throughout. 
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Facilitator’s Information Sheet: What you need to know… 
 
Below is a checklist of best practice for child-friendly information (this checklist is to guide you as 
facilitators; it is not be distributed to the participants): 
 

 Yes/No 

Is the child-friendly material engaging?  

Is it aimed at a specific group of children and youth (age, gender, etc.)?  

Does it communicate what needs to be communicated?  

Is the language simple?  

Is it written in the present tense?  

Is it addressed directly to the reader?  

Does it use metaphors?  

Does it avoid abbreviations and jargon?  

If it is a document:  

Does it use visual aids to break up the text (e.g., boxes, links, etc.)?  

Is the font size at least 12 points and in a font that is easy to read?  

Do you use graphic tricks to make the text engaging (e.g., different colors, bold, etc.)  

Do you use bullet points to break up long chunks of text?  

If photos or video have been used:  

Do you have the informed consent of all persons in the video or photograph?  

Are you sure that none of the images are sexually suggestive or otherwise compromising to the 
child(ren)? 

 

Have diversity issues been addressed (e.g., do photographs represent a wide range of children in 
the community?) 

 

 
 
 
Suggested Reading 
- Inter-Agency Group on Children’s Participation in SEAP region (2006) “Operations Manual on 

Children’s Participation at Consultations.” 
- Child Rights Information Network, “Producing Child Friendly Documents.” Available at: 

https://www.crin.org/en/docs/FileManager/producing_child_friendly_documents.doc. 
- The Children and Young People’s Participation Consortium for Wales, “Guides to Increasing 

Participation of Children and Young People, 4. Children and Young People Friendly Documents.” 
Available at: https://issuu.com/gemmaorp/docs/stc_e_blast_off_guide_4 

https://www.crin.org/en/docs/FileManager/producing_child_friendly_documents.doc
https://issuu.com/gemmaorp/docs/stc_e_blast_off_guide_4
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Module 12: Mapping Child Protection Actors 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
 Pillar 2 – Analysis 

Objective: To support participants in mapping child protection systems, including identifying child protection actors 
and interviewing them. 

 
Where does this module fit in the CFA methodology? 
 
This workshop should follow and build on the workshop “Developing Child-friendly Versions of Laws and 
Policies” (Module 11).  
 
What are you trying to achieve? 
 
During this workshop, you will support participating children to identify child protection actors, 
interview these actors so children better understand their roles, and upload this information to the 
CFAcc web-based platform.  
 
How are you going to achieve this? 
 
You should divide this workshop into at least five sessions. The sessions are designed to accompany 
participating children, starting with improving their knowledge about child protection systems and later 
supporting them as they map child protection actors in their setting. In early iterations of the CFAcc 
cycle, children should focus on local child protection actors and, with time, move to regional and 
national actors. By the end of the five sessions, they will have uploaded their mapping information to 
the CFAcc web-based platform. Mapping is a continuous activity, not a one-off; participants should 
continue to periodically update the child protection mapping on the CFAcc web-based platform as they 
identify additional actors during later activities.  
 
 

Ideas for Facilitating the Workshop 
 
Before beginning this workshop, you should briefly identify child protection actors relevant to the child 
protection setting at the local and regional level. This may require interviews with key informants. This 
information will help to ensure that you are able to support participating children during this workshop.  
 
It may be useful in some contexts to begin this activity by taking the children to the local/district child 
protection office for a brief introduction.  
 
Additionally, identify three or four child protection actors (ideally representing different child protection 
mechanisms or organizations) who would be willing to speak with the children during the workshop. You 
should carefully brief these actors on the workshop and make sure that they are open to working with 
the children. 
 
Duration of the Workshop: At least five sessions 
  



124 

A. Suggested Workshop Activities 
 
Introduction: You should divide this into at least five sessions: 

• During the first session, children will learn about child protection systems.  
• During the second session, children will use their existing knowledge (including the laws and 

policies that they reviewed during Modules 10 and 11) to undertake an initial mapping 
(identification) of child protection actors and mechanisms.  

• During the third session, three or four child protection actors (formal and informal) will attend 
the workshop and children will interview them as a group to identify additional child protection 
actors and mechanisms.  

• During the fourth session, children will arrange interviews with child protection actors, including 
identifying and practicing questions and agreeing on responsibilities and roles.  

• Between the fourth and fifth sessions, the children will work in pairs to interview selected child 
protection actors.  

• During the fifth session, participants will compile their interview notes and upload information 
to the CFAcc web-based platform. 

 
 
Session 1: Understanding child protection systems 
 
Activity 1: What is a child protection system? 
 
Objective:  To introduce participants to a child protection system (knowledge building). 
Duration: 2 hours 
Materials: Flip chart paper and markers 
  
Description: Begin by asking participants what kind of activities a child protection actor should be 

engaged in. Make a list of these activities on flip chart paper. Draw the circle below and 
explain that actors and mechanisms in a child protection system should work together 
to do the following: 
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Actors work on different levels to contribute to this. Draw the chart below on a flip chart:  
 

 Labor and Social 
Services Education Health Security 

Justice and 
Human 
Rights 

Mining 

State 
Agents  Ministry of 

education     

CSOs  NGOs engaged in 
vocational training     

Private 
companies  Private schools     

Communit
y Leaders  

Community-based 
education 

(traditional, 
religious, etc.) 

    

Parents  Parents     

 
 
As a group, try to identify examples of actors at each level that should be involved in the protection 
system (examples are shown in red in the table above). Brainstorm what roles they might play in the 
protection cycle (e.g., prevention, detection, support/early intervention, response, alternative care and 
reintegration). 
 
Session 2: What do we know? Mapping child protection actors and mechanisms 

 
Participants should bring their binders, in which they compiled collected laws and policies during a 
previous workshop (Module 10), to this session. This should include the summary sheets that they 
completed for each law and policy (Module 10, Activity 6). 
 
Activity 2: Local child protection actors 
 
Objective:  To support children in mapping local child protection actors, based on their existing 

knowledge (realization). 
Duration: 2 hours 
Materials: Flip chart and markers 
  
Description: As a group, come up with a case study (a story of a child experiencing abuse). Pulling 

from the participants’ knowledge of the local laws and policies, as a group, imagine who 
the child in the case study might contact and who he or she could be referred to. This 
exercise might need to be repeated several times, imagining different ‘entry points’. 
 
Make a list on flip chart paper of the persons and mechanisms that the child might 
encounter, drawing arrows between the actors to indicate referral (e.g., when a teacher 
refers a child to a school counsellor or principal). Brainstorm any known protection 
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actors that have not been included and add them to the list. It may be useful to read 
back through some of the local laws and policies collected during Module 10.  

 
Activity 3: Provincial and national child protection actors 
 
Objective:  To support children in mapping regional child protection actors, based on their existing 

knowledge (realization). 
Duration: 2 hours 
Materials: Flip chart and markers 
  
Description: Ask the participants to spend some time reading through the laws and policies that they 

collected in Module 10. As a group, discuss and list protection actors and mechanisms 
that the participants could identify from the documents or that they have heard of. 
Make a list on flip chart paper and draw arrows between the actors to indicate referral. 

 
In the first iterations of the CFAcc cycle, it may not be necessary to do this activity.  

 
 
Session 3: Talking to child protection actors in the workshop 
 
Invite at least three child protection actors, ideally from different organizations, to participate in this 
session. Provide them with a detailed briefing on the objectives of CFAcc in general and this workshop in 
particular before beginning. 
 
Activity 4: Developing a Case Study 
 
Objective:  To assist children in developing a case study, to be used during the group interviews 

(realization). 
Duration: 1 hour (it may take much less time) 
Materials: Flip chart paper and markers 
  
Description: In the plenary, explain that the child protection actors will attend the session. The 

children will be able to ask these persons questions to help them identify child 
protection actors and mechanisms. To do so, they will use a case study (a made up story 
of a child who has experienced abuse). To this end, ask the participants to work 
together to develop a realistic case study appropriate to their context. The case study 
should reflect common characteristics in the participants’ setting, including: 
• Personal characteristics of a child (e.g., 16-year old girl from a particular group); 
• Type of violence he/she is experiencing (e.g., corporal punishment at the school, 

violence at home, etc.); 
• Who the perpetrator of the violence is (e.g., teacher, parent, neighbor, security 

personnel, etc.); 
• What impact the violence is having on the child (e.g., she is afraid to go to school, 

she has run away from home and is living on the street, etc.). 
 
They may wish to describe (in writing or drawing) their case study on flip chart paper and hang it in the 
room. 
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Additionally, the children should identify several questions that they will ask the child protection actors, 
so that they can better understand how the child protection system works. These might include 
questions like: What should the child in the case study do? Who is supposed to protect them? Who 
should she/he talk to? What happens once they tell someone that they are experiencing violence? The 
children can write their questions on flip chart paper. 
 
Activity 5: Interviewing child protection actors in the workshop 
 
Objective:  To enable children to identify additional child protection actors and better understand 

how the child protection system functions (realization). 
Duration: 2 hours 30 minutes 
Materials: Flip chart paper and markers 
  
Description: The group should interview each child protection actor separately. They should present 

him/her with the case study (developed during the previous activity) and asking him/her 
to describe the actors and mechanisms that should respond to protect and assist the 
child. (Use the questions that they developed during the last activity as a starting point.) 
The children may choose one person as their spokesperson, responsible for asking the 
questions, or several children may each ask one question. This should be arranged 
beforehand. One of the participants should record the interviewee’s responses on flip 
chart paper and another should take detailed notes. 

 
 
Session 4: Preparing Interviews with Child Protection Actors 
 
Activity 6: Identifying interviewees 
 
Objective:  To enable children to identify child protection actors that they can interview to better 

understand their role (realization). 
Duration: 1 hour 
Materials: Flip chart papers completed during Session 2 and 3 (mapping child protection actors), 

printouts or a projection of the interview chart (see below) 
  
Description: Participants should hang all their completed “Child Protection Mappings” (Session 2 and 

3) on the wall. As a group, they should complete the first column of the chart below, 
identifying which child protection actors need to be interviewed (they will complete the 
other three columns in Activity 9).  

 
Interview Chart 

 
Child protection actor to 
be interviewed 

Who will organize the 
interview? When? 

Who will conduct the 
interview? 

Who will take notes? 
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Activity 7: Developing interview questions 
 
Objective:  To help the children identify interview questions (realization).  
Duration: 1 hour 
Materials: Flip chart paper and markers (or a computer and a projector) 
  
Description: Divide the participants into three groups. Explain to them that the interview questions 

should relate to: 
• Mandate (What are you supposed to do? Detection, referral, investigation, 

response, etc.) 
• Referral (Who refers cases to you and who do you refer cases to?) 
• Target group (Do you focus on a specific group of children, e.g., children who live in 

the street? Or do you focus on a specific type of violence, e.g., sexual violence, 
etc.?) 

• Governing or guiding policy or law (Which document describes your mandate best?) 
• Location (Where are you located?) 
• Contact person or mechanism (How can children get in touch with you?) 

 
The children can also include other questions that they are think are particularly 
important. Each group should draft a series of questions based on the points above. In 
the plenary, agree to one set of interview questions.  
 

 
Activity 8: Practicing the interview 
 
Objective:  To ensure that the children are prepared for the interviews (realization). 
Duration: 1 hour 
Materials: Interview questions (Activity 7) 
Description: Divide the participants into pairs and ask them to interview each other, using the 

interview questions (developed in Activity 7). They should provide feedback to each 
other after the interview. As a group, discuss how it went. Review the Good Practice in 
Interviewing (below) with the participants. Ask them to return to their pairs and conduct 
the interview again, with attention to good interviewing techniques.  
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Activity 9: Organizing the interviews 
 
Objective:  To ensure that the children have arranged their interviews (realization). 
Duration: 1 hour 
Materials: Printouts or a projection of the interview chart as completed during Activity 8 
  
Description: In the plenary, agree on who will arrange each interview, including how and when they 

will do so. Also agree on who will conduct each interview and who will take notes. Two 
people should be present during each interview. If there are any interviewees that 
might be hostile, you (the facilitator) should conduct the interview with or for the 
children. Complete the interview chart accordingly (using the chart that was partially 
completed during Activity 6). Children may need support to delegate activities.  

 
Session 5: Compiling information and uploading results to the CFAcc web-based platform 
 
In between Session 4 and Session 5, child participants should interview selected child protection actors. 
They should attend Session 5 with their notes from these meetings. 
 
 
  

Good Practice in Interviewing* 
 
1. Introduce yourself. 
2. State the name of the organization or project that you are working for and the objective of the 

interview. 
3. Explain to interviewees that they do not have to take part in the survey. Explain exactly what will 

happen to the information that is collected and ask for their consent. 
4. Ask the questions exactly as they are written.  
5. Speak loudly and clearly. Ask the questions in a respectful manner.  
6. Make eye contact with the interviewee (person you are interviewing). Do not stare at the 

questionnaire.  
7. Remain neutral as the answers are given. Do not laugh, compliment, or correct a response. Do not 

imply that some answers are better than others.  
8. Do not interrupt. 
9. Listen carefully to answers. 
10. Never lead a respondent to a specific response. 
11. Never assume a response without asking. 
12. Use people’s name and/or correct gender (he or she) when asking a question.  
13. Probe for accurate answers. For example, if an answer seems inconsistent or if there is some 

reason to doubt an answer, a good interviewer will try to discover the truth by asking the 
interviewee another question. 
 
* Modified from: “Participant’s Manual and Workbook” KPC Training Module 2: Training Supervisors and 
Interviewers. 
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Activity 10: Compiling information 
 
Objective:  To enable children to systematically compile information related to child protection 

actors (realization). 
Duration: 3 hours 
Materials: Printouts of child protection mapping chart (below) or projector and computer 
  
Description: Either distribute printouts of the child protection mapping chart (below) to participants 

or project the chart in the meeting room so that all the children can see it. The 
participants should take turns updating the others about their interviews. One person 
should complete the child protection mapping chart during these presentations. At the 
end of the activity, facilitators should give all the participants a copy of the chart, which 
they should keep in their binders. 

 
Child Protection Mapping Chart 

 

Child 
protection 
actor 

Date of 
interview 
and contact 
person 

Mandate Target 
group or 
issue 

Referral 
mechanism 

Governing 
or guiding 
policy or 
law 

Location How a child 
can contact 
them for 
services or 
assistance 

        

        

        

        

 
The children should upload the results to the CFAcc web-based platform. 
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Facilitator’s Information Sheet: What you need to know… 
 

A child protection system is defined as the set of laws, policies, regulations and services needed across 
all social sectors — especially social welfare, education, health, security and justice — to support 
prevention, detection and reporting, early intervention, response, alternative care and reintegration. In 
some cases, the child protection system can include formal and informal actors, mechanisms and 
services. It is usually composed of a range of actors, such as: 

• Traditional actors: elders, agents of the traditional justice process, extended family members, 
religious institutions, community elders, etc.; 

• Professional private actors: NGOs, private care institutions (private schools, health centers, 
alternative care institutions, etc.); 

• Legally mandated services (semi-public): Schools, health centers, alternative care institutions, 
civil society organizations, etc.; 

• Government-run services: police, court system, correctional facilities, alternative care 
institutions, social services, etc. 

 
As the government is primarily responsible for protecting its citizens (including children), the final 
authority rests with the government. 
 
A child protection system should focus on: 

• Preventing violence against children; 
• Detecting violence against children; 
• Referring at-risk children to competent authorities; 
• Screening and investigation of each case; 
• Response and case follow-up.  

 
Some actors prioritize a thematic focus (e.g., sexual violence) or a specific target group (e.g., children 
with disabilities, children living on the street, etc.).  
 
The chart below provides a summary of a child protection system:62 

 

 
                                                 
62 WHO, Lucerne University of Applied Sciences and Arts, Crimes against Children Research Center (2015) “Toolkit on Mapping 
Legal, Health and Social Services Responses to Child Maltreatment,” page 12. [Available at: 
http://apps.who.int/iris/bitstream/10665/155237/1/9789241549073_eng.pdf] 

http://apps.who.int/iris/bitstream/10665/155237/1/9789241549073_eng.pdf
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Suggested Reading 
- UNICEF, “Child Protection Systems Mapping and Assessment Toolkit: Users’ Guide.” [Available at: 

https://www.unicef.org/protection/files/Mapping_and_Assessment_users_guide_Toolkit_En.pdf] 
  

https://www.unicef.org/protection/files/Mapping_and_Assessment_users_guide_Toolkit_En.pdf
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Module 13: Analyzing the Child Protection System and Identifying Gaps 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 2 - Analysis 

Objective: To support children in analyzing child protection systems, identifying protection gaps, and reporting 
them. 

 
Where does this module fit in the CFAcc methodology? 
 
This action-workshop pulls heavily from the children’s previous analysis of laws and policies (Module 10 
and 11) and their mapping of child protection actors (Module 12). This action-training workshop should 
directly follow Module 12. 
 
What are you trying to achieve? 
 
During this action-workshop, you will help participating children learn how to analyze the child 
protection system, comparing the laws and policies to their mapping of child protection actors. They will 
identify bottlenecks and protection gaps and record these on the reporting feature of the CFAcc web-
based platform, towards monitoring SDG 16.2.  
 
How are you going to achieve this? 
 
This action-workshop should be held over 2 days (or broken into 3 or 4 sessions of 2 or 3 hours each).   
 

Ideas for Facilitating the Workshop 
 
Encourage the participants to attend this session with the tools and information that they have collected 
during the past three workshops. They should bring their binders, filled with laws and policies as well as 
summary sheets (Module 10), child-friendly versions of laws and policies (Module 11) and the child 
protection mapping chart (Module 12). The results of this action-training workshop should also be 
provided to individual participants for them to add to their binders. 
 
Remember that each iteration of CFAcc should take the participants deeper. During the first phase, 
participants should focus on local issues (including laws, policies, actors, etc.). During later cycles, 
participants should expand their analysis to regional and national issues. It is fine (even advisable) to 
focus exclusively on child community issues during the first cycle.  
 
Duration of the workshop: 2 days (or broken into 3 or 4 sessions of 2 or 3 hours each)  
 
A. Suggested Workshop Activities 
 
Introduction: Begin by explaining to the participants that during this workshop they will be asking the 
question: Is the child protection system protecting us? Why or why not? They will report their findings to 
the CFAcc web-based platform and to the adult and peers during an information-sharing session 
(Module 18). During the next two workshops, they will use this information to develop an action plan to 
improve child protection in their community. This information will also help monitor if the State is 
meeting its obligation to eliminate violence against children (SDG 16.2).   
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Activity 1: Dreaming of perfect protection… 
 
Objective:  To help the participants identify what ideal child protection looks like (learning). 
Duration: 1 hour 30 minutes 
Materials: Case study (developed by participants during Module 12, Activity 5), flip chart paper, 

markers, pens 
 
Description: As a group, discuss the case study (developed by participants during Module 12, Activity 

5). Ask participants to work with a partner to describe what they think an ideal child 
protection system should look like for the child in the case study, answering the 
following questions: 
• What could have prevented the violence? 
• What does the child need, now that she/he has experienced violence? 
• Who should help the child? How should they find out that the child experienced 

violence? 
• Who should deal with the person who was violent? What should his/her 

punishment be? 
 

Once the participants have written down their answers to these questions, they should 
draw a picture, write a story or poem, etc., that depicts good ‘child protection’ (in their 
opinion).  
 
In the plenary, each pair of participants should present their ‘ideal protection system’. 
You (the facilitator) should diagram their responses on flip chart paper as they present, 
grouping their responses to the above questions (answers that are similar should be 
grouped so that it is possible to summarize the results and identify patterns). Hang this 
summary and the participants’ depictions around the training room. 

 
Activity 2: What is really happening… 
 
Objective:  To support the participants in describing child protection as it currently exists (learning). 
Duration: 1 hour 30 minutes 
Materials: Case study (developed by participants during Module 12, Activity 5), flip chart paper and 

markers 
  
Description: Using the case study (developed during Module 12, Activity 5 and used during the 

previous activity), ask participants to work in pairs to identify what they think would 
happen in real life. Would the child have access to protection? Who would intervene? 
What would happen to the person who was abusing the child? Each pair should present 
to the plenary. The facilitator should diagram their responses on flip chart paper as they 
present, grouping their responses. Hang this summary next to the results of the above 
activity (the ‘ideal’ situation). As a group, spend a few minutes taking note of the 
differences and similarities between the ‘ideal situation’ and the ‘real situation’.  

 
Activity 3: Analyzing laws and policies 
 
Objective:  To support the participants in analyzing strengths and gaps in the child protection laws 

and policies (realization). 
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Duration: 3 hours (break into two activities no longer than 1 hour 30 minutes each) 
Materials: Binder (containing laws, policies, summary sheets, and child-friendly information as 

compiled during Modules 10 and 11), printouts of the analysis of the child protection 
laws and policies chart (below) and child protection actors 

  
Description: Divide the participants into groups of three. Ask the groups to read through their 

summary sheets (Module 11, Activity 6) and the policies and laws that they collected. 
Ask them to see what the laws and policies say about: 
• Preventing violence 
• Who should be responsible for knowing if violence is happening? 
• Who should follow up and find out more when violence happened? 
• Who should help children? How should they help children who experienced 

violence? 
• What should happen to the person who was violent? 

 
The participants should enter this information into the chart below. The children may 
not be able to complete the chart by themselves. If possible, you should organize a visit 
for a child protection actor during the second half of this activity. You should be 
prepared to help participants complete the chart, answer any questions and help fill in 
any missing information.   

 
Remember that the participants do not need to cover the entire child protection 
system. With each iteration of CFAcc they will be able to explore new laws and policies 
and identify additional gaps, etc. The chart might be difficult for the participants to 
complete during early iterations of the CFAcc cycle. Over time, they will become 
comfortable with it and be able to develop a more comprehensive understanding.  

 
Analyzing Child Protection Laws and Policies Chart 

 
 What do local policies or laws say? What do national policies or laws 

say? 
What are the 
gaps? 

 Policy/law What it says Policy/law What it says  

Preventing 
violence 

     

     

Seeing 
violence/ 
Listening to 
children 

     

     

Finding out 
what happened 
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 What do local policies or laws say? What do national policies or laws 
say? 

What are the 
gaps? 

Helping children 
who are 
experiencing 
violence 

     

Helping families 
to help children 

     

     

Punishing the 
person who 
abused the 
child 

     

     

 
Activity 4: Analyzing protection actors 
 
Objective:  To support children in analyzing child protection actors (realization). 
Duration: 3 hours (break into two activities, each no longer than 1 hour 30 minutes) 
Materials: Flip chart paper and markers, tape, child protection mapping chart (completed during 

Module 12, Activity 11) 
  
Description: Divide the participants into three groups. Ask each group to tape 4 pieces of flip chart 

paper together. In the top left corner draw a child. The participants should draw a 
curved line from the child to the bottom right hand corner. Along the line, the children 
should write the following terms at different intervals: (a) preventing violence; (b) 
seeing violence/listening to children; (c) finding out what happened; (d) helping children 
who are experiencing violence; (e) helping families to help children; and (f) punishing 
the person who abused the children.  

 
Using the child protection mapping chart (completed during Module 12, Activity 11), the 
participants should list the actors that say they should intervene at each phase and what 
they are supposed to do. Hang the final charts in the room. As a big group, discuss the 
charts. Where are the gaps? Where are things working well? Record the group’s 
reflections on a flip chart. 

 
Activity 5: What’s preventing us from getting to our ‘ideal’ situation? Gaps and bottlenecks 
 
Objective:  To support participants in identifying gaps and bottlenecks (realization). 
Duration: 1 hour 30 minutes 
Materials: Results of Activities 1- 4 in this Module, flip chart and markers 
  
Description: As a group, look at the ‘ideal’ child protection system (Activity 1) and the ‘real’ child 

protection system (Activity 2). Read through the gaps in law and policy (Activity 3) and 
the gaps in child protection actors (Activity 4). As a group, try to synthesize this 
information into a maximum of 5 main gaps or bottlenecks in the protection system. 
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The more specific these are, the easier it will be to translate this into action during the 
next workshop.   
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Facilitator’s Information Sheet: What you need to know… 
 

This section will provide the facilitator with specific instructions for reporting the information to the 
CFAcc web-based platform, as well as how the CFAcc web-based platform can be used to summarize 
information. 
 
TO BE DEVELOPED ONCE THE WEB-BASED PLATFORM IS AVAILABLE. 
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Module 14: Responding to Gaps in Child Protection 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 
Pillar 3 - Action 

Objective: To support participants in identifying change and agreeing on an action strategy. 

 
Where does this module fit in the CFAcc methodology? 
 
This action-training workshop builds on the results of Module 13 and should be held directly afterwards. 
 
What are you trying to achieve? 
 
This action-training workshop is designed to address the protection gaps that participants identified 
during the previous action-training workshop (Module 13) and to help participants translate these gaps 
into an action strategy. 
 
How are you going to achieve this? 
 
You should hold this workshop in two sessions (each session is about 5 hours) that introduce 
participants to advocacy and activism, help them identify the change they want, and support them in 
planning what kind of action they want to take.  
 

Ideas for Facilitating the Workshop 
 
The participants should attend this workshop with their binders (containing the results of Modules 10 – 
13). You should hang the results of the activities in Module 9 around the training room to stimulate 
thinking. You should also hang the flip charts with the five central protection gaps that participants 
identified during Module 13, Activity 5. 
 
Duration of the Workshop: Two sessions (each session is about 5 hours and can either be held on one 
day or broken into smaller sessions and spread over a number of days) 
 
A. Suggested workshop activities 
 
Introduction: Explain to the participants that during this workshop they will identify concrete actions 
that they can take in their communities to improve child protection. These actions will directly address 
some of the gaps that they identified during the last action-training workshop. During the first session, 
you will introduce participants to examples of advocacy and activism. In the second session, you will 
help participants reach agreement on which problem they would like to focus on and which action 
strategy to adopt. 
 
Session 1: Introduction to advocacy and activism 
 
Before this session, spend some time to identify successful examples of child activism in your country. 
Share and discuss these examples with the children. Try to use a diversity of formats, including bringing 
in a well-known child activist, if possible. 
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Activity 1: Ways that children are changing the world… 
 
Objective:  To introduce participants to child and youth activism around the world (knowledge-

building). 
Duration: 2 hours 30 minutes 
Materials: Projector, computer, printouts of examples, etc. 
 
Description: Pulling from the examples provided in Section B below (Suggested Workshop Tools), as 

well as local examples of child and youth activism, present at least five case studies of 
child/youth activism to the group (see examples below). After each case study, discuss 
the following questions: 
• What issue did the children/youth tackle? 
• What was their approach or strategy? 
• How did they make a difference? 
• Were they successful? Why do you think they were successful? 

 
On flip chart paper, make a running list of the strategies or actions that the 
children/youth used and things that contributed to their success. Hang these lists in the 
room so that participants can refer to them later.  

 
Activity 2: Introduction to Action Strategies 
 
Objective:  To introduce participants to action strategies (knowledge building). 
Duration: 1 hour 30 minutes 
Materials: Flip chart paper and markers 
 
Description: Tape three pieces of flipchart paper to the wall. Label them ‘Reporting’, ‘Advocacy’, and 

‘Direct Action’. Ask the group to brainstorm what kind of activities might fall in each of 
these categories. Share information from the “Information Sheet: What you need to 
know” to help them complete their list. Take time to discuss the different strategies 
with the group. Spend time thinking through the importance of ‘social mobilization’ 
(building a movement of children, youth and adults), reminding child participants that 
they should aim to work with adult stakeholders, not against them, to make change 
happen. 

  
Session 2: Identifying change  
 
Activity 3: What can we do?  
 

Objective:  To help participants identify which protection gap they want to address and which 
change  they hope to achieve (realization). 

Duration: 3 hours (broken into several shorter sessions if necessary) 

Materials: 5 core protection gaps (identified during Module 13, Activity 5) written on flip chart 
paper, flip chart paper and markers 
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Description: As a group, read through the five core protection gaps identified during the previous 
workshop. For each, identify at least 3 actions that different types of actors could take 
to address the gap and to improve child protection in the children’s community. Try to 
encourage the participants to identify different types of actions, such as:  

• Policy change (e.g., a school adopting a ‘no bullying’ policy);  
• Behavioral change (e.g., training teachers in how to respond to peer-bullying); and  
• Infrastructure change (e.g., closing off areas of the playground that are outside of 

the view of an adult supervisor). 
 

As a group, discuss which of these problems the group wants to tackle and which 
change they think they can achieve. Encourage the participants to be realistic about 
their environment and their own capacities.  
 
As a group, think through possible risks. How are the adults likely to respond? Is there 
any chance that they might be at risk if they take this action? By the end of the activity, 
the group should have agreed to a specific change they would like to work on. 

 
Activity 4: Who is our target audience? Who can make the change happen? 
 
Objective:  To help the participants identify their target audience (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart and markers, pieces of white paper and pens 
  
Description: Push chairs and tables to the edges of the training room. Ask the participants: Who can 

make their desired change happen? Who needs to be convinced to act for things to 
change? Once the group has identified this person or group of people, ask one 
participant to write the name of that group, hold it to their chest and stand in the 
middle of the room.  

 
Explain to the participants that everyone has people and organizations that can 
influence their actions or decisions (e.g., friends, parents and teachers have a strong 
influence over the decisions of children). These people are called influencers. Ask 
participants as a group to identify the people and organizations that can influence their 
target audience. Each time they identify someone, one of the participants should write 
this name on a piece of paper, hold the paper to his or her chest and stand up. The 
participants should decide how much influence each of these actors has. If they have a 
lot of influence, the participant should stand close to the target audience. If they have 
limited influence, he or she should stand far away.  

 
Draw a point in the middle of a piece of flip chart paper and then draw three circles 
around  this point. During this exercise, record the results of the activity on flip chart 
paper, ensuring that the diagram reflects the physical orientation of the actors in the 
exercise (i.e., if ‘teacher’ is close to the target audience, they would be listed in the 
innermost circle). Hang the finished diagram in the room so that participants can refer 
to it later when they are developing their action plans in subsequent workshops.  
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Activity 5: How should we make the change happen? Choosing a strategy 
 
Objective:  To help participants agree on an action strategy (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart pages summarizing reporting, advocacy and direct action (results of Activity 2), 

flipchart paper, markers 
  
Description: As a group, discuss what the best strategy might be to convince the target audience or 

influencers to act. If there are differences of opinion, ask participants with the same 
opinion to work in small groups to prepare a brief presentation explaining why their 
approach is most likely to work. Write the following criteria on flipchart paper: 
• Most likely to convince the target to act (or influencers) 
• Realistic in timeframe 
• Realistic with available resources 

 
After all the groups have presented, the plenary should vote using the criteria above as guidance. You 
should provide guidance to ensure that the children’s decision is realistic and does not expose them to 
undue risk.   
 
Conclude this activity by explaining to the participants that in the next action workshop they will begin 
to shape their action strategy, either focused on drafting a report, developing an advocacy campaign or 
developing a direct action plan. Participants should share the results of these workshops with adult 
stakeholders and peers in an information-sharing session (using Module 18). 
 
  
 
B. Suggested workshop tools 
 
Below are several examples of successful child- and youth-led actions addressing violence reduction and 
protection (to be used during Activity 1): 
 
 
1. Government Advocacy Case Study: Teens on Target and Oakland Gun Dealers 
 
“In 1991, Teens on Target (TNT) members determined that violence in their communities could only be 
stopped by reducing the number of guns being sold in Oakland [a city in California, USA]. With so many 
private residences licensed to sell guns throughout the city, it was ridiculously easy for anyone to get 
one. Young people saw this easy access to weapons as one of the primary causes of youth violence in 
their communities.  
 
TNT members decided to show lawmakers a vision of East Oakland through the eyes of young people, so 
that they could see for themselves what guns were doing to the community. They made video and audio 
recordings of their neighborhoods at night – including the sound of multiple assault weapons being shot, 
and ambulance sirens from all directions.  
 
TNT members then presented this evidence to the Oakland City Council at a public hearing. Members 
spoke about friends and family members who had been injured and killed, mixing statistics with 
personal stories for an honest and persuasive testimony. They told the council members that it didn’t 
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seem fair that the residential gun dealers were making a profit off their friends’ and family members’ 
lives.  
 
In response, the Oakland City Council passed a resolution against residential gun dealers. The result was 
the reduction of the number of gun dealers in Oakland from 115 to only 4. TNT members were then 
invited to take their expertise regionally. They worked with the East Bay Public Safety Corridor, an 
organization dedicated to reducing crime which covers two counties, 27 cities, and many school 
districts. TNT members provided expert testimony before city councils which were considering similar 
legislation. Over a series of months in 1996 members presented before 15 city councils. Not only did 
their presentations contribute to the passage of a residential gun dealer ban in many of the cities, but 
TNT members provided positive models both to adults and for other youth, as many of their 
presentations were covered in the media.”63 
 
 
2. Direct Action and Advocacy Case Study: La Diaspora and Sexual Violence in Colombia 
 
“Here is where Bogota ends and Soacha begins.” Hash points to where the asphalt drops off and 
becomes dirt track. “This is just one of the reasons why we see it as a forgotten place.” The border is so 
demarcated it’s comical. The asphalt ends, houses cease to have water meters, and overall 
infrastructure grows more precarious as one moves up the hill of informal housing. But to Hash, Chepe 
and their friends, Soacha is also home. Some 70% of its population is under 25, meaning many are 
poised to embark on a path as to how the rest of their lives will turn out. Adequate education is 
inaccessible to most. For many, signing up to the army is one of the few livelihood opportunities 
available. Others will end up in gangs or as ‘micro-traffickers’ for the larger distributors. 
 
La Diaspora - What can you do?64 (video about preventing gender-based and sexual violence) 
 
They thus founded La Diaspora and devised projects focusing on violence prevention – using hip-hop, 
theatre and journalism workshops to sensitize youth to matters of human rights, sexual violence, and 
non-violent livelihood options. La Disapora’s methodology consists of interactive training workshops 
offering conceptual foundations that participants can connect with their own realities and experiences. 
They reach out to a broader public through their website and their Facebook page. Besides the video 
(above), they have two further videos on Youtube, entitled Why aren't you speaking?65 and What do you 
want to change?66 They have joined with several other youth organizations in different parts of 
Colombia to form a nation-wide network of initiatives targeted at peace building, and are this week 
launching the virtual component of their campaign ‘Youth against sexual violence in Colombia’.”67 
 
 
 
  

                                                 
63 http://www.youthalive.org/wp-content/uploads/2016/03/TNT_advocacy_manual-2001.pdf   
64 http://www.youtube.com/watch?v=W6ipWZqPrx4&rel=0  
65 https://www.youtube.com/watch?v=Y8ihX3BWaIo&feature=youtu.be  
66 https://www.youtube.com/watch?v=sJ2JWiLdM_s&feature=youtu.be  
67 http://erinbtaylor.com/entry/in-colombia-youth-organizations-mobilize-against-sexual-violence 

https://www.youtube.com/watch?v=W6ipWZqPrx4&rel=0
https://www.youtube.com/watch?v=Y8ihX3BWaIo&feature=youtu.be
https://www.youtube.com/watch?v=sJ2JWiLdM_s&feature=youtu.be
https://www.youtube.com/watch?v=sJ2JWiLdM_s&feature=youtu.be
http://www.youthalive.org/wp-content/uploads/2016/03/TNT_advocacy_manual-2001.pdf
http://www.youtube.com/watch?v=W6ipWZqPrx4&rel=0
https://www.youtube.com/watch?v=Y8ihX3BWaIo&feature=youtu.be
https://www.youtube.com/watch?v=sJ2JWiLdM_s&feature=youtu.be
http://erinbtaylor.com/entry/in-colombia-youth-organizations-mobilize-against-sexual-violence
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3. Direct Action and Advocacy Case Study: One Billion for Justice and One Billion Rising Revolution 
 
These case studies come from 1 Billion Rising/Youth Rising68 
 
“In the last two years of the One Billion Rising for Justice and One Billion Rising Revolution campaigns, all 
over the world, youth took to the streets, occupied their schools and communities, and created some of 
the most creative, audacious and radical Rising events. The energy that came from the youth sector was 
inspiring and bold – from rising to end rapes and sexual assault on campuses, for the right to education, 
and ending sex trafficking, to rising to end poverty and make young women’s voices heard – we saw 
youth defiantly claiming their right to a future free of violence, discrimination and exploitation. We also 
saw the incredible persistence and bravery of young women and men, boys and girls, insisting on a 
future where girls can live with equality and dignity. Throughout, youth used art to shape their risings, 
giving them a diverse and radical edge.  
 
What is emerging across the One Billion Rising movement is a youth revolution like no other – 
young people leading the way, through diverse artistic, cultural, social and political actions, 
determining the future they would like for themselves. A future with humanity and choice. A 
future where girls can grow up and thrive with opportunities and with freedom. The youth 
revolution is outspoken, unafraid, determined, colorful, current and bold, and it is leading a 
new way forward.69”” 
 
 
Examples of Youth Risings: One Billion Rising: Revolution, 2015 
 
Young people from all over the world embraced the Revolution theme and owned it with diverse 
creative expressions of what their aspirations are for the future. We saw the engagement of 500 schools 
rising in Mexico where all classes danced for weeks as part of their school programs where ending 
Violence Against Women was discussed. 
 
We saw youth in the Philippines doing a nation-wide walk-out from their universities to call for 
President Aquino’s resignation as they demanded quality not commercialized education that they can 
no longer afford under their “Rise for Education” campaign. We saw children across countries in South 
Asia dancing and expressing through art their dreams for a violence-free world. 
 
We saw school children in South Africa call for Revolution, and young girls in India taking to the 
streets in protest demanding teachers for their schools. We saw young girls in the UK creating 
Goddess art and sharing in front of huge crowds – why they have the right to grow up with 
dignity and equality. We saw girls all over Swaziland create girls’ clubs to discuss their issues 
openly and demand discourse and changes for themselves, while they self-organized protest 
marches all over their cities. We saw an outpouring of artistic expressions – poetry, dances, 
songs, theatre, spoken word, music – created by young people all over the world as they rose to 
demand revolutionary changes to their right to education, within their cultures and societies, 
and their right to grow up free of violence. 70  

                                                 
68 http://www.onebillionrising.org/resources/youth-rising/  
69 https://www.onebillionrising.org/about/campaign/one-billion-rising/  
70 http://www.onebillionrising.org/resources/youth-rising/  

http://www.onebillionrising.org/resources/youth-rising/
https://www.onebillionrising.org/about/campaign/one-billion-rising/
http://www.onebillionrising.org/resources/youth-rising/
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One Billion Rising for Justice, 2014 
 
South Africa: “The South Africa V-Girls led innovative actions for the Rising, including discussion sessions 
on justice, emotional intelligence and rights, music, poetry and art events, and a Justice Youth concert to 
rise against rape, sexual abuse, and gender discrimination. They also rose to bring customary laws into a 
human rights framework.”71  
 
Somalia: “V-girls in Somalia rose by going to different IDP camps in Mogadishu for a petition to change 
the penal code."72 
 
Lesotho: “Young women led the Lesotho Rising by creating a space for young women to discuss their 
justice issues. The Rising included a performance of “The Vagina Monologues” and a story circle where 
issues of sexual and economic violence against women were discussed openly.”73. 
 
Santa Fe, New Mexico: “In the lead up to the Rising in February, an “Empower the Girl” summit was 
organized and led by V-Girls from Santa Fe. As part of the campaign, young activists and students in the 
community held creative “Just Art” initiatives with tattoo events and photo exhibits on themes of justice 
at the Santa Fe University of Art and Design.”74 
 
United States: “Through #CampusRising, students at colleges and universities across all 50 states of the 
U.S. rose to stop sexual assault on campuses and to hold administrations accountable to properly 
prevent or adequately respond to the needs of the college survivors. #CampusRising leveraged V-Day’s 
15-year history at schools across the nation, which has contributed to what is now a widespread 
dialogue about reforming campus sexual assault policies.”75. 
 
Italy: “Out of the 150 Risings that took place in 119 cities across Italy, the majority of participants were 
young people. Youth and students all over the country shared their thoughts on the larger meaning of 
justice for women and girls: the importance of respect, value, a guarantee for equality and social justice, 
but all pointing to EDUCATION as crucial starting point. “In order to stop violence, injustice, 
discrimination and abuse of power it’s necessary to change the culture that generates it. School text still 
describes Mums at home baking cakes while Dads owns the Family.” In Modena, students stopped their 
classes for the day, dancing for the Rising.”76 
 
India: “One Billion Rising for Justice took over the whole nation with an amazing sense of energy, talent 
and creativity. Risings to end all forms of sexual violence, abuse and discrimination continued. The most 
extensive energy and fun, as well as the loudest display of public presence, came from schools and 
college students from across the country, who led colorful risings in their communities using dance, 
music, poetry and art.”77 
  
                                                 
71 http://www.onebillionrising.org/resources/youth-rising/  
72 http://www.onebillionrising.org/resources/youth-rising/  
73 http://www.onebillionrising.org/resources/youth-rising/  
74 http://www.onebillionrising.org/resources/youth-rising/  
75 http://www.onebillionrising.org/resources/youth-rising/  
76 http://www.onebillionrising.org/resources/youth-rising/  
77 http://www.onebillionrising.org/resources/youth-rising/  

http://www.onebillionrising.org/resources/youth-rising/
http://www.onebillionrising.org/resources/youth-rising/
http://www.onebillionrising.org/resources/youth-rising/
http://www.onebillionrising.org/resources/youth-rising/
http://www.onebillionrising.org/resources/youth-rising/
http://www.onebillionrising.org/resources/youth-rising/
http://www.onebillionrising.org/resources/youth-rising/
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The Philippines: “The One Billion Rising Philippine task force team involved a huge youth sector that 
initiated and implemented their own Rise for Justice campaigns and events. Led by National Union of 
Students of the Philippines (NUSP), Gabriela Youth, Salinlahi Children’s group, Association for the Rights 
of Children in Southeast Asia (ARCSEA), Kabataan (Youth) Party List, Act Now, Anakbayan (Child of the 
Nation) – the comprehensive national democratic mass movement of the Filipino youth – the youth 
sector and youth leaders mobilized hundreds of schools and colleges around the country in their 
#Rise4Education – “Education is a Right not a Privilege” campaign. They rose against the government to 
demand greater budget for the education sector, against social injustices that do not enable their 
parents to pay their tuition fees, and against militarization, as schools in some parts of the country 
continue to be occupied by military forces. The youth also rose against lack of facilities in school, against 
tuition fee hikes, against the delayed salaries of their teachers, and against sexual harassment in 
schools. They rose against sexual exploitation of children and against poverty, taking the government to 
task for their economic exploitation of the people that forces thousands of young girls into prostitution 
each year, just to be able to continue going to school, with their “NO to Prostitution for Tuition 
campaign”. They marched and danced outside the Department of Education with their justice demands, 
and conducted local activities and awareness drives such as education forums, discussions on VAW and 
justice in the youth context, community outreach, build-up flash mobs and “Move to Mob” events to 
drumbeat their Rise for Justice campaigns for their bigger activities on February 14th. On Rising day, 
colleges in Metro Manila held a University Rising in the college belt, where college students came 
dressed in the colors of their schools in their “Wear Your Pride” initiative.”78 
 
  

                                                 
78 http://www.onebillionrising.org/resources/youth-rising/  

http://www.onebillionrising.org/resources/youth-rising/
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Information Sheet: What you need to know… 
 

Reporting 
Drafting an evidence-based report with recommendations can be a useful contribution to monitoring  
progress in protecting children’s rights as well as advocacy. Reports can be drafted for a range of actors, 
including: 
- Public: Reports to inform the public about an issue and encourage behavior change can be published 

in many formats (blogs, internet, newspapers, reports, books, etc.).  
- Local: Reports can be submitted to local child protection actors or formal or informal government 

bodies. 
- Governmental: Reports can be submitted to governmental decision-making bodies, including 

provincial assemblies, national parliaments, ministries, etc. 
- Regional mechanisms: Regional bodies (e.g., the African Union) often have mechanisms by which civil 

society (including children) can submit reports. These mechanisms are often linked to treaty bodies 
(or mechanisms that are mandated to oversee the implementation of a treaty). 

- International mechanisms: The UN has numerous mechanisms in place that monitor States’ actions 
and the degree to which they are meeting their obligations under international law: 

• Treaty bodies: Some treaty bodies allow civil society organizations to submit reports. Some also 
allow individual complaints, including the Committee on the Rights of the Child, which permits 
individual complaints from children under the new Optional Protocol. 

• High-Level Political Forum: The HLPF has been established to monitor progress towards 
achieving the Sustainable Development Goals. 

• Human Rights Council and the Universal Periodic Review: The Universal Periodic Review 
process reviews the human rights obligations of each country every four years.  

 
The format and the procedure for submitting a report depends on the receiving body.  
 
Advocacy 
Advocacy can take many forms. Reporting (above) is, in fact, a form of advocacy. Advocacy can be 
defined as a series of planned and strategic actions to influence the formulation and implementation of 
public policies at the local, national, regional or global level.79 Advocacy is most effective when it is 
designed as a campaign, with a long-term vision and a series of coordinated actions. Advocacy can be 
confrontational (e.g., sit-ins at a school) and it can be cooperative (e.g., closed-door meetings). Those 
conducting advocacy should carefully select their approach to maximize impact with the skills and 
resources available while minimizing risks. A comprehensive list of nonviolent advocacy actions is 
available here80 (not all those listed are appropriate for children).  
 
Direct Action 
When they work together, people can solve many of their community’s problems. Sometimes outside 
resources are needed, but often change requires little more than organization, commitment and hard 
work. There are many examples of direct action, including: mothers organizing alternating days of 
daycare in their homes;  youth-run after-school program to keep children form joining gangs or being 
left unattended until parents return from work; community-organized surveillance or night-watch, 
youth-run outreach programs; youth-run rehabilitation of abandoned community spaces used for drug 

                                                 
79 https://childfundalliance.org/resources/glossary-definitions  
80 http://www.aeinstein.org/nonviolentaction/198-methods-of-nonviolent-action/  

http://www.mdhcongo.org/index.php?page=static&p=2&sp=139
http://www.mdhcongo.org/index.php?page=static&p=2&sp=128&ssp=132&sssp=134
https://sustainabledevelopment.un.org/hlpf
http://www.ohchr.org/EN/HRBodies/UPR/Pages/UPRMain.aspx
http://www.aeinstein.org/nonviolentaction/198-methods-of-nonviolent-action/
https://childfundalliance.org/resources/glossary-definitions
http://www.aeinstein.org/nonviolentaction/198-methods-of-nonviolent-action/
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use or gangs; etc. It is important that children have the support of adults before they engage in direct 
action and that they have carefully assessed potential risks. 
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Module 15: Preparing and Publishing Reports 
Implementing Action-training Workshops and Other Resources for CFAcc Activities  
Pillar 3 - Action 

Objective: To support participants in drafting and publishing a report on their findings. 

 
Where does this module fit in the CFA methodology? 
 
This action-training workshop should follow Module 14, if the participants decide to draft a report. This 
module is not suitable for illiterate children or would need to be done in careful and supervised 
partnership with adults and other children. This is not a mandatory activity. The participants or country 
offices may choose to focus on other activities, such as advocacy (Module 16) or Direct Action (Module 
17). 
 
What are you trying to achieve? 
 
During this action-training workshop, child participants and adults will work together to draft and 
publish a report about the child protection system in their protection setting, including the gaps and 
bottlenecks they identified.  
 
How are you going to achieve this? 
 
This action-training workshop is divided into three sessions. During these sessions, youth will begin by 
reviewing their data and finish with a distribution plan for their report.  
 
 

Ideas for Facilitating the Workshop 
 
Participants should attend this workshop with their binders (Modules 6 – 9), as well as any other data or 
information that they have collected. If participants have laptops, it might be useful to use them during 
this action-training workshop. 
 
Duration of the Workshop: Three sessions 
 
A. Suggested Workshop Activities 
 
Before this action-training workshop begins, find and print any reporting guidelines (relevant to the type 
of report the children would like to draft), including child-friendly guidelines when they are available. 
Provide each participant with one copy of the reporting guidelines. 
 
Introduction: Explain to the children that during this workshop, they will draft a report and make a plan 
for distributing it: 

• During Session 1, the children will review their data (collected during Modules 10 – 13) and 
develop arguments.  

• Between Session 1 and 2, small groups of participants will draft various sections of the report.  
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• During Session 2, the participants will review individual sections of the report and compile them 
into a single report, and discuss recommendations.  

• Between Sessions 2 and 3, one or two participants should draft the recommendations. A few 
external adult stakeholders should review the report draft and provide feedback.  

• During Session 3, the participants should review feedback, revise the report and develop a 
distribution plan.  

 
The report quality evaluation tool (see page 157) will help you evaluate the quality of published reports, 
to track progress and improve quality. 
 
Session 1: Reviewing data and developing an argument 
 
Activity 1: Identifying existing guidelines* 
 
* IMPORTANT NOTE: You should only include this activity if participants intend to draft a 
shadow/alternative report to an international or regional treaty body, the UN Universal Periodic Review 
process, the HLPF or similar structure. 
 
Objective:  To support participants in identifying and understanding reporting guidelines of 

international bodies, if they exist (knowledge building).  
Duration: 1 hour 30 minutes 
Materials: Laptops (if possible), photocopies of the relevant reporting guidelines (in child-friendly 

version if they exist), flip chart and markers 
  
Description: Begin this activity by explaining to the participants that some organizations have very 

specific and rigid guidelines for reports that they accept (e.g., the UN, regional bodies, 
governments). All the reporting guidelines for the UN treaty-bodies and the Human 
Rights Council can be found at: http://www.ohchr.org/FR/Pages/WelcomePage.aspx. 

 
Provide participants with printouts of the guidelines. Divide participants into small 
groups and ask them to read through the guidelines. As a group, try to draw a diagram 
of the guidelines on flip chart paper. Discuss any elements that are not clear to the 
group.  

 
 
Activity 2: Compiling and sourcing your information 
 
Objective:  To help participants group their information and use correct citations (learning and 

realization). 
Duration: 3 hours (divide into two activities of 1 hour 30 minutes each) 
Materials: All raw data collected by the participants during Modules 10 – 13 (including the binders 

and interview notes), computer or paper and pens 
  
Description: Begin this activity by explaining to the participants that it is critically important that they 

properly cite information (state where it came from), even when they are just beginning 
to write the paper. This helps to avoid later confusion. Explain to the participants that 
each time they use information they need to explicitly state where it came from. 
Plagiarism is using someone else’s information or ideas without giving them credit. This 

http://www.ohchr.org/FR/Pages/WelcomePage.aspx
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is not only illegal in many countries, it also results in the loss of credibility for your 
organization and for you as researchers. 

 
Ask the group to read through the information they have collected, particularly drawing 
on the analysis charts (Module 11, Activities 3 and 4) and the child protection mapping 
chart (Module 10, Activity 11) and show them how to make a list of the sources and 
write them correctly as citations. (See page 159: Sample citation formats.) 
 

Activity 3: Making sure your information is right… 
 
Objective:  To help participants assess if the data collected is credible (realization). 
Duration: 2 hours (take a break after an hour if needed) 
Materials: Laptops (if possible), all raw data collected by the participants during Modules 10 - 13 

(including the binders and interview notes), paper and pens 
 
Description:  Begin the activity by asking the participants what it means to ‘verify’ data. Provide 

participants with the following explanation: Verifying information is a process by which 
we assess if the information we have gathered is correct. This can be done in several 
ways: 
• Triangulation: If three different and independent sources say the same thing, 

researchers can assume that it is probably true. The sources must be independent – 
that means that they cannot all be from the same political group, family, etc. 

• Source credibility: Researchers should assess information gathered from interviews 
for credibility, considering these points: Are there any apparent reasons why a 
person might have provided the researchers with false or misleading information—
such as political or personal motivations? Did the person have first-hand knowledge 
of the situation? 

• Observation: Researchers should consider if the data confirms what they have seen 
on the ground? Does it seem logical? If data seems to be inconsistent or unusual, 
researchers should recheck the data and obtain confirmation from other sources.  

 
In small groups, ask participants to read through their raw data and discuss their 
sources. The following questions should be used to guide this discussion: 
• Are the sources independent? Do they have particular political or social 

connections? 
• Are there any sources that might not be credible? Is there any reason that a source 

might have provided false or misleading information? 
• Did the person have first-hand knowledge or secondary information? 
• How might this affect the credibility of the information? 
• Did the source confirm what you saw on the ground? Did it seem logical and did it 

make sense to you? 
 
In the plenary, participants should discuss their findings on the data sources.  
 

After the participants have come to a consensus regarding any sources that lack 
credibility, lead them in a discussion about how to handle the data, such as footnotes 
explaining why  they believe their information to be incorrect or why they were unable 



152 

to verify it. For example, if the participants have identified governmental data as lacking 
credibility, they will probably want to include this in the report and explain why it is not 
credible. Otherwise, they should leave out unverified information or data lacking 
credibility.  

 
Activity 4: Designing an argument 
 
Objective:  To help the children develop a principal argument, supported by facts (learning and 

realization). 
Duration: 2 hours (take a break after an hour if needed) 
Materials: Laptops, all raw data collected by participants during Modules 10 - 13 (including the 

binders and interview notes), paper and pens 
  
Description:  Begin by explaining that a ‘thesis statement’ is the central argument in a report: What 

are you trying to tell your audience? What are you trying to make the reader 
understand? Remind participants that for the report to be ‘rights-based’, the central 
argument needs to include an analysis of what rights are being violated. 

 
Divide the participants into smaller groups. Using their binders and the completed 
analyzing child protection laws and policies chart (Module 13, Activity 3), ask each group 
to develop a ‘thesis statement’ or a central argument. They should back up this 
statement with verified facts and present these ‘arguments’ (thesis statement + 
supporting facts) in the plenary. The group should agree on one central ‘argument’. You 
should type this argument and provide it to the participants in hard copy. 

 
Activity 5: Drafting an outline 
 
Objective:  To help participants draft an outline for their report (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart and markers 
  
Description:  Open this activity by explaining to the participants that during this activity they will draft 

an outline for their report to ensure that it has a logical structure and a strong 
argument. Explain the principle behind an outline (supporting resources are available 
below). Together, draft an outline for their report on flip chart paper. 

 
Activity 6: Getting ready to start drafting 
 
Objective:  To help the participants review good practice in writing, and to decide who will write 

which parts of the report (learning and realization). 
Duration: 2 hours 
Materials: Flip chart paper and markers 
  
Description:  Read each of the tips for becoming a good writer (below) to the participants. After each, 

ask participants to discuss why they think it is important.  
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As you present each ‘tip’ to the participants, write it on flip chart paper. Ask participants 
if there are any additional ‘good writing tips’ that they would like to add to the list.  
 
Explain that reports should be written with appropriate language. As a group, identify 
types of words that are inappropriate in this type of report and types of words that are 
appropriate. Examples of inappropriate language include slang, discriminatory language 
or hate speech, generalizations that are not supported by evidence, long quotations, 
plagiarized language, over-use of acronyms and personal pronouns (I, we, etc.). 

 
As a group, decide on small groups that will draft each section of the report, based on 
the outline. The participants should agree on a timeframe for drafting (minimum of one 
week). They will use their drafts in the subsequent session. 

 
 
Session 2: Reviewing the sections and drafting recommendations 
 
Between Session 1 and Session 2, the participants work in small groups to draft sections of the report. 
They should bring their draft to Session 2.  
 

Tips for Becoming a Good Writer 
 

1. Use simple words: Clarity and simplicity are the essence of communication. You are trying to get a 
point across, not show off your vocabulary. 

2. Keep your sentences short: It is easier to ensure the clarity and grammar of a short sentence. 
3. Make sure that each paragraph contains one central idea.  
4. Do not make generalizations that you cannot support with facts: a human rights report must be 

evidence-based to have impact. Statements that cannot be supported will detract from the overall 
quality of the report. 

5. Keep the report concise: the report should be short to enhance effective communication. Remember 
that people rarely read all the way through a long report. You might want to write an executive 
summary, which contains the most important facts from the report, as that is all some people will 
read. 

6. Use quotations to give emphasis to a point, not because you are too lazy to summarize the 
information yourself: Long quotations break up the flow of the document. 

7. Always use citations, never plagiarize: nothing will destroy your credibility more quickly than 
plagiarism or a report without citations. 

8. Think, write and rewrite: Prepare what you want to say, then write it down, and then rewrite it to 
make sure that it is well written. 

9. Always edit your work before passing it on to others: Even if your ideas are brilliant, if there are a lot 
of grammatical errors, people will not respect the report. If you are not sure of the grammar or 
spelling, ask someone to edit for you. 

10. Do not be afraid of criticism: ask someone else to read what you have written. Writing is about 
communication. If someone else does not understand what you have written, then you are failing in 
your task. 
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Activity 7: Reviewing the sections 
 
Objective:  To enable participants to review and assemble sections of their report (realization). 
Duration: 3 hours (divide into two activities of 1 hour 30 minutes) 
Materials: Sections of the report previously drafted by participants, computer and projector 
 
Description:  Ask each group to attend this session with printouts of their section of the report 

(you should assist if participants don’t have access to computers). Distribute all sections 
of the report to participants, so that each participant has a copy of all sections (they can 
keep these in their binders). Individually, ask each participant to read through all the 
sections and make comments. Participants should provide you with their revisions. You 
should read through the corrections and provide participants with a summary of the 
corrections (there is no need to mention who suggested which changes). If there are any 
major changes recommended, these should be discussed as a group. You can make the 
changes directly to the text or ask one or two participants to help with the revisions.  
Give clear instructions for participants to make constructive comments. By the end of 
this activity, participants should have one full draft of their report. Ask the participants 
to select a small team to finalize the report. This team should make  sure that the tone is 
uniform and that the document flows from one section to the next.  

 
 

During the plenary discussion, share the following information. A strong advocacy 
message is: 
• Audience-specific: Specifies which actor (which ministry, for example) is responsible 

for enacting the change. Remember that the government is the primary duty-
bearer. 

• Based on evidence: Clearly shows why such action is necessary and addresses the 
evidence-based problem that is outlined in the report. 

• Specific: Calls for specific action in the recommendations. (A general 
recommendation is difficult to implement.) 

• Time-bound: Provides a timetable for implementation. 
• Achievable: Is realistic and achievable. 

 
Break the plenary into small groups. Ask each group to develop two 
recommendations. Each group should present their recommendations to the plenary. 
As a group, discuss each recommendation and agree on the 3–5 strongest 
recommendations using the criteria described above. Remember that a few strongly-
worded recommendations are better than many weak recommendations. 
 
Designate a small team to carefully draft the agreed upon recommendations prior to 
session 3.  
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Session 3: External review and distribution/submission 
 
Prior to session 3, participants should share their draft report with several adult ‘external reviewers’. 
These external reviewers should be trusted adults who have knowledge of child protection and/or 
writing. They could include parents, teachers, NGO workers, etc. Ideally, they should provide the 
children with light editorial comments (keeping the essence of the document as it is) while identifying 
any significant flaws in logic or understanding of child protection, etc. The comments should be 
constructive. This will help to ensure buy-in from adult stakeholders and will allow participants to have a 
high-quality final report.  
 
Activity 8: Revising the report based on external feedback 
 
Objective:  To support participants in revising their report (realization). 
Duration: 3 hours (divide into two activities, each 1 hour 30 minutes) 
Materials: Printouts of external feedback, computer and projector, draft report 
  
Description: If the report was shared with ‘external reviewers’, the participants should go through 

their comments and feedback during this activity. Once the team agrees on the 
revisions, one participant should be responsible for making the agreed revisions to the 
document. If they did not receive external feedback, the participants should review the 
report together and make final revisions. 

 
Activity 9: Developing a distribution or submission plan 
 
Objective:  To support participants in developing a distribution plan for their report (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart paper, markers, printouts of reporting guidelines (Activity 1) 
  
Description:  Begin this activity by reminding participants of their target audience. Lead the group in a 

discussion about how to distribute the report among the target audience. In some 
cases, they can directly submit it to a regional or international body. In other cases, they 
may launch the report online or at a community event.  

 
Some ideas for launching a report include: 
• posting the report on a website; 
• issuing a press release;  
• organizing a press conference; 
• publishing an op-ed or newspaper article;  
• convincing a well-known journalist, blogger or public official to mention the report 

in their own article on the subject;  
• using social media; 
• radio interviews;   
• a presentation during a professional conference. 

 
Guide participants to make a realistic distribution plan – both in terms of the available 
financial resources and who they can reach. Participants should select a small 
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distribution team that is responsible for the distribution or submission of the report. 
Participants should set a timeline for each identified activity. 
 
End this workshop by agreeing on the next steps. Are the participants going to restart 
the CFAcc cycle? Do they wish to move into other forms of advocacy? Do they want to 
conduct an Information-sharing session (Module 18) to share their conclusions with 
adult stakeholders and peers, etc.? 
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Information Sheet: What you need to know …. 

 

Report quality evaluation tool 

You should use this tool to evaluate the quality of published reports, to track progress and improve 
quality. With support and training, the quality of the published reports should improve over time.  
 

Quality Assessment: Published Reports    

A number rating 1–5 is used for each criterion: Excellent = 5, Strong = 4, Average = 3, Unsatisfactory = 2, Highly 
Unsatisfactory = 1 

 

Criteria Indicators Rating Comments  

1. Understanding of 
shadow/alternative 
reporting 

1.A Understanding of reporting guidelines    

1.B Understanding of objective of reporting    

Subtotal    

2. Understanding of 
the relevant treaty 

2.A Interpretation of articles    

2.B Assessment of national implementation    

2.C Reference to/understanding of concluding 
observations 

   

Subtotal    

3. Structure and 
credibility of the 
argument 

3.A Structure of the global argument     

3.B Structure of the argument per section    

3.C Argument supported by facts    

Subtotal    

4. Quality of research 
and citation 

4.A Diversity of types of sources    

4.B Credibility of sources    

4.C State party considered    

4.D Sources are clearly noted    

4.E Statements are clearly supported by a citation    
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4.F Citations are correctly formatted    

4.H Works cited included    

Subtotal    

5. Writing skills 5.A Structure of the report (intro, methodology, 
body, conclusion) 

  

5.B Construction of each section (clear argument 
supported by fact) 

  

5.C Grammar   

5.D Correct use of graphs and charts   

5.E Logical links between data, conclusions, and 
recommendations 

  

Subtotal   

6. Layout 6. Layout   

Subtotal   

7. Recommendation 6.A Supported by argument in the report   

6.B Realistic   

6.C Time-bound   

6.D Targeted   

6.E Pertinent   

Subtotal   

Total   
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Sample citation formats 
 
There are many formats for citations, including AP (Associated Press) and The Chicago Manual of Style. 
There may be a standard in your country that you choose to use.  
 
Below is a suggested format you can use or adapt if you don’t have access to a guide. 
 
Footnotes/Endnotes 
 
Books 
Author’s first name author’s last name (or name of organization), Title of Book (Place of publication: 
Name of Press, Year), page #. URL (if available)  
• Rose Wijeyesekera, Assessing the validity of child marriages contracted during the war (Colombo, Sri 

Lanka. University of Colombo, 2011), p. 8. http://archive.cmb.ac.lk/research/handle/70130/548  
 
If there are two authors, the second author is listed after the first author in first name last name order. 
• Hugo Slim and Andrew Bonwick, Protection: an ANLAP guide for humanitarian agencies (London: 

Overseas Development Institute, 2005), p. 33. 
www.globalprotectionclus34ter.org/_assets/files/tools_and_guidance/ALNAP_Guide_Humanitarian
_Agencies_2005_EN.pdf 

 
If there are three or more authors, list first author (first name last name) et al. 
• Roberta Cohen et al., title, etc. 
 
If there is an editor rather than an author: 
• Liv Ullmann, ed., Letter to My Grandchild (New York. Atlantic Monthly Press, 1998), p. 15. 
 
If there is no author, but an organization, use the organization name. 
• U.S. International Council on Disabilities, Global Disability Rights Library (2013). 

www.usicd.org/index.cfm/globaldisability-rights-library  
 
Articles 
Author’s fist name author’s last name, “Name of article,” Journal/magazine (date): pages. URL 
• P. Pronyk et al., “Effect of a structural intervention for the prevention of intimate-partner violence 

and HIV in rural South Africa: a cluster randomised trial,” The Lancet, 2(368). 
http://www.who.int/social_determinants/resources/articles/lancet_pronyk_kim.pdf  

 
Popular weekly or monthly magazines are usually cited by date only. Page numbers may be omitted, but 
when they are included, a comma, not a colon, separates them from the date of the issue. 
• Scott Spencer, “Childhood’s End,” Harpers, May 1979, pp. 16–19. 
 
If citing an article in a daily newspaper, include author (if available), “title” or e.g., editorial, Title of 
Paper, month day, year, edition (if relevant), page (optional). 
• Editorial, Philadelphia Inquirer, July 30, 2009. 
• Erica Goode, “The Best Way to Cope? Even Experts Aren’t Sure,” New York Times, Sept. 4, 2002, sec. 

A, p. 11. 
 

http://archive.cmb.ac.lk/research/handle/70130/548
http://www.globalprotectionclus34ter.org/_assets/files/tools_and_guidance/ALNAP_Guide_Humanitarian_Agencies_2005_EN.pdf
http://www.globalprotectionclus34ter.org/_assets/files/tools_and_guidance/ALNAP_Guide_Humanitarian_Agencies_2005_EN.pdf
http://www.usicd.org/index.cfm/globaldisability-rights-library
http://www.who.int/social_determinants/resources/articles/lancet_pronyk_kim.pdf
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Reference to interviews 
Include the name of the interviewee, name of the interviewer, (a description of the type of interview 
conducted – e.g., tape recording), place and date of interview. 
• Sima Samar, interview by Ramina Johal, Shuhada, Quetta, Pakistan, May 8, 2001. 
• Frederick Sané, interview by author, tape recording, X refugee camp, Sierra Leone, June 23, 2002. 
 
Reference to papers read at meetings 
Include location and date in parentheses.  
• Joyce Mends Cole, “The Role of Refugee Women in Reconstruction in the Democratic Republic of 

Congo” (paper presented at UNHCR Executive Committee Meeting, Geneva, Switzerland, October 
15, 2000). 

 
Reference to publication and documents of international bodies 
• United Nations, Secretariat, Department of Economic Affairs, Methods of Financing Economic 

Development in Underdeveloped Countries, 1951, II.B.2. 
• UN General Assembly, Ninth Session, Official Records, Supplement 19, Special United Nations Fund 

for Economic Development: Final Report, prepared by Raymond Scheyven in pursuance of UN 
General Assembly Resolution 724B (VIII), A/2728, 1954. 

 
References to websites 
Author’s name, Document title, Date of Internet publication. URL 
• Photius Coutsoukis, Uganda People 2000, November 2000. 

www.photius.com/wfb2000/countries/uganda/uganda_people.html  
 
Note: Do not footnote a head or sub-head. If necessary, include a footnote in the first paragraph 
following the (sub)head. 
  
  

http://www.photius.com/wfb2000/countries/uganda/uganda_people.html
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Where does this module fit in the CFA methodology? 
 
This action-training workshop should follow Module 14, if the participants decide to launch an advocacy 
campaign. This is not a mandatory activity. The participants or country offices may focus on other 
activities, such as drafting a report (Module 15) or direct action (Module 17). 
 
What are you trying to achieve? 
 
This action-training workshop aims to support participants (and their communities, as appropriate) in 
preparing for an advocacy campaign. 
 
How are you going to achieve this? 
 
You should hold this action-training workshop on consecutive days with participants. In some cases, 
child participants may wish to involve particular adult stakeholders in certain aspects of this workshop. If 
adults are involved, you will need to carefully manage the power dynamics to ensure that children retain 
control. 
 
 

Ideas for Facilitating the Workshop 
 
Before beginning this action-training workshop, you should invite one or more guest speakers with 
experience in conducting successful advocacy campaigns to speak to the participants and share their 
experiences.  
 
You should also identify several good examples of advocacy messages from the country you are working 
in. You will share these with the participants during the action-training workshop (Activities 4 and 5). 
 
Duration of the workshop: Two sessions (each session is about 5 hours and can either be held on one 
day or broken into smaller sessions and spread over a number of days) 
 
A. Suggested workshop activities 
 
Introduction: Introduce this workshop to the participants by explaining that will support them in 
developing an advocacy campaign, including an advocacy message and advocacy activities. 
 
  

Module 16: Conducting Advocacy 
Implementing Action-training Workshops and Other Resources for CFAcc Activities  
Pillar 3 - Action 

Objective: To support participants in developing and implementing an advocacy campaign. 
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Activity 1: What is advocacy?  
  
Objective:  To ensure that participants understand what advocacy is (knowledge building). 
Duration: 1 hour 
Materials: Flip chart paper and markers 
  
Description: Ask the participants to list words that they associate with advocacy. Record their 

responses on flip chart paper. Provide participants with the following definition of 
advocacy: Advocacy is an action directed at changing the policies, position, or programs 
of any type of institution. Write the following list of descriptive phrases (see box below) 
on flip chart paper. As a group, reflect on each one. 

 

 
 
Activity 2: Guest speaker 
 
Objective:  To help participants understand advocacy in practice (learning). 
Duration: 1 hour 30 minutes 
Materials: No material required 
  
Description: Invite a guest speaker to present his or her experience in advocacy to the participants. 

The speaker should describe how his or her group organized their advocacy campaign, 
what challenges they faced, how they overcame these challenges and how they 

What Is Advocacy? 
 

• Advocacy is a positive action offering credible alternatives: It is not only against 
something; is should also offer positive alternatives. 

• Advocacy is about policy and change: It is directed at those who have power to 
influence people’s lives. The goal is institutional change.  

• Advocacy requires clear goals and measurable objectives.  
• Advocacy is a long-term process rather than a one-off event: It should have clear 

objectives in the short term as well as wider goals in the long term.  
• Advocacy is not an end in itself: It is about more than getting an issue on the 

agenda, follow through is also important.  
• Advocacy starts in the field: It is about bringing forward the voices and priorities 

of the people you want to help should.  
• Advocacy has risks: It takes place in the public policy arena, and there may be 

some risks involved. It is important to consider the possible risks, evaluate how 
likely they are, and decide how to manage them.  

• Advocacy depends on alliances: It is built on alliances with others, such as civil 
society organizations, people with influence over decision-makers, private 
companies and the public. The larger your support base, the greater the chances 
you will achieve your advocacy goal.  

• Advocacy is timely: To be effective it needs to respond quickly to changes in the 
context. 
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succeeded or not. The presentation should not exceed 30 minutes, should be interactive 
and should allow time for questions. After the guest speaker leaves you should facilitate 
a debriefing discussion focused on lessons-learned. 

 
Activity 3: Understanding advocacy goals and objectives 
 
Objective:  To support participants in developing advocacy goals and objectives (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart and markers 
  
Description: Begin by explaining that the purpose of developing advocacy goals and objectives is to 

ensure that the campaign remains focused. Write the following definitions on flip chart 
paper and read them aloud:  
• An advocacy goal is the long-term result of your advocacy effort; it is the change 

that you want to see. It is your vision or your dream.  
An advocacy objective is a specific, short-term result that contributes toward your 
longer term goal. 

• An activity is something that you do (such as organize a public demonstration) to 
help achieve an objective. The activity itself is not an objective.  
Explain to participants that their goal and each of their objectives should be 
composed of the following elements: Who, What, For What, When and Where. Ask 
the participants to agree on their goal and objectives. 

 
Activity 4: Analyzing advocacy targets and influencers 
 
Objective:  To ensure that participants understand and assess their target audience (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart paper and markers, results from Module 14, Activity 4 
  
Description: Pulling from the stakeholder analysis completed in Module 14, Activity 4, ask the 

participants to analyze their target audience and influencers by discussing the following 
questions:  

• What is important to these actors?  
• What motivates their actions?  
• What might make them support your cause or change their actions?  

Write their conclusions on flip chart and hang it in the room to be used in subsequent 
activities. 

 

Activity 5: Developing an advocacy message 

Objective:  To help participants develop their advocacy message (realization). 
Duration: 2 hours 
Materials: Printouts of five examples of context-specific advocacy messages, results of Activity 4 
  
Description: Begin this activity by explaining to the participants that an advocacy message is a 

collection of sentences that informs, persuades and moves an audience to action. Divide 
the participants into five small groups and give each one a sample advocacy message. 
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Each small group should think of creative ways to present these  messages to the rest of 
the group (e.g., a mock television advertisement, a song, a poster, etc.). After each 
presentation, discuss the messages. What are the strengths and  weaknesses of the 
message?  

 
As a group, make a list of ‘good practices’ for advocacy messages. Make sure that the 
following are included in the list: 
• Use of real-life examples  
• Appeal on a personal level that is tailored to the target audience 
• Be simple, concise  
• Use appropriate language  
• Identify a credible messenger  
• Use tone and language that are consistent with message (e.g., serious, humorous)  
• Create a call to action  
• Use facts and figures 

 
As a group, the participants should answer the questions below. One or two participants 
should lead the process to translate this information into the format of an ‘advocacy 
message’ that is not longer than three pages.  

  

Outline Content Input 

Opening statement (call to 
action) (broad message - no 
details) 

What action is required?  

When should the action be taken?  

Who should take the action?  

Problem statement 
Why is the action necessary? How will it 
improve protection for children? (This is your 
central argument) 

 

Supporting evidence (with 
sources) 

What evidence shows the need for action? 
(Refer to collected information) 

 

Case study (optional) Examples  

Impact of the action What impact will the action have on child 
protection? 

 

Conclusion (call to action) 
(details on required action) 

What action is required?  

When should the action be taken?  

Who should take the action?  

  
Participants should memorize the core message of this advocacy message.  
  



165 

Activity 6: Identifying advocacy actions 
 
Objective:  To support the participants in agreeing on advocacy activities (realization). 
Duration: 3 hours (divide into two actives, each of 1 hour and 30 minutes) 
Materials: Flip chart and markers, advocacy actions chart (either projected or printed for each 

participant)  
  
Description: Ask participants to suggest different types of activities that advocacy campaigns use. 

Write their responses on flip chart paper. As a group, discuss which activities are most 
likely to impact the target audience or influencers. Circle these activities. Discuss and 
agree on which activities should be selected, with special attention to available 
resources, human capital and time requirements. 

 
Break the participants into small groups and ask each group to brainstorm ‘advocacy 
opportunities’ (e.g., a local event, a parent-teacher conference at school, a national 
holiday, etc.). Each group should present their conclusions to the plenary.  
 
As a group, complete the chart below. 

 
Advocacy Actions Chart 

 
Date Event/Opportunity to 

influence 
Target Possible advocacy 

activity 
Who will take it 
forward? 

     
     
     
     

 
 
Activity 7: Planning an advocacy campaign 
 
Objective:  To support participants in developing an action plan for their advocacy campaign 

(realization). 
Duration: 3 hours (divide into two activities, each of 1 hour 30 minutes) 
Materials: Action Plan (below) (printed out or projected), results from Activity 6 (above) 
  
Description: Drawing on the results of Activity 6, complete the action plan (shown below) in the 

plenary. If possible, complete the timetable on the computer while using a projector. 
Make sure that the final chart is printed and distributed to all participants. 
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Action Plan 
 

Objective Target/ 
Influential 

Action Date of 
action 

Materials 
required 

Preparation 
required 

Person responsible 
for following up on 
this action 

       
       
       
       
       
       

 
 
 
End this workshop by agreeing on the next steps. Are the participants going to restart the CFAcc 
cycle? Do they wish to move into other forms of action or reporting? Do they want to conduct 
an information-sharing session (Module 18) to share their conclusions with adult stakeholders 
and peers, etc.?  
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Module 17: Taking Direct Action 
Implementing Action-training Workshops and Other Resources for CFAcc Activities  
Pillar 3 - Action 

Objective: To support participants in developing an action plan to mobilize support and implement direct action. 

 
Where does this module fit in the CFA methodology? 
 
This action-training workshop should follow Module 14, if the participants decide to take direct action. 
This is not a mandatory activity. The participants or country offices may focus on other activities, such as 
drafting a report (Module 15) or advocacy (Module 16). 
 
What are you trying to achieve? 
 
This action-training workshop is designed to support participants and their communities to take direct 
action to address child protection gaps or bottlenecks. 
 
How are you going to achieve this? 
 
Ideally, child participants and a few key adult stakeholders should attend this action-training workshop. 
You should give careful attention to ensuring that adults to do not change the power dynamics during 
the workshop and that participants and adults work as partners. The objective of the action-training 
workshop is to support child participants and supportive adults in identifying and preparing an action 
plan to implement a solution to child protection gaps they have identified. 
 
 

Ideas for Facilitating the Workshop 
 
This workshop draws heavily on the results of Activities 3, 4 and 5 in Module 14 (identification of the 
problem, solution, and target audience). Participants should come to this workshop with the results of 
these activities.  
 
Duration of the workshop: Two sessions (each session is about 5 hours and can either be held on one 
day or broken into smaller sessions and spread over a number of days) 
 
A. Suggested workshop activities 
 
Introduction: Begin this workshop by reminding participants of the problems that they identified during 
Module 14 and the solution that they would like to work on. If adults are present in the workshop, 
spend time at the beginning of the workshop to identify ground rules to help ensure that the child 
participants and adults work as partners. Guidance for involving adult stakeholders in direct action is 
available in Module 5.  
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Activity 1: Identifying the solution? Objective-setting 
 
Objective:  To enable the child participants and adults to agree on a desired change and set 

objectives and a goal (realization). 
Duration: 2 hours 
Materials: Results of Activities 3, 4 and 5 in Module 14, flip chart paper and markers 
  
Description: Begin by reviewing the results of Activities 3, 4 and 5 in Module 14, introducing adult 

participants to the conclusions that the child participants came to during these 
activities. As a group, discuss and agree on a clear change or action that will address the 
selected protection gap.  

 
Explain that the purpose of developing goals and objectives is to ensure that the direct 
action remains focused. Write the following definitions on flip chart paper and read 
them aloud:  
• A goal is the long-term result of your effort; it is the change that you want to see. It 

is your vision or your dream.  
• An objective is a specific, short-term result that contributes toward your longer-

term goal. 
• An activity is something that you do (such as organize a public demonstration) to 

help achieve an objective. The activity itself is not an objective.  
 
Explain to participants that their goal and each of their objectives should be composed of the following 
elements: who, what, why, when and where. As a group, agree on the goal and objectives for their 
direct action. 
 
Activity 2: What needs to happen? Activities 
 
Objective:  To help participants identify the activities required to bring about change (realization). 
Duration: 3 hours (break into two activities, each 1 hour 30 minutes) 
Materials: Flip chart paper and markers 
  
Description: Break the participants into small groups. Each group should draw a diagram showing 

what activities and preparatory steps will be required to bring about the desired change. 
The more specific these charts are, the better. Each small group should present in the 
plenary. As a group, agree to one set of activities. Hang these in the training room and 
refer to them as needed. 

 
Activity 3: What financial or physical resources do we need? How are we going to get these? 
 
Objective:  To support child participants and adults in identifying required resources and developing 

an action plan on how they will acquire missing resources (realization). 
Duration: 1 hour 30 minutes 
Materials: Resources chart (below) (printouts or project with a computer), flip chart paper and 

markers, results of Activity 2 (above) 
  



169 

Description: Complete the chart below in the plenary by listing the activities (as agreed to above) and 
identifying the required and missing resources (e.g., How much will it cost? How much 
do you have? How much do you need to fund?) for each. 

 
Activities How much 

money do we 
need? 

 

What do we 
need? 

Who and how 
many people do 

we need? 

Gaps  
(money, 

resources, or 
people that are 

needed) 

Strategy for 
responding 

to gaps 

      

      

      

 
Activity 4: Planning the action 
 
Objective:  To help participants organize and plan for their action (realization). 
Duration: 2 hours 
Materials: Results from Activities 2 and 3, activity timeline chart (below) (printouts or computer 

and projector), flip chart and markers 
  
Description: As a group, complete the action plan using the below activity timeline chart. If possible, 

project this chart in the training room during the process of completing it. Otherwise, 
give each participant a copy of the template. By the end of this activity, all participants 
should have a completed version of the timeline. 

 
Activity Timeline Chart 

 
Activity W1 W2 W3 W4 W4 W5 W6 W7 W8 W9 W10 Who is 

responsible for 
this activity? 

             

             

             

             

 
 
End this workshop by agreeing on the next steps. Are the participants going to restart the CFAcc cycle? 
Do they wish to move into other forms of action or reporting? Do they want to conduct an information-
sharing session (Module 18) to share their conclusions with adult stakeholders and peers, etc.? 
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Module 18: Reporting Back to Communities 
Implementing Action-training Workshops and Other Resources for CFAcc Activities  

Objective: To support participants in preparing an information-sharing session with adult stakeholders and/or 
other children and youth 

 
Where does this module fit in the CFA methodology? 
 
This action-training workshop is designed to prepare participants to host an information-sharing session 
with peers and/or adult stakeholders. This brief action-training workshop should take place after 
Module 11 (Developing Child-friendly Versions of Laws and Policies), Module 13 (Analyzing Child 
Protection Systems) and Module 14 (Responding to Gaps in Child Protection). 
 
What are you trying to achieve? 
 
This action-training workshop supports participants (and possibly adult stakeholders, depending on the 
context) in preparing for an information-sharing session with adult stakeholders, other children and 
youth. These information-sharing sessions aim to both mobilize the community and to build a culture of 
non-violence over time. 
 
How are you going to achieve this? 
 
This module provides the bare minimum guidance with the aim of allowing participants to decide which 
stakeholders they want to engage and how they wish to involve the stakeholders. Over time, 
participants will become increasingly familiar with the objective of an information-sharing session and 
feel more confident in organizing events.  
 
At a minimum, participants should host information-sharing sessions at the following points in the CFAcc 
cycle: 

• After Module 11 - to share information regarding child protection laws and policies; 
• After Module 13 - to share information regarding child protection actor mapping, as well as to 

discuss protection gaps; 
• After Module 14 - to discuss the action plan adopted by the youth and to encourage stakeholder 

buy-in and support.  
 
 

Ideas for Facilitating the Workshop 
 
Duration of the workshop: One half-day session 
 
A. Suggested workshop activities 
 
Introduction: Begin this workshop by explaining that participants will host information-sharing sessions 
action-training workshop several times throughout the CFAcc cycle and that this is an important 
opportunity for information-sharing sessions. Depending on the context, participants may hold separate 
information-sharing sessions for adults and children/youth. In some cases they may decide to meet 
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individually with some stakeholder groups, such as teachers, social workers, government staff or 
parents.  
 
Activity 1: Objective-setting 
 
Objective:  To help participants set objectives for the information-sharing sessions (realization). 
Duration: 1 hour 30 minutes 
Materials: Flip chart paper and markers 
  
Description: As a group, discuss and respond to the following four questions:  

1. What information are we trying to share?  
2. Why do we want to share this information? 
3. Who needs to hear this information? 
4. How much input do we want from this group of people? 

 
  Record the participants’ responses on flip chart paper and hang it in the training room. 
 
Activity 2: Designing the information-sharing session 
 
Objective:  To support participants in planning and preparing for the information-sharing sessions 

(realization). 
Duration: 1 hour 30 minutes 
Materials: Results of Activity 1, flip chart paper and markers 
  
Description: As a group, discuss and agree on what kind of information-sharing session is required 

and what resources will be needed to run this session. Complete the following chart: 
 

Information-
sharing activity 

Preparation required? Who is responsible for this activity? 

   

   

   

   

 
 

Spend time to draft the speaking points of each presenter. This can either be in the 
workshop or after. 

 
Close this activity by doing a role play as a group; the presenters should use their notes to practice for 
the information sharing. The rest of the children should act as the ‘target’ group, including asking 
questions, etc. At the end of the role play discuss any issues, risks or questions that children should be 
prepared for. 
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Module 19: Guidelines for Peer Outreach 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 

Objective: To support engagement of the peers of participating children. 

 
 
Where does this fit in the CFA methodology? 
 
This module connects to Module 18: Reporting Back to Communities. Participants should host peer-
outreach sessions at least three times during the CFAcc cycle: 1) after they have developed child-friendly 
information; 2) after they have mapped child protection actors; and 3) after they have established an 
action plan. Participants may wish to actively involve their peers in implementing their action plan (see 
Modules 15, 16 and 17). 
 
What are you trying to achieve? 
 
To the extent possible, CFAcc programs should mobilize the community to make changes that improve 
child protection. Involving children in the community who are not directly participating in CFAcc projects 
is an important part of extending the impact of CFAcc programs and supporting community 
mobilization. This Module contains guidelines for supporting participants to engage their peers.  
 
How are you going to achieve this? 
 
This module will help you guide participants to carefully prepare outreach sessions. Participating 
children should use Module 18 to prepare an information-sharing session.  
 
 
Background: Peer Outreach 
 
Adolescence is a formative period in social development. Usually, during this period the peer group 
begins to exert the primary social influence, sometimes superseding the family. Children often seek to 
create identity and behavioral norms in the context of their peers. Peer outreach or peer education uses 
the positive aspects of adolescent peer behavior to help encourage positive behavior and to share 
information important to their well-being. Peer education is based on using the natural patterns of 
communication for this age group; it encourages children to learn from each other.  
 
A ‘peer’ is a person of the same age as well as a person of equal standing, and from the same societal 
group. This could include children who share an interest, such as sports, school activities, participation in 
clubs, or other shared social characteristics. Regardless of how the social group is determined, the 
important element is that the ‘peer educator’ is understood to be an insider or participating member of 
the social group. 
 
Peer-educators’ two roles are sharing information and mobilizing peers. In the context of CFAcc, peer 
outreach activities aim to:  
1) improve children’s understanding about child protection, towards improving their own protection;  
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2) mobilize a social movement of children, youth and adults to actively monitor and improve child 
protection in their communities.   
 
 
Creative ideas for peer outreach initiatives 
 
In the context of CFAcc, child participants may choose a number of ways to reach out to their peers. The 
role of the ‘peer educator’ can take various forms, such as: 
 

• Friend: Participating children can do outreach through existing friend groups. 
• Educator: Participating children can take on the role of the educator through example-

workshops in schools and other venues. 
• Activist: Participating children may wish to focus primarily on mobilizing peers to engage in a 

specific issue. In this context, information sharing is a means for social mobilization, not an 
end in itself. 

• Role model: Participating children may take a public stand on a specific issue and share 
information about their action as a means of encouraging mobilization of others. 

 
Some creative formats for peer education or peer outreach are: 

• Conduct workshops with other adolescents. 
• Facilitate small group meetings (coffee and cookie meetings). 
• Set up information displays (might include murals, posters, etc.). 
• Develop material to hand out (brochures, etc.). 
• Develop social media campaigns (Twitter, Facebook, etc.). 
• Host concerts, music events, speakers, etc. 
• Organize a walk or a run to raise money for a child protection issue and raise awareness. 
• Start a radio program. 
• Perform street theatre. 

 
You are responsible for the security of participating children during all project activities and should pay 
careful attention to potential security risks of peer outreach programs. 
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Module 20: Ice-breakers, Energizers and Team-building Activities 
Implementing Action-training Workshops and Other Resources for CFAcc Activities 

Objective: To energize participants and build a participatory and collaborative environment. 

 
 
Where does this module fit in the CFAcc methodology? 
 
You should use your discretion in adding any of these activities to the action-training workshops as 
needed.  
 
What are you trying to achieve? 
 
You are trying to energize participants and build an environment that is conducive to participation and 
collaboration. It is important not to force anyone to participate in these activities. You should always 
give participants the opportunity to ‘opt out,’ without any consequences. 
 
 

Ideas for Ice-breaker Activities 
 
Who done it? 
 
Objective:  Icebreaker 
Duration: 20 minutes 
Materials: Notecards and pens 
  
Description: Pass out one index card and a pen to each participant. Ask each person to write down 

something interesting that she or he has done (e.g., I have eaten bugs; I have visited 
another country; I have driven a car; etc.) that they think other people don’t already 
know — the sillier or the more unbelievable the better. Collect the cards. Mix them up 
and pass them back to the participants. Each person should read out the ‘unbelievable’ 
thing on their card and try to guess whose fact he or she read. The guessed person 
should respond ‘yes’ or ‘no’. If the person guesses correctly, the person can briefly 
describe what they wrote (if they want to!). Continue until all the cards have been read 
out loud. At the end, everyone should admit which card they wrote. 

 
Who am I? 
 
Objective:  Icebreaker 
Duration: 20 minutes 
Materials: Notecards with names of famous people (known to participants) and tape 
  
Description: Provide each participant with a note card. Make sure that the participants do not read 

the notecard. Each participant should tape the notecard to their forehead. Everyone 
should walk around the room and ask other people ‘yes’ or ‘no’ questions about the 
person on their forehead. When they think they can guess who they are, they should 
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raise their hand. Ask them who they think they are. When they have correctly identified 
the person, they should sit down. 

 
Interviewer 
 
Objective:  Icebreaker 
Duration: 20 minutes 
Materials: No materials required 
  
Description:  Divide the participants into pairs. In each pair, decide who will be the interviewer first. 

The interviewer should ask his/her partner three questions: 
• What are three interesting facts about you? 
• What do you want to be when you grow up? 
• If you could visit any country in the world, which country would you visit and why? 

 
Ask the participants to switch roles. After both participants have had the opportunity to respond, in the 
plenary the participants should introduce each other to the group, summarizing what they said. 
 
Nicknames 
 
Objective:  Icebreaker 
Duration: 10 minutes 
Materials: No materials required 
 
Description: Ask participants to stand in a circle. Ask each participant to think of an adjective that 

describes them, that starts with the same letter as their name (e.g., funny Fred). Go 
around the circle and ask each participant to tell the group their new name for the day.  

 
Paper airplanes 
 
Objective:  Icebreaker and team-building 
Duration: 10 minutes 
Materials: White paper and pens 
 
Description: Provide each participant with a piece of white paper. Ask each person to write down 

his/her name and two questions she/he would not mind answering. Each participant 
should make his/her paper into an airplane. All the participants should throw their 
airplane around the room. When the airplanes are mixed up, ask each participant to find 
someone else’s airplane, open it, find the participant with the name written on the 
paper, and ask him/her the questions written on the paper. 

 
Two truths and a lie 
 
Objective:  Ice Breaker 
Duration: 20 minutes 
Materials: No material required 
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Description: Organize participants into a circle. Ask the participants to think of 3 statements about 
themselves, two of which are true and one of which is false. Each participant should tell 
the plenary his/her three statements. As a group vote on which statement is false. 

 
An alternative to this game is for each participant to identify two facts and one dream 
wish. For example, a participant who has never left his village but has always wished to 
travel might state, “this summer I travelled to…” In this case, the plenary should try to 
identify which statement is the ‘dream’ and which statements are true. 

 
Remember me? 
 
Objective:  Icebreaker 
Duration: 20 minutes 
Materials: Bed sheet  
 
Description: Divide the participants into two teams. Ask the participants to walk around the room 

and mingle with the other team, introducing themselves to each other. After a few 
minutes, ask the participants to sit on either side of the bed sheet. The facilitators 
should hold the bed sheet between the teams so that they can’t see each other. One 
person from each team should stand up and the other team should shout their name. 
The teams should get a point for each person that they are correctly able to identify. 
The team that has the most points wins! 

 
 

Ideas for Energizer Activities 
 
The energy game 
 
Objective:  Energizer 
Duration: 15 minutes 
Materials: No materials required 
  
Description: Ask participants to stand in a circle. One person starts by making a sound and a motion 

(e.g., put their hands in the air and say ‘ummmm’). The person to the right of that 
person should repeat the sound and gesture, but with an increased volume and 
exaggerated gesture. Continue around the circle, increasing the energy with each 
person. The starting person should conclude the activity at the loudest and most 
exaggerated pitch possible. Someone else in the circle should start again with a new 
gesture and noise. 

 
Blow wind blow 
 
Objective:  Energizer 
Duration: 10  minutes 
Materials: No material required 
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Description: Ask participants to make their chairs into a circle (facing inwards). Put one less chair 
than participants. Ask one participant to stand in the middle. This participant calls out 
“blow wind blow.” The rest of the participants respond “blow what?” Then the 
participant in the middle says a statement like, “everyone with red hair” or “everyone 
not wearing shoes.” Everyone in this category should get up and switch chairs. The 
person in the middle should try to sit down in one of the chairs while everyone is 
switching chairs. There will be one person who cannot find a chair and is left standing in 
the middle. The process repeats, with this person acting as the “participant in the 
middle.” 

 
Ball 
 
Objective:  Energizer 
Duration: 5 minutes 
Materials: Ball 
 
Description: Throw the ball up into the air. Tell the participants to make noise (clap, laugh, whistle, 

etc.) while the ball is in the air but to stop the moment that you catch it again. Throw 
the ball up to different heights.  

 
If you can hear me… 
 
Objective:  Energizer 
Duration: 5 minutes 
Materials: No materials required 
 
Description: Say to the participants, “if you can hear me… clap three times.” Then modify this 

statement to get them to move for a few minutes (e.g., “jump on one leg,” “turn 
around,” “stick out your tongue,” etc.). 

 
 

Ideas for Team-building Activities 
 
Collaborative drawing 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: White paper and colored pencils/pens 
  
Description: Provide a piece of paper to each participant. Ask each participant to draw a head and 

neck in the top 1/4 of the page. Ask each participant to fold the head and neck over, so 
that only the bottom of the neck is showing, and pass their drawing to the person on 
their left. Ask all the participants to draw the torso and fold the page over, as before. 
Once again, the participants should pass the drawing left. Finally, ask participants to 
complete the drawings from the waist to the feet. At the end of the activity, open the 
drawings up and hang them on the wall. They are a work of collaborative art! 
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Line-up game 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: No material required 
 
Description: Start this activity by asking participants to line up by birth date or alphabetically by 

middle name (or a component of the name that is not often used). Participants will need 
to ask each other questions and to work together to arrange themselves accordingly. Do 
not provide the participants with help during the activity! 

 
Silent lineup 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: No materials required 
 
Description: Ask the participants to line up in order of height, without talking at all. Once they have 

done so, ask them to line up in order of the number of siblings that they have, once 
again without talking. 

 
Story game 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: No material required 
 
Description: Begin by explaining the following rules: 

One person will begin with a three sentence ‘opening’ to a story (e.g., “Once upon a 
time, in a country far away, there lived a turtle name Betty…”). The person to his/her 
right, should continue the story, however they see fit, for another three sentences. 
Continue until everyone has contributed to the story. 
 
Begin the game and enjoy! 

 
Team architect 
 
Objective:  Team building 
Duration: 20 minutes 
Materials: A variety of miscellaneous materials (sticks, paper, glue, tape, etc.) 
 
Description: Divide participants into small groups. Provide each group with some materials and ask 

them to build a bridge, strong enough to support a heavy book. When the time is up, all 
of the teams should come together to test their structures. 
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Paper-tearing exercise 
 
Objective:  Team building 
Duration: 5 minutes 
Materials: White paper 
 
Description: Provide each person with a white sheet of paper. Ask the participants to close their 

eyes. You should also have a white sheet of paper. Give the participants instructions 
about what to do with the paper (e.g., fold it in half, tear the right corner, etc.). After a 
few instructions. Ask everyone to open their eyes. Tell the participants that if your 
instructions were very good and they were carefully listening, all the papers should look 
the same. Everyone should compare papers. This activity illustrates the importance of 
two-way communication.  

 
Balance of power 
 
Objective:  Team building 
Duration: 10 minutes 
Materials: No material required 
 
Description: Divide participants into pairs. Instruct each pair to decide which person will be partner 

‘A’ and which person will be partner ‘B’. The partners should stand face-to-face. Partner 
‘A’ should begin moving and partner ‘B’ should mirror her/his movement. After about 
30 seconds, instruct the partners to switch roles. Continue back and forth for a few 
minutes. Then tell the partners to continue but without anyone leading. In most cases, 
participants will be able to continue movement without a clear leader. Tell the 
participants that this is real collaboration.  

  
Magic carpet 
 
Objective:  Team building 
Duration: 10 minutes 
Materials: Blanket 
 
Description: Lay a blanket down on the ground. Ask all the participants to stand on the blanket. Tell 

them that they are on a boat and that there are crocodiles in the water around them. 
They need to try to turn the blanket over without touching the ground. If someone 
touches the ground, tell the participants that the person has been injured and can no 
longer use the body part that touched the ground (e.g., foot, hand, etc.). 

 
Secret leader 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: No material required 
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Description: Ask all the participants to stand in a circle. Choose one person to be the ‘investigator’ 
and tell them to leave the room. Ask the rest of the participants to choose one person 
to be the ‘leader’. Tell the investigator to come back in room. The leader begins an 
action and the rest of the participants should follow. The investigator should try to 
identify the ‘leader’. 

 
Balance 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: No material required 
 
Description: Divide the participants into pairs. Ask each pair to face each other. Each person should 

stand with their heels together and their hands up, palms facing forward. The 
participants are not allowed to lock hands or touch each other on any other part of their 
body, except the palms of their hands. They should try to push each other off balance. 
The person who moves his or her feet first, loses.  

 
Perfect square 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: Rope and blindfolds 
 
Description: Ask the participants to sit in a circle. Give them blindfolds and ask them to put them on. 

Take the rope and tie the two ends together. Give the rope to the participants and ask 
them to try to make the rope into perfect square, without removing their blindfolds. 
When they think that they have made a square, tell them to take off their blindfolds. 

 
All stars 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: Tape, white paper, colored pencils 
 
Description: Give each participant a sheet of white paper and ask each to make a self-portrait. Tape 

the portraits up around the room. All the participants should write one positive word on 
each portrait, describing the person.  

 
Banana surgery 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: Bananas, plastic knife, pins, string, sticky tape, tooth picks, rubber bands, etc. 
 
Description: Divide the participants into small groups. Give each group a banana and a plastic knife. 

Instruct the group to cut the banana into three equal parts. Then give each group 
‘surgery kits’ (pins, string, sticky tape, tooth picks, etc.) and tell them to put the banana 
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back together again. At the end, remind the participants that some things (relationships, 
trust, reputation,…and bananas) are easier to break than to put back together! 

 
Human knot 
 
Objective:  Team building 
Duration: 15 minutes 
Materials: No materials required 
 
Description: Tell the participants to stand in a circle. Ask the participants to put their arms in front of 

them and grab someone else’s hand (random). The participants will be in ‘knot’. 
Without letting go of each other’s hands, the participants should try to untangle 
themselves. 
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